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FIRST COMPONENT- THE TABLE OF CONTENTS 
 

(EACH COMPONENT IS INCLUDED IN SEPARATE REPORTING BOOKLETS THEREFORE 
THIS TABLE OF CONTENTS SERVES AS A CHECKLIST TO DETERMINE THAT ALL 

SECTIONS ARE COMPLETE) 
 

 

Report Name Insert Check 

Introduction             
(in Introductory Reporting Booklet)                                                         

 

Preamble                   
(in Introductory Reporting Booklet) 

 

Visiting Team comments on Part One of the Self Study Report  
(Part One Reporting Booklet) 

 

Section A:  School Guiding Statements   
(Section A Reporting Booklet) 

 
 

Section B:  Teaching and Learning  
(Section B Reporting Booklets as appropriate); 

 

Horizontal  - Pre-K or similar (if applicable) 
 

 

Horizontal  - Lower School or similar (if applicable) 
 

 

Horizontal  - Middle School or similar (if applicable) 
 

 

Horizontal  - Upper School or similar (if applicable) 
 

 

Vertical  Summary Report 
 

 

Section C: Governance and Leadership 
(Section C Reporting Booklet) 

 

Section D: Faculty and Support Staff 
(Section D Reporting Booklet) 

 

Section E: Access to Learning 
(Section E Reporting Booklet) 

 

Section F: School Culture and Partnerships for Learning 
(Section F Reporting Booklet) 

 

Section G: Operational Systems 
(Section G Reporting Booklet) 

 

Team Comments with respect to Part Three of the Self Study 
(Part Three Reporting Booklet) 

 

Compiled List of Major Commendations and Recommendations and 
Concluding Statement 
(Concluding Section Reporting Booklet) 

 

List of Team Members 
(Concluding Section Reporting Booklet) 
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SECOND COMPONENT – THE INTRODUCTION 
 
CIS 
 
In July 2003 the Council of International Schools (CIS) took over responsibility for the Accreditation Service 
which the European Council of International Schools (founded in 1965) had been offering to schools since 
1970. CIS is an independent, non-profit, membership organisation of over 660 international schools in 
approximately 110 countries throughout the world. It serves the interests of some 340,000 young people, a 
constituency which represents many nationalities with varied cultural, religious, and linguistic backgrounds. 
CIS also includes universities and colleges to which students from international schools apply. 
 
Presently over 400 CIS member schools have been granted accredited status following a directed 
comprehensive self-study and a rigorous, thorough evaluation by a Visiting Team, which found them to meet 
the CIS Standards for Accreditation. Accredited schools are subject to regular monitoring through routine 
progress reports and visits, and they must undergo a full re-evaluation every ten years. CIS accreditation is 
accepted throughout the world, including in the USA through membership in good standing of the 
Commission on Accreditation of the National Association of Independent Schools (NAIS). 
 
The school evaluation programme consists of three main stages: the self-study conducted by the 
professional staff and other members of the school community, the evaluation by the visiting team, and the 
follow-up programme carried out by the school under CIS monitoring to implement the findings of the self-
study and the valid recommendations of the visiting team. 
 
CIS recognises that schools which are different may be equally good.  The fundamental premise of the 
accreditation programme is that an educational institution must be evaluated in terms of the CIS Standards 
for Accreditation and the degree to which the school is putting its own Guiding Statements into practice. The 
school’s Guiding Statements is therefore a vital document, and it should express the principles which guide 
the governing body, school management and professional staff in their efforts to meet the needs of the 
students enrolled. The visiting team’s observations on the school’s Guiding Statements are found in Section 
A of this evaluation report. 
 
As the responsible body for matters of evaluation and accreditation, the CIS Board of Trustees charges 
visiting teams with the responsibility of assessing the degree to which evaluated schools are putting their 
own Guiding Statements into practice and the extent to which they are meeting the published Standards for 
Accreditation. 
 
 

OTHER AGENCY(IES) INFORMATION  
 
Please insert this here as appropriate. 
 
The Meadowridge School visit was a CIS-IB Synchronized Team Visit, with representatives from the Council 
of International Schools and the International Baccalaureate Organisation. 
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THIRD COMPONENT:  THE PREAMBLE 
(Important Information about the School) 

 
Using the information provided in Part One of the Self Study, and with the assistance of 
the school over factual matters, the Visiting Team Chair should complete the table below 
in full. 
 
 
 
School Name: 

Meadowridge School 

 
School Foundation Date: 

May 1985 
 

 
School’s Official Status: 

Meadowridge School is a registered not-for-profit School Society (Registration # S-0020191). The 
school is classified as a Group 2 School within the British Columbia (Canada) Ministry of Education.  
 

 
Facts on School Governance & Management: 

The school is governed by a Board of Governors, with each member elected by the Meadowridge 
School Society. The Board is responsible for the overall governance of the school. It determines the 
strategic direction and policy framework for the school.   
 
Operations of the school are assigned to the headmaster, who is the chief executive officer of the 
School Society and the chief administrator of the school. The headmaster is the only employee of the 
Board.   
 
The headmaster is supported by an administrative team which includes a deputy headmaster, several 
directors (PYP, MYP, DP, facilities, finance, technology, human resources, marketing and 
communications, athletics), and several other administrators. 
 

 
Students: number of nationalities; statistically most important nationalities: 

At the beginning of the 2016-17 school year, Meadowridge School had 546 enrolled students. The 
school does not record student nationalities. However, a recent census of birthplace indicated that 26 
countries were represented in the student body. The largest country represented was Canada (68%), 
followed by China (11%), United Kingdom (6%), and United States (4%).   
 
 

 
 School Divisions, Range of Grades or Year-Groups: 

The school has three divisions that align with IB academic programs – PYP, MYP, and DP. Grade levels 
range from Junior Kindergarten to Grade 12  
 

 
Academic Staff: numbers; nationalities; statistically most important nationalities: 

The school currently employs 63 academic staff. The school has stated that it does not and cannot  
compile statistics on nationality of employees. 
 

 
Support Staff: numbers; nationalities; statistically most important nationalities: 
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The school currently employs 23 support staff. The school has stated that it does not and cannot 
compile statistics on nationality of employees. 
 

 
Summary of Academic Programmes: 

IB Continuum (Primary Years Programme, Middle Years Programme, and Diploma Programme) and a 
Junior Kindergarten Programme for four-year-old students.  
 

 
Location and Buildings: 

Meadowridge School is located on a beautiful park-like campus of 27.8 acres in Maple Ridge, an outer 
suburb of Vancouver, British Columbia. There is one main building and several accompanying buildings, 
totalling approximately 136,000 square feet (110,000 on school grounds, plus 26,000 on the adjoining 
north and south properties). In addition to 45 classrooms, there is a library with over 40,000 (print) 
volumes, five science laboratories, a forensics room, an administration suite, and several counselling 
areas. There are numerous outdoor patios, well-equipment playground areas, two playing fields, two 
large greenhouses, vegetable gardens, and forest trails (some under development). The school also 
owns two houses, a riding area, and a barn (also under construction). Recently the school has built a 
uniform shop, design building, and technology centre.  It has also upgraded the main playing field. 
  

 
Accreditation History of the School: 

Meadowridge is accredited by Canadian Accredited Independent Schools (CAIS) and by the British 
Columbia Ministry of Education. Meadowridge is also authorized by the International Baccalaureate 
Organization to offer the Primary Years Programme, Middle Years Programme, and Diploma 
Programme. It is an IB Continuum School. The school is seeking CIS accreditation for the first time.    
 

 
Other Relevant Information about the school (if any): 

Meadowridge School is also a member of the Independent Schools Association of British Columbia 
(ISABC) and the Federation of Independent School Associations of British Columbia (FISA BC).  
 

 
Concise comments about the School’s Self Study Process: 

The Preliminary Visit was conducted in October 2014. The Self Study was launched immediately 
thereafter.   
 

 
Concise comments about the Team Visit: 

Meadowridge was well prepared for the visit, which began on Sunday, October 23 with a school tour, 
followed by a reception in the school cafeteria and, finally, a welcoming dinner hosted by the 
headmaster. The visit ended on the following Thursday, October 27. The CIS-IB Synchronized Team 
Visit consisted of a team chair, CIS co-chair, IB co-chair, team secretary, and nine other professional 
educators. A list of team members is included at the end of this report. 
 

 
Acknowledgements: 

The Visiting Team would like to express its appreciation to the entire Meadowridge faculty and staff for 
its kind hospitality during the visit, with particular thanks to Hugh Burke, Headmaster; Jason Parker, 
Deputy Headmaster; and Natalie Gunning, Executive Assistant to the Headmaster. 
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School Name: Meadowridge School 

Date of Completion of the  
Self-Study Components: 

May 30, 2016 

Team Visit Dates: 22-28 October 2016 

Date of Completion of the  
Visiting Team Components: 

28 October 2016 

 
The Reporting Booklet 

 

PART ONE 
 
 
 

First Component - THE SCHOOL PROFILE 
 

AND 
 

Second Component - ANALYSIS OF OPINION SURVEY RESULTS 

 
 
 
 

SELF-STUDY COMMITTEE RESPONSIBLE FOR WRITING THIS REPORT 
 

Typed Name Role in the School Signature 

Hugh Burke Headmaster Hugh Burke 
Jason Parker Deputy Headmaster Jason Parker 
Kristal Bereza Director of Academics – DP Kristal Bereza 
Scott Banack Director of Academics – MYP Scott Banack 
Terry Donaldson  Director of Academics – PYP Terry Donaldson 
Carrie Hughes-Grant Director of Student Life Carrie Hughes-Grant 
Patrick Niwa Director of Technology Patrick Niwa 
Kalie Whitaker Director of Human Resources Kalie Whitaker 
Julie Bournival Director of Finance Julie Bournival 
Don Hincks Director of Special Projects Don Hincks 
Daniel Le Page Director of Development Daniel Le Page 
Natalie Blomly Admissions Coordinator Natalie Blomly 
Carolyn Sapach Community Development 

Coordinator 
Carolyn Sapach 

 
 

Guidelines and explanations for each Self-Study Committee 
can be found in the relevant Sections in “The Main Guide” 

and the Appendices in “The Self-Study Booklet”. 
 

8th Edition 
Version 8.2 - Sept 2013 
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GUIDELINES FOR USING THIS REPORTING BOOKLET 
 

1. The Part One Self-Study Committee should construct this report by:  
 

> writing concise narratives in the spaces provided 
> and/or filling in the forms provided  
> and/or creating a hyper-link to relevant, existing school documents which may be text 

or charts, graphs, photographs, etc. 
 

2. The instructions for each step are shown in black font. Responses from the Self-Study 
Committees (SSC) will automatically show in red font. The future Visiting Team (VT) will add its 
comments on Part One directly at the end of this Reporting Booklet, and these will automatically 
show in blue font.  

 
3. As one possible approach to its work, the Part One Self-Study Committee may wish to create the 

School Profile (see “First Component” below) in the form of one continuous document which could 
be useful for internal school purposes. Once complete, the relevant parts of the School Profile 
could then be pasted into the spaces provided in this Reporting Booklet. 

 
4. As early as possible in the Self-Study Process, the Part One Report should be disseminated to 

the other Self-Study Committees for use as a valuable source of information. 
 
5. When complete, and where necessary updated, the Part One Self-Study Report should be sent 

(along with Part Two A to G and Part Three) as an electronic Word document to the accrediting 
agency/agencies and to all members of the future Visiting Team six weeks before the Team Visit 
is due to begin. 

 

Important Notes on Hyper-links: 
 
o Any hyperlinks used in this report must take the reader directly to the relevant 

piece of text, chart, etc. It is not acceptable to make links to a large document 
through which the reader then needs to spend time searching for the relevant 
part. 

 
o Any hyperlinks must be made to documents recorded on the DVD or “Memory 

Stick” carrying this report, not to a website. This is because the reader may be 
perusing the report on a computer with no current web access.  

 
o During the week of the future Team Visit, any hyper-linked materials must be 

made available in printed form in the Visiting Team rooms at the school and hotel 
along with the main text of this report.  
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THE PART ONE REPORT 

 
Part One is the initial phase in the Self-Study process, and consists of two essential components. 
 

 First Component:   The School Profile – a compendium of factual information. 

 Second Component:  An Analysis of the Results of the Opinion Surveys. 
 
 
FIRST COMPONENT – THE SCHOOL PROFILE 
 
As detailed below, the School Profile will contain: 
 

 General Documentation. 

 Other School Information. 

 School-Wide Student Achievement Information. 
 
GENERAL DOCUMENTATION 
 
The Part One Self-Study Committee should gather existing documents which provide vital information 
about the school and attach/hyper-link them to this report. The list should include at least the following: 
 

i. Student Admissions Materials. 
ii. Curriculum Guides. 
iii. Board By-laws.  
iv. Board Policy Manual. 
v. Board Self-Evaluation Process. 
vi. Faculty & Staff Manual. 
vii. Student / Parent Handbook. 
viii. Evaluation Process for Head of School 
ix. Teacher Appraisal Process. 
x. Job Descriptions. 
xi. Professional Development Plans. 
xii. Strategic and/or other long range School Improvement Plans. 
xiii. A certified, external financial audit for the two previous years.  

 
If such documents do not exist, a concise narrative should be written to explain the situation and to state 
plans to remedy any deficiencies. 
 
FURTHER INFORMATION ON THE SCHOOL 
 
For all the following topics, the Part One Self-Study Committee (SSC) should provide information:  
 

Either by writing a concise narrative, hyper-linking existing documents where convenient. Where 
applicable, please write in the spaces labelled “SSC Response”. 
 
Or by filling in the form provided 

 
About the School 
 

 Brief history of the school. 

 The school’s Guiding Statements  (e.g. Philosophy, Mission, Vision, Objectives, etc). 

 The school’s commitment to shaping internationally minded (globally aware) students. 

 The school’s governance and leadership structure, including a management/administrative chart. 

 The state of the school’s finances (see financial form supplied in Appendix G). 

 Description of the school’s physical facilities.  

 Special and/or unique features of the school. 
 
 
SSC please write here: 
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Brief history of the school: 
 
The school began in 1985, located in several portables on 232 street in Maple Ridge. It grew, but 
had some initial governance problems in the first few years, with numerous Heads being hired 
and then let go, and much Board transition. In 1991, an inspirational leader and Head named 
Graham Hookey brought the school community together, moved the school to its current 
location, and built our current PYP and MYP buildings and gym. The school enrolment grew, but 
was unstable, with attrition rates sometimes approaching 30%. At that time, parents had to 
purchase a capital bond of $25,000.00 to join the school, and current interest was paid. In 1997, 
with enrolment at about 450, Mr, Hookey was replaced by Mr. Jack Rose, who followed Board 
instructions to become a school like the other independent schools. Until then, parents had been 
told that tuition would always be low, and no fundraising would occur. Mr. Rose found himself 
to be a transitional Headmaster, and in 2000, the entire administrative team (and 35% of the 
faculty) was either dismissed or quit. While the elementary school had done reasonably well, the 
secondary school was struggling, with fewer than 100 pupils in 2000-2001. In fact, with attrition 
over 30% for both students and staff, there was somewhat low morale. As well, the school had 
been using the capital funds in order to meet operating expenses. The school was somewhat 
military in bearing, yet had some elements of a functional culture – morning handshakes, regular 
assemblies, and a new branding. The educational programme produced results which were 
adequate, but not within the range of very good independent schools in the province.  
 
In 2000-2001, the opening enrolment of about 400 was reduced to 391 by early 2001. Since that 
time, the school has grown by about ten children per year, and currently enrols 540. We have 
transformed the financial structure of the school, ridding ourselves of the Bonds.  Since that 
time, we have added a new Main building, including a cafeteria and a stage. The Library had been 
in a small room, and now has over 40,000 volumes, and is interconnected with other libraries 
and databases, with online and digital cataloguing access. A new secondary gym and fitness 
room have also been developed. We have added 19 contiguous acres, have developed a world-
standard soccer pitch, an outstanding playground, a number of modular buildings, and are 
currently adding a forest school facility (outdoor education), as well as two greenhouses and a 
garden. The current Head has been here for fifteen years, providing some stability. Board 
membership is also stable, and processes are in place to ensure ongoing stability. Staff turnover 
is at its lowest point, and morale is excellent.  
 
Financially, we have done well, receiving and publicising clean audits since 2000, with no 
management recommendations for the past number of years. All of our graduates for the past 
fifteen years have received post-secondary acceptance, and most of our graduates currently get 
their first choice of University. We are amongst the top academic schools in the Province, and 
have robust Arts and Athletics programmes, as well as a strong service component in all of our 
offerings.   
 
Over the past 10 years, we have become an International Baccalaureate Continuum school, 
offering the PYP, the MYP, and the DP. These have been implemented incrementally, with our 
first DP cohort graduating in 2014.  
 
The school’s Guiding Statements: 
 
Mission Statement 
 

 Learning to live well, with others and for others, in a just community. 
 

Vision Statement 
 

 People are drawn to our school from around the world. In the spirit of active collaboration 
with teachers, peers, and our community, we learn how to care for ourselves and for 
others.  Knowing that change is the only certainty, we engage with challenging and 
complex questions effectively and creatively. Through outstanding teaching, programmes 
and facilities, Meadowridge develops in us the confidence not only to meet the future, but 
also to create it.  



5 

 

 
Core beliefs which drive our Vision 

 

 Our Central Beliefs About Learning  
 
Our school Mission is best carried out through connecting intellectual, emotional and 
physical learning with meaning in the child’s life in exciting, developmentally appropriate 
and challenging ways. Children should be dignified as active meaning-makers, not passive 
recipients. Children should learn how to acquire, use, and share information in multiple 
forms and ways, so that it becomes meaningful knowledge. Children’s ways of thinking 
strongly involve the imagination, emotion, and community, and should play the entire 
symbolic range. The choices of facility, teaching, space, time, community interaction, 
school structure, and governance should all reflect this conception of learning.   
Learning should be an adventure!   
 

 Technology and Our School  
 
The central conception of learning in our school controls our use of technology. Although 
there are some who predict that technology will completely change schooling, or even 
make it a thing of the past, it will continue to be seamlessly woven in to the fabric of our 
learning practices, and will enhance learning in the school, rather than change it.   
Just as students learn constructively, so do teachers, and this work of teachers-as-learners 
must continue with strong school support.   
There is work to be done in ensuring access to technology, in designing spaces for 
technological use, in promoting reflection on technology, and in teaching technology as 
one part of a design cycle, but what may be most important is to teach the history, social 
effects, and psychological biases of technology. Like any tool, as it is used, it can change 
the user.   
We need to make sure that our school and our students control technology, and are not 
controlled by it.  
 

 Ensuring Excellence  
 

1. Teachers are the key to maintaining educational excellence.  

2. Hiring and continuous education of teachers is our highest priority.   

3. Teachers function best in an effective school, characterized by the correlates of 

effective schools.   

4. An effective school depends upon effective administration.   

5. An effective administrator must be an instructional leader.   

6. An effective administrator requires effective governance.   

7. All aspects of the school must align with the Mission.   

 What We Should Teach To Prepare For The Future: Curriculum as Planned and as Lived 
 
We want our graduates to shape our world, to serve, and to lead.   
As problems continue, we need to develop global citizens, people who are active, engaged, 
and involved.  
Our children must be able to recognize problems and to love inquiry: they must know how 
to gather information – gather through books, through digital means, through interviews, 
through observation, and through listening and talking and being curious.   
They have to be able to use that information in a variety of ways – to comprehend, analyze, 
synthesize, and evaluate, to create, imagine, and produce.   
 
They must also be able to communicate, and be able to play the entire symbolic range: 
language, art, dance, movement, mathematics, photography and film, and multimedia. Most 
importantly, they must understand the qualities of excellent communication. They must be 
able to affect an audience and to understand when and how communication affects them.   
They need, in other words, to know how to learn – to acquire, use, and share information – 
and how to apply that learning to the problems and challenges that await them. The way we 
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teach our children to learn is what they will take with them to become the leaders of the 
future. Process has become the new content, and our model of learning is a strong 
curriculum.   
 
As in every age before us, our children also need to look after themselves. They need to 
understand their bodies, and what keeps them healthy. They need to take risks, because 
life has no guarantees. They need to be able to regard themselves, and reflect on what they 
do, or think, or believe, because the only real knowledge is self-knowledge.   
 
We live in and cherish communities, not just ourselves, and so our children must be 
caring, so that natural justice will spread with them. This caring for others has to inhabit 
our school, and help our alumni to “shape our world” as leaders.   
They need to be principled in their decision-making and in their actions, in order that they 
live well with others and for others, and create just communities. They had best be open-
minded, since the world is a changing place, and being adaptable requires open-
mindedness. They need to be balanced, ensuring that they are looking after their heads, 
their hearts, and their hands: intellect, emotions, and body... thoughts, words and deeds.   
 
And even though there may not be some completely stable body of knowledge which all 
should learn, every child should be knowledgeable. Without knowledge, there can be no 
“good things to think with”. History, Mathematics, Rhetoric, Literature, Science, Physical 
Education, Drama, Dance, Economics, Business, and more, all have a place within the 
curriculum and provide the basic knowledge needed to function within a society. This 
curriculum provides the substance with which children can learn those processes, 
dispositions, and characteristics that will shape them into life-long learners and leaders.   
 
Hurried children are not good learners, and they are not happy children, so learning has to 
be developmental and support the natural developmental stages.   
 
If we anticipate continual change, we should prepare continual learners. If we want a 
desirable future, we must help our children to be the creators of it.   
 
We have chosen to join the International Baccalaureate Organization (IBO). Their Mission 
fully supports our own, and the Learner Profile encapsulates those characteristics that we 
want to develop in order to prepare our children for an uncertain global future.   
We embrace the Primary Years Programme (PYP), Middle Years Programme (MYP), and 
Diploma Programme (DP) of the IBO.  

 

 IBO Mission:   
 

The International Baccalaureate aims to develop inquiring, knowledgeable and caring 
young people who help to create a better and more peaceful world through intercultural 
understanding and respect.   
 
To this end the organization works with schools, governments and international 
organizations to develop challenging programmes of international education and rigorous 
assessment.   

 
These programmes encourage students across the world to become active, compassionate 
and lifelong learners who understand that other people, with their differences, can also be 
right.   

 
Meadowridge students are IB learners, and strive to be:   
o Inquirers                 
o Caring  
o Knowledgeable  
o Risk-takers  
o Thinkers   
o Balanced  
o Communicators  
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o Reflective 
o Principled   
o Open-minded  

 
The school’s commitment to shaping internationally minded (globally aware) students: 
 
From the Vision: “People are drawn to our school from around the world”. We currently have 
some 40 different nationalities represented in the school, and we draw our population from many 
countries, although most become Canadian residents.  
 
We are an international Baccalaureate Continuum School, fully committed to an international 
curriculum, and our students are assessed internationally. We offer multiple languages, 
although English is our language of basic instruction.  
 
We also offer a number of exchange programmes, including exchanges to France, Spain and 
China. Our service and travel programme encompasses engagement with diverse countries, 
including past trips to Ecuador, Belize, Japan, the United States, and Costa Rica. This 
programme is building constantly. We support numerous international aid projects. We are 
highly involved with the Free the Children programme. 
 
Within the school, we celebrate (both formally and informally) many cultural events, including 
the usual North American feasts, as well as those such as Diwali, Hanukah, and Chinese New 
Year. At our family events, we have food of many kinds – English, Canadian, Chinese, Korean, 
South African, Indian, Middle Eastern, Japanese, and so on.  We have a number of religions 
practised by our students, although the school is secular.  
 
The school’s governance and leadership structure: 
 
The school is governed by a Board of Governors, elected by the School Society, and is a non-
profit society in the meaning of the Societies’ Act of British Columbia. The powers of the Board 
are described in the Constitution and Bylaws of the Meadowridge School Society. The Board is 
responsible for the overall governance of the school, and sets the strategic direction and policy 
framework for the school. The Board has a number of standing committees through which it 
provides support and oversight, including, but not limited to, Finance, Governance, 
Nominations, Advancement and Executive. The operations of the school are assigned to the 
Headmaster, who is the Chief Executive Officer of the School Society, and the Chief 
Administrative Officer of the School, as well as the only employee of the Board.   
 
The Headmaster is supported by an administrative team, which includes a Deputy Head, a 
Director of Advancement, a Director of Human Resources, a Director of Finance, and a Director 
of Facilities as direct reports, as well as a special projects coordinator who also supports the 
Foundation (still in its infancy). 
 
There is a Director for the PYP, the MYP, and the DP, as well as a Director of Student Life, all 
reporting to the Deputy Head. Advancement includes a Director of Admissions, a Director of 
Marketing, and a Coordinator of Community Events. There are other important staff, as well as 
the Faculty, as noted on the attached chart.  
 
The state of the school’s finances: 

 
Our school engages a planned, policy-based budget cycle, wherein the budget is constructed 
solely on a hard income basis, using conservative assumptions and projections. Based on a 
strategic plan, budgets are set by the Headmaster as CEO, constructed collaboratively with the 
leadership team, and approved by the Board after interrogation, and then monitored monthly by 
the Finance Committee of the Board, acting in collaboration with school staff. Cash flow 
projections are provided quarterly. Statutory requirements are reported monthly. Monitoring 
also uses year-over-year comparatives. Insurance is reviewed annually.  
 
There is an annual audit, which is reported on our website, along with the audits from previous 
years. In the last several years, there have been no management recommendations based on the 



8 

 

audit, and our auditors have expressed strong satisfaction with our internal controls. The audits 
over time indicate a continued pattern of a strong surplus cash flow from operations. As a result, 
we have managed to invest nearly 20 million dollars over the past six years without substantially 
increasing our debt, as indicated on our balance sheet.  
 
We owe about 13 million dollars, divided into two different formulations. About nine million 
dollars is held in external debt, with a set repayment schedule. The other 4 million (approx.) is 
internally held debt, called the Meadowridge Educational Investment Deposit. Each family 
contributes $10,000.00 to this non-interest paying fund on a demand loan basis in second 
position, and is repaid when the family leaves the school. The bank also treats this as a form of 
shareholder loan. We also have 3 million dollars in savings, held in low-risk managed 
investments, which provides a strong return.  
 
We have tuition projections for the next five years. Tuition is announced usually by December 
of the year before it comes into effect. The total bill is segregated by function (tuition, trips, 
books, etc.). Collection can be distributed throughout the year, if required.  
 
Advancement and other soft revenues (rent, uniform, admission revenue) are not built in to the 
core budget in full. While we do project some revenue from these, we use conservative estimates 
drawing upon the amounts from prior years, and then use this form of income to offset 
discretionary spending, rather than core budget. These revenues are building, but will not be 
built into operating costs. At this time, we raise about $500,000.00 a year.  
 
The school’s physical facilities: 
 
Meadowridge is on 27 acres of land. The buildings enclose approximately 115,000 square feet. 
The main building was added on to six years ago, and the primary building has just been rebuilt, 
correcting issues with the roof, walls, windows, doors, and some structural elements resulting 
from inadequate original building techniques. This year, several manufactured buildings have 
been added.  
 
In addition to many classrooms, there is a library of about 40,000 volumes, a double gym, a small 
gym with a bouldering wall, a fitness facility, five science laboratories, a fully equipped 
theatre/cafeteria, two art rooms, two music rooms, a forensics room, an administration wing, and 
several counselling areas. There are numerous outdoor patios, a large and well-equipped 
playground, two playing fields, two large greenhouses, vegetable gardens, and forest trails 
(currently under development). The school also owns two houses, a riding area, and a barn 
(currently under consideration for development). There is a uniform shop, and parking is 
plentiful. There is also a Creek (Latimer Creek) which we are restoring to a natural state using 
indigenous plantings, and an amphibian pond.  
 
The school is well landscaped. Currently, we are working with a design company to integrate 
our campus and design further building, in order to be able to grow to 800 students.  
 
The special features of the school: 
 
We are one of about 200 IB Continuum schools in the world. Although we are located in an outer 
suburb of Vancouver, we attract students from ten different school districts, and from around 
the world. Our pastoral setting is unusual, and our facilities allow us to continue to develop an 
experiential education component which is strong. 
 
We are an international school in that we have developed an international student body within a 
dominantly English-speaking suburban area, and as a result we are leading the international 
growth and international-mindedness within our small city. For example, we work closely with 
the medical community, as we are a very strong attraction for bringing doctors to the community. 
This year, our Chamber of Commerce voted us as the Business of the Year for the second time 
in the past ten years.  
Our graduates, for the past fifteen years, have all been accepted to post-secondary study, most 
at prestigious institutions. Our academic results are very good. As well, our graduates have gone 
on to very good arts and theatre schools.  
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Our technology use within the school is advanced. We have integrated technology use within 
our teaching and learning, as we had amongst the first 1-1 laptop BYOD programmes in the 
Province, as well as the usual range of technology (3-D printers, robotics, and so on).  
 
We have a very kind culture. Families come to us because of our academic results, but they stay 
with us because of our caring culture.  
 
About the Early Childhood Section (if applicable) 
 

 Guiding Principles specific to this level of the school. 

 Curriculum overview. 

 Enrolment for last three years 

 Description of student body. 

 Student/faculty ratio. 

 Range of class sizes and average class size. 

 Extracurricular activities. 

 Special features of this level of the school. 
 
SSC please write here: 
 

Guiding Principles 
specific to this level of 
the school 
 

The Guiding Principles of this programme include: 
-Adherence to the School’s Mission and Vision statements 
-Focus on IB Mission statement 
-Incorporation of the IB Learner Profile into daily school life 
-Play-based approach to learning  
-First year of our IB-PYP programme 

Curriculum overview 
 

The Junior Kindergarten programme is licensed through the 
British Columbia Ministry of Health. As such, there is no externally 
mandated curriculum for this age level. Our programme is a 
school readiness programme and focusses on the following: 

 Social/Emotional Development 

 Creative Development 

 Physical Development 

 Communication, Language and Literacy Development 

 Cognitive Development 
The Junior Kindergarten programme integrates their learning 
outcomes into the IB-PYP curricular framework. The Junior 
Kindergarten students have 4 PYP units of inquiry.  

Enrolment for last three 
years 
 

2012-13: 16 students  
2013-14: 18 students 
2014-15: 12 students 

Description of student 
body 

The students come from a wide range of cultural and linguistic 
backgrounds.  

Student/faculty ratio 
 

2012-13: 16 students/2 teachers 
2013-14: 18 students/2 teachers-1 assistant 
2014-15: 12 students/2 teachers 

Range of class sizes 
and average class size 
 

There is only one class of Junior Kindergarten. Over the past 5 
years, the average number of students is 16.  This is the maximum 
number with two teaching staff.  

Extracurricular 
activities 
 

There are no extra-curricular activities for the Junior Kindergarten. 
We do offer After School Care for those students who are signed 
up for this service.  

 
 
 
About the Elementary/Primary School (if applicable) 
 

 Same as above 
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SSC please write here: 
 

Guiding Principles specific 
to this level of the school 
 

The Guiding Principles of this programme include: 
-Adherence to the School’s Mission and Vision statements 
-Focus on IB Mission statement 
-Incorporation of the IB Learner Profile into daily school life 
-Inquiry-based approach to learning  
-Part of IB-PYP programme 

Curriculum overview 
 

Ministry of Education Learning Outcomes 
PYP Programme of Inquiry 

Enrolment for last three 
years 
 

 

 2012-13 2013-14 2014-15 

Kindergarten 36 29 28 

Grade 1 40 40 29 

Grade 2 41 38 40 

Grade 3 39 42 34 

Grade 4 40 36 49 

Grade 5 39 38 39 

Total 235 223 219 
 

Description of student body 
 

Co-educational, multi-cultural 

Student/faculty ratio 
 

 2012-13 2013-14 2014-15 

# of Students 235 223 219 

# of Teachers 17.4 17.4 18.4 

Student/Teacher 13.5:1 12.8:1 11.9:1 
 

Range of class sizes and 
average class size 
 

 

 2012-13 2013-14 2014-15 

Range: Class 
Size 

14-21 14-20 13-19 

Average Class 
Size 

18.1 18.3 16.1 

 

Extracurricular activities 
 

After School Care (JK-Grade 3) 
After School Clubs (K-Grade 5) 
Swimming (Grade 3-5) 
Fencing (Grade 4-5 
Soccer (Grades 4-5) 
Basketball (Grades 4-5) 
Volleyball (Grades 4-5) 
Track and Field (Grades 3-5) 
Cross-country Running (Grades 1-5) 
PYP Musical Club 
Handbell Club (Grade 5) 
Leadership Club (Grade 5) 
VanCity Club 

Special features of this level 
of the school 
 

Constructivist/Inquiry-based pedagogy 
Access to outdoor play area, garden, greenhouse and forested 
area 
Outdoor Education experiences 
Focus on Experiential education  

 
 
 
 
 
 
About the Middle School (if applicable) 

 

 Same as above 
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SSC please write here: 
 

Guiding Principles  The Guiding Principles of this programme 
include: 
-Adherence to the School’s Mission and Vision 
statements 
-Focus on IB Mission statement 
-Incorporation of the IB Learner Profile into daily 
school life 
-Part of  IB-MYP programme 

Curriculum Overview We offer a full IB MYP programme which is 
inclusive of all our students. This includes all 8 
MYP subject groups for all students through 
grade 9. In grade 10, we offer a government 
required course in lieu of Design 10.  
Our content is derived from our British 
Columbia government curriculum and is 
mandatory. 

Enrolment for last three years   

 2012-13 2013-14 2014-15 

Grade 6 33 44 40 

Grade 7 56 38 51 

Grade 8 39 49 39 

Grade 9 50 39 51 

Grade 10 34 45 44 
 

Description of student body Our school is divided based on the IB 
programmes. The Middle Years Programme 
consists of Grade 6-10. It is a very multi-cultural 
student body; many of which have been at 
Meadowridge for the entirety of their education. 

Student/faculty ratio (FOR MYP AND DP 
Combined) 

 

 2012-13 2013-14 2014-15 

# of students 212 215 225 

# of teachers 26.5 29.5 31.0 

Student/teacher 
ratio 

8:1 7.3:1 7.2:1 

 

Range of class sizes and average class size Range is from 7-22 with an average of 17.5 

Extracurricular Activities Refer to Athletics and Clubs information LINK 

Special features of this level of the school We include a Week WithOut Walls (WWOW) at 
the beginning of the year and approximately 8 
Classroom WithOut Walls (CWOW) days 
throughout the year. These WWOW and CWOW 
days provide an opportunity to offer a strong 
experiential and inquiry based programme. We 
offer both French and Spanish as Language 
Acquisition options in grade 6-10. 

 
 
 
 
 
 
 
 
 
About the High/Secondary School (if applicable) 
 

 Same as above, and 

file:///F:/NO%20NAME/Meadowridge%20School%20CIS%20Self-Study%20Report/1%20-%20PART%20ONE/School%20Information%20and%20General%20Documentation/Student%20Achievement/Athletics%20and%20Clubs/2015-2016%20Anticipated%20Meadowridge%20Athletic%20Teams.docx
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 Assessment practices (formal, external and internal). 

 Internal School Diploma requirements if applicable. 

 University/College destinations of graduates/school leavers for the last three years. 

 Also, please notice that the request for School-Wide Student Achievement Information (towards 
the end of this booklet) will require considerable data from external test and examination sources 
which may be particularly applicable to the High School. 

 
SSC please write here: 
 

Guiding Principles  The Guiding Principles of this programme 
include: 
-Adherence to the School’s Mission and Vision 
statements 
-Focus on IB Mission statement 
-Incorporation of the IB Learner Profile into daily 
school life 
-Part of  IB-DP programme 

Curriculum Overview Ministry of Education Learning Outcomes 
DP Programme  

Enrolment for last three years  

 2012-13 2013-14 2014-15 

Grade 11 45 36 50 

Grade 12 36 42 34 
 

Description of student body Our school is divided based on the IB 
programmes. The Diploma Programme consists 
of Grade 11 and 12. It is a very multi-cultural 
student body; many of which have been at 
Meadowridge for the entirety of their education. 

Student/faculty ratio (FOR MYP AND DP 
COMBINED) 

 

 2012-13 2013-14 2014-15 

# of students 212 215 225 

# of teachers 26.5 29.5 31.0 

Student/teacher 
ratio 

8:1 7.3:1 7.2:1 

 

Range of class sizes and average class size 
 
*Note: DP implemented in 2012 for the Grade 
11 students, and the Grade 12 students 
followed the BC Curriculum for the 2012/13 
school year. 

 

 2012-13 2013-14 2014-15 

Range of 
class 
size 

* 5 - 22 5 - 25 

Average 
class 
size 

* 13.4 14.8 

 

Extracurricular Activities Refer to Athletics and Clubs information LINK 

Special features of this level of the school Small in size so very relational based. There are 
currently 35 students in Grade 12 and 50 in 
Grade 11. 

Assessment practices IB curriculum is based on inquiry and 
developing critical thinking. In DP our 
assessment also aims at preparing students for 
the Gr 12 exam period where they are placed in 
high stakes exams. 
 
Assessment is real world, applying knowledge 
to situations, involves critical thinking and 
ongoing. 
 
Types of Assessment: 

- Presentations 
- Experiments 

file:///F:/NO%20NAME/Meadowridge%20School%20CIS%20Self-Study%20Report/1%20-%20PART%20ONE/School%20Information%20and%20General%20Documentation/Student%20Achievement/Athletics%20and%20Clubs/2015-2016%20Anticipated%20Meadowridge%20Athletic%20Teams.docx
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- Writing 
- Tests 
- Oral recording 
- Group work 
- Interviews 
- Performances 
- Self-reflection 

Internal School Diploma requirements All students are enrolled in IB curriculum. They 
have an option of taking the full Diploma or 
going the Course Route. For a full Diploma, they 
must obtain 24/45 in order to be awarded the 
Diploma. For Course, students are treated as 
provincial students and will graduate with a 
Dogwood Diploma (BC Graduation Diploma). 
They must obtain 2’s or higher in all of their 
subjects to be awarded this. They must also 
complete at least 80 credits of study from Grade 
10-12. 

University/College Destinations of graduates 
for last three years 

Refer to Post-Secondary Acceptances LINK 
 

School-Wide Student Achievement 
Information 

Refer to IB Diploma Results LINK 
 

 
 
Student Admissions and Fees etc. 
 

 Student admissions data for last three years:  
 

Admissions Current Year-14/15 Previous Year-13/14 Two Years Ago-12/13 

Applications 226 222 180 

Acceptances 151 129 126 

Joined the school 126 94 98 

 

 Student attrition data for last three years—numbers and reasons: 
 

Attrition Current Year-14/15 Previous Year-13/14 Two Years Ago-12/13 

Relocation 20 8 13 

Financial reasons 34 22 10 

Illness 1 1 0 

Not invited back 4 6 1 

Other 18 17 27 

    

Total 77 54 51 

 

 Copy of the admissions statement for parents regarding special needs students. 

Extract from the Admissions Application Package: 

“I understand that Meadowridge School admits only those students that are capable of 
succeeding in a university preparatory programme and have the ability to study in an 
academically rigorous environment with English as the language of instruction. 
 
We further acknowledge that the School offers an intentionally challenging programme that 
may not be suitable for every child. This is especially true of any child’s first years in the 
school as they become accustomed to our academic and behavioural expectations. 

 
I understand that the school does not accommodate special learning needs except by 
agreement of the parties and contingent in part on funding outside of tuition. This is at the 
sole discretion of the Headmaster.” 

file:///F:/NO%20NAME/Meadowridge%20School%20CIS%20Self-Study%20Report/1%20-%20PART%20ONE/School%20Information%20and%20General%20Documentation/Post-Secondary%20Acceptances/University%20Acceptances%20-%202011%20to%202014.docx
file:///F:/NO%20NAME/Meadowridge%20School%20CIS%20Self-Study%20Report/1%20-%20PART%20ONE/School%20Information%20and%20General%20Documentation/Student%20Achievement/IB%20Diploma%20Results%20-%20May%202014.pdf
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 Copy of information on tuition fees and all other fees/charges. 
 

Tuition & Fees: 

2015/2016 Tuition 

 Junior Kindergarten - Grade 12: $18,600  

 Tuition for International Students is $25,100 for the 2015/2016 school year. 

This amount does not reflect other fees such as the Application Fee, Assessment Fee, Non-
Refundable Deposit, New Student Registration Fee, sibling discounts, bussing, textbooks, 
uniforms, special trips, or tournaments. Invoices are mailed in mid-May or upon registration if 
after this date. 
 
Sibling Discount 
The School recognizes the impact that the cost of an independent school education can have 
on families with multiple children. In an effort to assist families considering Meadowridge, the 
School has established a tuition discount for families with multiple siblings. The following 
applies: 
 
Definition of sibling: The student must be one of two or more children (biologically or legally 
adopted) having one or both parents in common. This discount is not available to family 
members outside the sibling relationship such as stepbrothers/ sisters, cousins, and so on, 
whose permanent residence is at the same address as the student currently enrolled at the 
School.  
 
The discount is applied to the second and subsequent sibling(s) in the order of birth. Students 
in receipt of the sibling discount are not eligible for any other discount. 
 
Second Sibling                                     5% of Tuition 
Third and subsequent Sibling(s)             10% of Tuition 
 
Payment Options 
Full Tuition Payment 

 Full tuition payments must be made by June 15 or within two weeks of registration, 
whichever is later. Payments made beyond the due date will be assessed a $200.00 
financing fee. An additional 3% administration fee will apply to all credit card payments 
received after the due date. 

  
Financed Over 10 Months 

 Tuition can be financed over the course of 10 months. Monthly payments will begin on 
July 1 and can be paid by direct withdrawal or charged to a credit card (Visa or 
Mastercard). A $200.00 financing fee will apply if paying monthly. An additional 3% 
administration fee will apply if monthly payments are charged to a credit card.  

  
The School does not accept post-dated cheques for tuition fees.  

  

International Students 

 International Students must pay tuition in full at the time of registration.  
 

Payment Types 

 Direct Bank Withdrawl (void check will be required) 

 Credit Card (Visa or Mastercard) 

 ScholarFX (online bank transfer, suitable for international payments) 
 

Other Charges and Expenses: 

http://www.meadowridge.bc.ca/page.cfm?p=400
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 The $10,000 Meadowridge Education Investment Deposit. 

 All new students will be assessed a $2,000.00 New Student Registration Fee. 

 All students will be charged a fee for field trips (approximately $400.00). 

 All families will be invoiced for their child’s personalized yearbook. The approximate 
cost is $80.00. 

 Each family will be responsible for the purchase of their child’s uniform. 

 After-school care may be made available to students in Junior Kindergarten to Grade 3 
at an additional cost. 

 School supplies are ordered for all children in Kindergarten to Grade 5 for your 
convenience. Fees for this will be approximately $50.00-$100.00 and will be added to 
your tuition invoice. Depending on the grade level, supplementary supplies may be 
required to be purchased by parents. 

 Students in Grades 5 – 12 will require a laptop computer. 

 Students in Grades 6 to 12 courses may be required to rent textbooks for the year and 
pay for non-consumables. Such fees will be determined annually, billed separately, and 
are dependent on the courses taken. Other textbooks are to be ordered directly from 
Canadian School Book Exchange. Parents purchase directly from this company and 
books are delivered to your home. 

 Students in Grade 12 will be assessed a Grad Fee which will be added to your tuition 
invoice at the beginning of the year (approximately $400.00). 

 Students in Grade 11 will be assessed a Diploma Programme fee of approximately 
$1,200.00. 

 Lynch Bus Lines will invoice parents directly if they use this service. Bus service will 
not be available to Junior Kindergarten students. Kindergarten students may ride the 
bus only at the discretion of the Headmaster. In this instance, parents will be required 
to sign a waiver. Please contact the school for further information. 

Extra funding may be required for special trips, tournaments, and sports uniforms. Fees will be 
determined annually and billed separately. 
 

Non-Resident Students 

All students whose parents are not residents of British Columbia are not eligible for the BC 
Government Grant. As a result, Non-Resident/ International Students are assessed an 
additional $6,500.00 fee above tuition to cover the loss of this grant and provide medical 
insurance throughout the year. Tuition, inclusive of this fee, is due in full at the time of 
registration. 
  
This amount is non-refundable except in the case where an application for lawful admittance to 
Canada has been denied. In this case, a refund will be given for the amount paid, less the 
applicable admissions related fees and appropriate non-refundable deposit value. The School 
will require proof from the issuing government agency that lawful admittance has been denied 
before a refund will be issued. Any decision to attend another school after registration is 
completed must be conveyed to the school in writing and will result in a forfeiture of all tuition 
and fees paid. In addition, the School will revoke enrollment and inform the appropriate 
government agency of this action.  
Non-Resident/International Students are also required to participate in the Meadowridge 
Education Investment Deposit Programme. 
 

MEID 

As part of the enrolment process, each family is required to deposit the sum of $10,000 with 
the Meadowridge School Society (the “Society”) under the Meadowridge Education Investment 
Deposit Programme (MEID). It is the Board’s position, with the support of the members of the 
Society - who are, in essence, the parents of the School – that all families that utilize the 
School should contribute equally to the financial plan which supports it. The MEID deposit may 
be treated by the Society as a non-interest bearing loan, and may be used by the Society for 
such purposes as it deems appropriate. The full deposit will be refunded when the family no 
longer has any children enrolled in the School, subject to the right of the Society to off-set any 

http://www.meadowridge.bc.ca/page.cfm?p=405
http://www.meadowridge.bc.ca/page.cfm?p=405
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amounts which are due and owing by the family to the School or the Society. This deposit is 
required by July 1st or at the time of registration. 
 
Families can provide a cheque made payable to Meadowridge School for $10,000 or pay via 
credit card. Please note that credit card payments may be subject to an administrative fee. 
Many financial institutions are willing to provide personal Line of Credit financing for this with 
interest only payments. 
 
Upon receipt of your deposit, you will be issued a Receipt and Promise to Pay (the “Promise to 
Pay”) in the principal sum of $10,000. You will be directed to verify the name of “the Parent” 
entered in the top left-hand corner of the Promise to Pay. If this is not the person who is to be 
the recipient of the funds from the MEID deposit upon repayment, please cross it out and print 
the full correct name of the intended recipient and initial the change. When you have reviewed, 
dated and signed the Promise to Pay, please return it to the School. Upon receipt, we will sign 
the Promise to Pay, make a copy for your files, and place the original in our safe until the time 
comes for you to redeem it. 
 
In order to have your MEID deposit returned, you will need to forward a request in writing to 
Meadowridge School confirming that you no longer have any children enrolled in the School 
and are requesting return of the MEID deposit amount. The Society will deliver a cheque to the 
person identified as the recipient of the funds in the Promise to Pay within 30 days following 
receipt of the letter, provided that you no longer have children at the School and there is not an 
outstanding balance owed to the School. It is incumbent on families to ensure their MEID 
deposit is delivered to the school at the time of registration. No invoice will be sent for the 
MEID deposit. Families who do not pay the MEID deposit will not be permitted to send their 
children to the School. 
 
By signing this Registration Contract, you acknowledge and agree that your right to repayment 
of your MEID deposit is subordinate to certain rights of the Bank of Montreal. Notwithstanding 
the foregoing, the Bank of Montreal has consented to the redemption of MEID deposits in the 
ordinary course of business, subject to certain conditions. 

 

 Copy of financial aid information (if applicable). 
 

As per our School’s website: 
There may come a time where a family is faced with a short-term financial issue that impedes 
their ability to pay for their child(ren)’s tuition. When unfortunate circumstances arise, it may 
be best to mitigate the impact on a child’s important education. For this reason, Meadowridge 
has set up a financial assistance programme to assist the family struggling with a temporary 
financial crisis.  
 
The programme requires the family to complete an on-line financial assistance application 
called F.A.S.T. This programme is run by Independent School Management (ISM) so the 
application process is at arm’s length from the school. The application fee payable to ISM is 
$41.00 USD and is paid by credit card upon completion of the on-line form. All information 
provided remains confidential.  
The information required will be your 2014 income tax information and your living expenses. 
You will also be required, upon approval, to forward a copy of your 2014 tax return with 
supporting schedules and documents as well as your Notice of Assessment to an independent 
third party. An envelope will be forwarded to you for this purpose.  
All re-registration documents and deposits must be completed by the deadline provided in the 
Letter of Intent before applying for Financial Aid. Should your child(ren)’s enrolment be 
contingent on receiving financial assistance, families must advise Julie Bournival 
at julie.bournival@meadowridge.bc.ca before the re-registration deadline. Families that do not 
qualify for financial assistance and decide to withdraw their re-registration will have their 
deposits refunded provided they had advised regarding the contingent re-enrolment.  
 
Request for financial assistance must be completed by March 15, 2015. Please click here or 
paste this link https://www.ismfast.com/FastPage.php?id=33f63ae9ed26f672886bf3ed6556a9a3 into your 
web browser to access the on-line application.  

mailto:julie.bournival@meadowridge.bc.ca
http://www.ismfast.com/FastPage.php?id=33f63ae9ed26f672886bf3ed6556a9a3
https://www.ismfast.com/FastPage.php?id=33f63ae9ed26f672886bf3ed6556a9a3
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Families and students must have been enrolled at Meadowridge School for at least one 
academic year to be eligible to apply for financial assistance. At this time, Meadowridge does 
not provide financial support for new families or new students.  
 
Should you have any questions about our financial assistance programme, please contact 
Julie Bournival at 604.467.4444. 

 
 
Faculty and Administration 
 

 Data on faculty (i.e. all academic leaders and teachers) for the last three years: 
 

Profile Current Year-14/15 Previous Year-13/14 Two Years Ago-12/13 

Total  62 58 56 

Men 22 17 17 

Women 40 41 39 

Ages 22-30 3 5 3 

Ages 31-50 47 41 43 

Ages 51-65+ 12 12 10 

No. of Bachelor 
Degrees 

42 42 37 

No. of  
Masters/Doctorate 
Degrees 

20 16 19 

 

 Data on faculty attrition data for last three years—numbers and reasons: 
 

Attrition Current Year Previous Year Two Years Ago 

Moved to teach 
elsewhere 

 1 1 

Not invited back  1 3 

Financial reasons    

Personal/family 1  1 

Other    

Total people who left 1 2 5 

 

 Professional Development – programme description and opportunities offered to faculty. 

 Faculty salaries and benefits information. 

 Other important faculty information, as unique to the school. 
 
SSC please write here: 
 
Professional Development – programme description and opportunities offered to faculty: 

 
Meadowridge School places a high value on Professional-Development for instructional 
faculty.  
 

 Each year, an annual budget is established for the purpose of providing both internal 

and external learning experiences for our teachers. There is a standing Pro-D 

Committee which makes a proposal for the budget for each year, and manages the 

actual budget expenditures.  

The Pro-D budget for the current and previous year is as follows. 

 

2013-14 $59,730 

2014-15 $65,675.85 
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 The 2014-15 Pro-D Committee is comprised of the Director of PYP (Chair), 2 PYP 

teachers, 1 MYP teacher, the Post-Secondary Counselor, the Deputy Head of School 

and the Director of Human Resources. The Pro-D Committee facilitates the process of 

developing individual Pro-D goals for all faculty, plans the internal learning events for 

instructional faculty, communicates external opportunities for faculty and considers 

funding requests from individuals. 

  

 Our annual School Calendar is set to include a number of dedicated Professional 

Development days. The following dates were designated for school-wide internal or 

external Pro-D days.   

 

2014-15 

 

August 25-29-Pro-D/Administration Activities 

October 24-British Columbia Provincial Pro-D Day 

November 30-Meadowridge School Pro-D Day (Internal) 

February 4-5-Independent School Association of British Columbia (ISABC) Pro-D Days 

May 15- Meadowridge School Pro-D Day (Internal) 

June 24-30- Pro-D/Administration Activities 

 

2015-16 

 

August 31-Sept. 4-Pro-D/Administration Activities 

October 23-British Columbia Provincial Pro-D Day 

November 7-Meadowridge School Pro-D Day (Internal) 

February 6-Independent School Association of British Columbia (ISABC) Pro-D Day 

May 20- Meadowridge School Pro-D Day (Internal) 

June 25-30- Pro-D/Administration Activities 

 

 Individual faculty members seek out opportunities to meet their particular needs and 

interests. On average, teachers are released for 2 days each year to participate in other 

Pro-D sessions.   

Professional Growth and Development: Focus on IB Training  
 
Meadowridge School is proud to offer a variety of professional growth and development 
opportunities for our faculty members. This has been especially the case over the past decade 
as we have implemented all three IB programmes. When considering our current faculty, our 
teachers and administrators have attended over 140 IB-related workshops. This has allowed us 
to develop and maintain exemplary IB programmes at Meadowridge.  
 
Collectively since 2005, our PYP faculty have attended over 60 PYP workshops and are not 
only certified in the mandatory Category 1 workshops, but also have more specific Category 2 
and 3 training in individual curricular areas (Reading, Writing, Social Studies, Science, Math, 
Physical Education, Music, and Art). Additionally, many PYP teachers have attended 
workshops on Inquiry-based learning, Assessment, Concept-based learning, Action, 
Information and Communication Technology, Exhibition, Play-based learning and Early 
Childhood Education. We are also very fortunate to have 8 member of our PYP team who have 
specialized training at the IB Academy. This training allows teachers to volunteer as workshop 
presenters throughout North America, as members of school accreditation teams and as 
consultants for schools new to PYP. The University of British Columbia is now offering PYP 
and MYP modules as part of their teacher-in-training education.  Throughout 2014-15, we will 
be hosting 6 UBC student teachers in PYP. This program will help new teachers develop and 
will add to our experience and expertise as well. From my experience working as a volunteer IB 
Educator and through my connections with other schools, I know that our Meadowridge PYP 
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faculty is one of most trained and experienced group of educators and we are very proud of 
our accomplishments. 
 
Our MYP faculty are also very well trained and qualified having attended over 40 IB-MYP 
workshops since we began the implementation process in 2005. MYP workshops are both 
subject and concept-based, and our faculty have training in Individuals and Societies 
(Humanities), Language and Literature (English), Mathematics, Science, Design, Fine and 
Performing Arts, Language Acquisition (French and Spanish), Personal Project, and 
Librarianship to name a few. Meadowridge has four faculty members who are IB Academy 
trained as well, and are sometimes called upon to lead workshops and visit schools going 
through the accreditation process.  
 
Even though Meadowridge has implemented the Diploma Programme more recently than the 
PYP and MYP, our DP faculty are equally well-trained and qualified as the other programmes. 
Our DP faculty have attended more than 30 workshops in their subject areas.  These include 
Language and Literature, History, Biology, Chemistry, Physics, Mathematics, Math Studies, 
Language Acquisition, CAS (Creativity, Action and Service), TOK (Theory of Knowledge), 
Extended Essay, Business and Management, Visual Arts, and Theatre Arts. At this time, we do 
not have DP faculty who are IB Academy trained as one of the requirements is that teachers 
have at least 3 years’ experience teaching in DP.  Our DP programme is entering its third year 
in 2014-15.  We do, however, have 5 faculty members who are DP examiners and mark exams 
from students around the world.   
 
IB programmes have had significant impact on our educational programmes, co-curricular 
activities and in our general school life. We could not have made the progress we have made 
without the commitment of our school to the professional growth and development offered to 
our dedicated and committed faculty.   
 
Faculty salaries and benefits information: 
 
Refer to PART ONE/School Information and General Documentation/Human Resources: 
 

 Benefit List LINK 

 Pay Scale 2014-2015 LINK 
 
Other important faculty information, as unique to the school: 
 
Refer to PART ONE/School Information and General Documentation/Human Resources: 
 

 Staff Pics 2013 – Welcome Back LINK 
 
External and Community Relations 
 

 Parents Association or other parent forums 

 After-School and Summer Programmes 

 Local and national government regulations or considerations that may impact on school 
operations 

 Annual Fund and Capital Campaign information, if applicable 

 Endowment information, if applicable 
 
SSC please write here: 
 
Parents Association or other parent forums: 
 
Parent Guild: From our website www.meadowridge.bc.ca/guild 
The Meadowridge Parent Guild is a non-profit organization that nurtures a strong, collaborative, 
welcoming school community which, in a positive spirit, works to support the mission of the 
school. The Meadowridge Parent Guild recognizes that school spirit begins with the community. 
With this in mind, it provides a vital communication link between parents and the School, 
conducting business without bias toward race, religion, gender, or politics. 

file:///F:/NO%20NAME/Meadowridge%20School%20CIS%20Self-Study%20Report/1%20-%20PART%20ONE/School%20Information%20and%20General%20Documentation/Human%20Resources/Benefit%20List.doc
file:///F:/NO%20NAME/Meadowridge%20School%20CIS%20Self-Study%20Report/1%20-%20PART%20ONE/School%20Information%20and%20General%20Documentation/Human%20Resources/Pay%20Scale%202014-2015.xlsx
file:///F:/NO%20NAME/Meadowridge%20School%20CIS%20Self-Study%20Report/1%20-%20PART%20ONE/School%20Information%20and%20General%20Documentation/Human%20Resources/Staff%20Pics%202013%20-%20Welcome%20Back.pptx
http://www.meadowridge.bc.ca/guild
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Monthly Deputy Head Coffees: 
Hosted by our Deputy Head, Mr. Parker, the monthly coffees are centered around a pertinent 
topic, and allows for parents to discuss their opinions and concerns. All parents are invited 
and welcomed. The event is followed up by an email to all attendees, summarizing the 
discussion and including resources as applicable.  
 
Staff Position - Community Development Coordinator: 
The Community Development Coordinator helps facilitate the relationship between parents 
who want to volunteer, and the school/teacher needs for help. The CDC also tracks volunteer 
records, interests, participation, and recognition. The CDC is further involved in creating and 
monitoring volunteer programmes, to ensure our volunteer recources are being used 
appropriately.  
 
After-School and Summer Programmes: 
 

An After-School Care programme is available to students in JK through to Grade 3 from 
3:30pm – 6:00pm every day that school is in session.  A fee of $15.00/day/child is charged.   
 
Local and national government regulations or considerations that may impact on school 
operations: 
 
Our school is subject to several regulatory organizations: 
  
Ministry of Education for British Columbia:  As an approved independent school teaching the 
curriculum in British Columbia, we are subject to the regulations for independent school 
operation.  Within the Ministry of Education, there is a specific section for independent schools, 
and we are subject to periodic audits and reviews performed by the Office of the Inspector of 
Independent Schools or his delegates.   Compliance with these regulations is required in order 
for us to continue to operate as an independent school. 
  
Societies Act:  As a not-for-profit society authorized under the Societies Act of British Columbia, 
we are subject to the regulations of this legislation.  The government has just introduced new 
Societies Act legislation governing societies in British Columbia.  We will have up to 2 years to 
conform to the new regulations.  We are currently studying the new legislation in order to 
determine what changes to our practices and bylaws may be required. 
  
Canada Revenue Agency:  As a not-for-profit business and registered charitable organization, 
we are subject to strict regulations concerning taxable and non-taxable income and charitable 
tax receipts to donors.  All Canadian businesses are subject to periodic audits by the CRA, and 
non-compliance has serious consequences.  We monitor all changes in regulations, as do our 
external auditors. 
  
International Baccalaureate Organization:  As an IB world school, we are subject to 
periodic assessments in order to continue to be classified as an IB school.  We are expecting 
our next review assessment in 2016, and will look to do a combined assessment with CIS at that 
time. 
  
Generally Accepted Accounting Principles:  As we have chosen to have our financial statements 
audited annually, we are subject to compliance with Canadian Generally Accepted Accounting 
Principles.  We have maintained a strong relationship with our external audit firm for many years, 
and we are very careful to monitor any changes to accounting regulations that may apply to us. 
 
Annual Fund and Capital Campaign information: 

The Annual Fund offers financial flexibility to address educational needs as they 
arise. Contributions to the Annual Fund provide necessary and approved teacher requested 
enhancements across the entire continuum. A commitment to excellence encourages others to 
give and affords our children opportunities that wouldn't otherwise exist. 
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This cost-effective campaign continuously demonstrates a direct impact inside and out of the 
classroom. All gifts above $25 are eligible for a tax receipt and all donors are recognized for 
their generous contributions. Tax receipts are issued semi-annually in February and in August. 
The campaign runs throughout the year and our supporters have the opportunity to give what 
they can, whenever they wish. 

Many of our supporters contribute on an ongoing, monthly basis, although gifts can also be 
given quarterly or annually. 

Pledges can be made for up to 5 years in advance. 

90% of all donations are given to Headmaster's Choice, an unrestricted fund used at Mr. 
Burke's discretion for various needs throughout the School. 

As an added benefit, gifts can also be directed towards specific, restricted funds. The funds 
that we are currently accepting donations towards are: 

 Academic Enrichment 

 Arts 

 Athletics 

 Facilities 

 Financial Aid 

 Library 

 Student Life 

 Technology 

Gifts can be made in person, by mail, over the phone or online. We run a variety of appeals 
throughout the year and produce regular impact reports to showcase how the monies are 
being spent. 

Over $175,000 was raised through the Annual Fund in the 2013/ 2014 school year. 

We do not have a current capital campaign in process. The last capital campaign concluded in 
2008 and raised about $750,000. These funds were used towards the construction of the new 
building (cafeteria/ theatre/ classrooms). 

Endowment information: 
 
At present, Meadowridge School does not have any endowments.  We have recently formed a 
foundation - Meadowridge Education Foundation - which has applied to Canada Revenue 
Agency for registration for two endowments.  One will be for Bursaries and Scholarships, and 
the other for Land and Building.  CRA approval is expected this summer, and the Foundation 
Board will review their intentions concerning fundraising activities for these 
endowments.  Currently, we are holding just shy of $35,000 in potential seed funds for the 
Bursary and Scholarship Endowment. 
 
The Local Environment 
 

 Brief description of special features of the host country and the area in which the school is located. 
 

 List of ways in which the school takes advantages of its location to enrich student experiences. 
 
SSC please write here: 
 
Brief description of special features of the host country and the area in which the school is 
located: 
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Meadowridge is located in Maple Ridge, on the west coast of Canada, in a temperate rainforest. 
The metropolitan Vancouver area is multicultural, multilingual, technologically advanced, and 
enjoys a mild climate. Canada is politically stable, prosperous, and enjoys the rule of law. The 
society is religiously diverse, and highly tolerant of differences between people. The school itself 
is located in a suburban area, surrounded by parks, rivers, and agricultural land.  

 
List of ways in which the school takes advantages of its location to enrich student experiences: 
 

 We have developed our 27 acres to reflect the surrounding landscape, including the 

restoration of a creek, the development of appropriate gardens, a building design which 

engages the local climate, and outstanding play areas.  Our children plant and weed and 

catalogue species and… 

 We conduct hundreds of field trips, including trips locally to particular outdoor areas, to 

cultural events of all sorts, to a variety of religious and political and educational 

institutions, to museums and galleries, to camps and wilderness areas, to other parts of 

Canada, and even to the local grocery store and veterinarian! 

 We welcome the full diversity of the Canadian population to our school, and so ensure a 

multilingual, multicultural and diverse population of students.  

History of Accreditation or Other Forms of Externally Validated Quality Assurance 
 

 Brief history and summary of accreditation status and/or other forms of externally validated quality 
assurance. Include details of agency/agencies concerned, results of visits, and status of follow-
up required. 

 
SSC please write here: 
 
We are currently accredited by: 
 

 Canadian Accredited Independent Schools (CAIS), which is a full accreditation using 

internationally accepted standards.  

 International Baccalaureate Association for the Primary Years Programme, the Middle 

Years Programme, and the Diploma Programme.  

 The British Columbia Ministry of Education 

In each case, we received full accreditation, with some recommendations, but no matters to be 
addressed. All accreditations are current.  
 
 
School-Wide Student Achievement Information 
 
1. Provide results for the last three academic years of any external assessments of academic 

achievement and aptitude. Examples include the following, though the school may provide others: 
results from AP, IB Diploma, GCSE, IGCSE, “A” Level, Abitur, French Baccalaureate, SAT’s, Iowa 
Tests or similar, ISA Tests, MAP, etc. 

 
2. Identify the main features of these academic results and the issues they raise for the continuing 

improvement of the school. 
 
3. Provide details of all other types of student achievement. Examples include the following, though 

the school may provide others: 
 

a. Sporting achievements. 
b. Achievements in the fields of debate, drama, music and other performing arts. 
c. Achievement in recognised award programmes such as the International Award (Duke of 

Edinburgh Award), etc. 
d. Community Service. 
e. Sustainable Development initiatives. 
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4. Identify the main features of these non-academic achievements and the issues they raise for the 

continuing improvement of the school. 
 
SSC please write here: 
 
Academic results: 
 
PART ONE/School Information and General Documentation/Student Achievement: 
 

 IB DP Results LINK 

 Provincial Exam Results – Grade 10, 11 and 12 LINK 

 FSA Results LINK 
 
Identify the main features of these academic results and the issues they raise for the continuing 
improvement of the school: 
 
PART ONE/School Information and General Documentation/Student Achievement: 
 

 All School Student Achievement Data 2012 to 2015 LINK 
 
Other Student Achievement - Refer to PART ONE/School Information and General 
Documentation/Student Achievement: 
 

 List of athletics and clubs LINK 

 Duke of Edinburgh – Refer to PART ONE/School Information and General 
Documentation/Student Achievement LINK 

 
We participate in: 

 MUN (Model United Nations) 

 ISABC Public Speaking grades 4-7 

 Competitive Choir 

 Drama Productions at PYP, MYP and Senior levels every year 

 
Community Service: 

We work with (as a full school): 

 Friends in Need Food Bank 

 Cops for Cancer 

 Free the Children 

 Matthew’s House 

 Children’s Hospital – Jean’s Day 

 Terry Fox Foundation 
 

Smaller initiatives or CAS projects: 

 Nepal Relief – through Save the Children Canada 

 WCWC (Western Canada Wilderness Committee) – Earth Day initiatives 

 Proceeds donated to Make a Wish Foundation 
 

We also support: 

 Pink Shirt Day – a provincial and national anti-bullying campaign 

 We run an in-house anti-bullying conference and an in-house Confidence Campaign 
 

 
Sustainable Development initiatives: 

 South Coast Conservation Project – Construction of an amphibian habitat pond through 
student clubs. 

 Invasive Species Management – Worked with CEEDS to use a $5,000 community grant to 
manage blackberry growth in our North Forest. 

file:///F:/NO%20NAME/Meadowridge%20School%20CIS%20Self-Study%20Report/1%20-%20PART%20ONE/School%20Information%20and%20General%20Documentation/Student%20Achievement/IB%20Diploma%20Results%20-%20May%202014.pdf
file:///F:/NO%20NAME/Meadowridge%20School%20CIS%20Self-Study%20Report/1%20-%20PART%20ONE/School%20Information%20and%20General%20Documentation/Student%20Achievement/Provincial%20Exam%20Results
file:///F:/NO%20NAME/Meadowridge%20School%20CIS%20Self-Study%20Report/1%20-%20PART%20ONE/School%20Information%20and%20General%20Documentation/Student%20Achievement/Foundation%20Skills%20Assessment%20(FSA)
file:///F:/NO%20NAME/Meadowridge%20School%20CIS%20Self-Study%20Report/1%20-%20PART%20ONE/School%20Information%20and%20General%20Documentation/Student%20Achievement/All%20School%20Student%20Achievement%20Data%202012%20to%202015.docx
file:///F:/NO%20NAME/Meadowridge%20School%20CIS%20Self-Study%20Report/1%20-%20PART%20ONE/School%20Information%20and%20General%20Documentation/Student%20Achievement/Athletics%20and%20Clubs
file:///F:/NO%20NAME/Meadowridge%20School%20CIS%20Self-Study%20Report/1%20-%20PART%20ONE/School%20Information%20and%20General%20Documentation/Student%20Achievement/Duke%20of%20Ed
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 Waterway Management – Worked with ARMS to clean up Latimer Creek and release fry 
into this fish-bearing creek. 

 Sustainability Training – Offered a 2 hour online course through The Natural Step for 15 
staff to familiarize ourselves with sustainability vocabulary and change management 
processes.  

 Zero Waste Mandate & Recycling – Our Green Committee has re-evaluated recycling on 
site and is working to both align our practices with the local municipality and reduce our 
total waste load as a community.  

 
Identify the main features of these non-academic achievements and the issues they raise for the 
continuing improvement of the school: 

 
The students have a well-rounded and ever changing programme outside of the “regular 
classroom walls,” because we believe that the co-curricular programme is just as important as 
the academic one as we are raising students to meet all aspects of the IB Learner Profile. 
We offer a depth of programming in athletics, creative, and service endeavours.  
 
The issues that they raise in our school are around: 

 Conflicts with fundraising and our advancement programming 

 We are a small school – meaning sometimes we have the same student doing many 
activities which can cause conflicts 

 Time conflicts with academics and some programming 

 Time conflicts between co-curricular programming 

 Time conflicts with homework 
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COMPONENT TWO - OPINION SURVEYS 

 
Please see the Main Guide for details of how, very early in the self-study period, the Opinion Surveys 
must be organised by the Part One Self-Study Committee through the Endicott Research Center (ERC).  
 
Once the surveys are completed the Part One Committee should: 
  

1. Attach to this report the survey results as compiled externally by the ERC. 
 

2. Write a two to three typed page length narrative document based on the survey results containing 
these points of analysis: 

 
a. Significant facts about the number of people who responded to the survey. 
b. Significant strengths of the school as perceived by the various community sectors. 
c. Significant opportunities for improvement as perceived by the various community sectors.  
d. Significant differences among the perceptions of the four (or five) community sectors, and 

what can be concluded from them. 
e. Actions that have been taken, or have been firmly incorporated into school improvement 

plans, as a result of survey findings. 
 
Please note: While the statistics emerging from the Opinion Surveys will be of interest, it will be much 
more important for Visiting Team members to read how the school has acted or plans to act to produce 
institutional improvement in response to the main survey findings. 
 
SSC please write here: 
 
Survey Results: 
 
Refer to PART ONE/Survey Results/Meadowridge School Survey Results 02-20-15 LINK 
 
Analysis of results: 
 
Refer to PART ONE/Survey Results/Data Trend Analysis LINK 
 
 

file:///F:/NO%20NAME/Meadowridge%20School%20CIS%20Self-Study%20Report/1%20-%20PART%20ONE/Survey%20Results/Meadowridge%20School%20Survey%20Results%2002-20-15.pdf
file:///F:/NO%20NAME/Meadowridge%20School%20CIS%20Self-Study%20Report/1%20-%20PART%20ONE/Survey%20Results/Data%20Trend%20Analysis%20-%20Endicott%20Survey.docx
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 VISITING TEAM RESPONSE 
TO PART ONE OF THE SELF-STUDY REPORT 

 
Members of the Visiting Team (VT) responsible for responding to Part One should peruse all materials 
provided above by the Self-Study Committee (SSC), and then write a concise response to each major 
component of the report in the spaces provided below. 
 
The objective is to produce Team responses which will be helpful to the school and other readers of this 
report. This allows Team Members to be creative in style and content of response. The example 
questions provided are not meant to be compulsory, nor are they an exhaustive list. 
 
 

FIRST COMPONENT – THE SCHOOL PROFILE 
 
The School’s General Documentation 

e.g. Is it comprehensive?  
e.g. Is it relevant and useful (format and content) to target members of the school community?  

 
VT Response: 
 
The Visiting Team has viewed all materials on the general documentation list. They have been useful 
for the VT and are relevant and useful for particular members of the Meadowridge community. 
  
The Further School Information 

e.g. Does the information reveal areas requiring improvement? 
e.g. If so, what is the Team’s advice?  

 
VT Response: 
 
The Self-Study Committee has written a narrative that includes all required components. The VT 
believes that the information in this section has provided a good foundation for all other sections of the 
Self-Study.  
 
The School-Wide Student Achievement Information 

e.g. Does the data provided by the school give an accurate, broad and useful picture of student 
achievement? 
e.g. Does the data show that the school is fulfilling the commitments for students contained in the 
School’s Guiding Statements and any other relevant policies or announcements? 
e.g. Does the data satisfactorily inform the school of areas which could be improved, and does the 
school have firm and realistic plans to act accordingly? 

 
VT Response: 
 
The VT believes that the data is accurate. It gives the school a broad and useful picture of student 
achievement. 
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SECOND COMPONENT – OPINION SURVEYS 
 
Opinion Surveys and the School’s Analysis 

e.g. Did enough members of each school sector respond in order to make the Opinion Survey 
results meaningful? 
e.g. Did the school correctly analyse the messages emerging from the survey results? 
e.g. Has the school acted, or does it have firm plans to act, in order to address areas which the 
survey results showed were in need of improvement? 

 
VT Response: 
 
The school has stated in its analysis that response rates from the community were strong. The VT 
concurs (although the low number of alumni respondents limits the meaningfulness of their responses).    
 
The school has written a detailed analysis of the entire survey, including a multi-page breakdown of 
points that are considered school strengths (“worth celebrating”) and opportunities for improvement 
(“worthy of further investigation”). The VT would like to add three points to the latter category:  
 

o The overall response by students to the question, “The school takes account of my learning 
style,” elicited an average positive rating of 70.6%. However, the rating varied considerably by 
grade level. In 6th grade, 96.9% of students responded favourably.  By 12th grade, the rating 
had fallen to 50%. (See Standard B6c.1.) 

 
o The responses to the statement, “What I learned in my classes last year is helping me this 

year,” were generally very positive, with one exception. In 10th grade, the positive rate was 
91.4%. In 11th grade, (the first year of the IB Diploma Programme), it fell to 61.5%. The school 
could profitably determine whether the curricular shift from 10th grade to 11th grade is unduly 
large.   

 
o Although the number of alumni responses was modest, the VT noted their response to the 

following statement: “The school provided support for students who did not speak English or 
other languages of instruction” (Standard B6). The percentage who agreed was 54.5%, 
disagreed was 45.5%. 

 
The school has written one or more “Action” responses to several of its “Opportunities for Improvement,” 
but many more do not have any written response.  The school would do well to further consider these 
in the future. 
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School Name: Meadowridge School 

Date of Completion of the  
Self-Study Component: 

May 30, 2016 

Team Visit Dates: October 22-28, 2016 

Date of Completion of the  
Visiting Team Component: 

October 28, 2016 

 
The Reporting Booklet 

 
PART TWO – SECTION A 

 
SCHOOL GUIDING STATEMENTS 

 
 
 

 
 
 

SELF-STUDY COMMITTEE RESPONSIBLE FOR WRITING THIS REPORT 
 

Typed Name Role in the School Signature 

Hugh Burke Headmaster & Parent Hugh Burke 
Natalie Gunning EA to the Head & Parent Natalie Gunning 
Tim Coleman Parent Tim Coleman 
Annie Dow Parent Annie Dow 
Mohit McLaren Parent Mohit McLaren 
Richard Rosenthal Parent Richard Rosenthal 
Chantal Schutz Parent Chantal Schutz 
Sarah Charney Parent Sarah Charney 
Andrea Frisby Parent Andrea Frisby 
Craig Gunning Board Member & Parent Craig Gunning 
Danielle Noël Staff and Former Parent Danielle Noël 
Christal Storgaard Staff and Parent Christal Storgaard 
Natalie Blomly Staff Natalie Blomly 
Sherrie Metz Teacher Sherrie Metz 
Tamara Warner Teacher Tamara Warner 
Donya Ashnaei Student Donya Ashnaei 
Rose Welsh Student Rose Welsh 

 
 

Guidelines and explanations for each Self-Study Committee 
can be found in the relevant Sections in “The Main Guide” 

and the Appendices in “The Self-Study Booklet”. 
 
 
 

8th Edition 
Version 8.2 - Sept 2013 
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GUIDELINES FOR USING THIS REPORTING BOOKLET 
 
General 
 

1. The school’s Self-Study Report should be created by the Self-Study Committee (SSC) writing into 
the relevant spaces in this ready prepared booklet. The Visiting Team (VT) will add its material 
later in the same booklet. 

 
2. When the SSC has completed its work, the resulting Self-Study Report should be sent as an 

electronic Word document to the accrediting agency / agencies and to all members of the future 
Visiting Team six weeks before the Team Visit is due to begin. The school itself should also keep 
a safety copy of the document at this stage. 

 
 
Specific Guidelines for Part Two Sections A to G 
 

1. The instructions for each of the Self-Study Committee (SSC) and Visiting Team (VT) Steps are 
shown in condensed form (in black font). The full instructions and explanations can be found in 
the “The Main Guide to Evaluation and Accreditation”. 

 
2. The SSC’s responses should automatically show in red font. (If not please convert to red font 

appropriately) 
 

3. The VT comments will automatically show in blue font. (If not please convert to blue font 
appropriately.) 

 
4. It is often convenient to use the “Navigation Pane” or the “Document Map” method to move quickly 

between the Standards, with the option of choosing to move to the Self-Study Input or to the 
Visiting Team Input being available in each case.  

 
On a PC using Word 2010: The Navigation Pane can be shown by clicking on “view” on the tool-bar, then 
choose “navigation pane”. 
 
On a PC using Word 2003: The Document Map can be shown by clicking on “view” on the tool-bar, then 
choose “document map”. 

 
On a Mac using Office for Mac 2004: The Document Map can be accessed by clicking on “view” on the 
tool-bar, then choose “navigation pane”, then choose “document map”. 
 
On a Mac using Word 2010: Go to View, then click on sidebar, and then check Document Map Plane. 

 

Important Notes on Hyperlinks: 

 

o Any hyperlinks used in this report must take the reader directly to the relevant 

piece of text, chart, etc. It is not acceptable to make links to a large document 

through which the reader then needs to spend time searching for the relevant 

part. 

 

o Any hyperlinks must be made to documents recorded on the DVD or “Memory 

Stick” carrying this report, not to a website. This is because the reader may be 

perusing the report on a computer with no current web access.  

 

o During the week of the future Team Visit, any hyper-linked materials must be 

made available in printed form in the Visiting Team rooms at the school and hotel 

along with the main text of this report.  
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STANDARD A1 Self-Study Input 
 
 

STANDARD A1 
SSC Rating 

on scale 
1 to 4 

The school is guided by clear and broadly accepted statements of 
vision, mission, and educational objectives (or the equivalent 
using the school’s chosen nomenclature and format) for students. 

Write here: 
4 

 
 

 Indicators for Standard A1 

Rating 
(Please mark) 

WA PA NA 

A1a 
 

The school’s Guiding Statements establish clear expectations 
for student learning and guidelines for the well-being of the 
whole school community. 

   

A1b 
 

Monitoring procedures exist which show that the school’s 
Guiding Statements enjoy a high degree of support from the 
governing body, school leadership, staff, parents and students 
as demonstrated by their actions. 

   

A1c There is evidence which shows that the school’s Guiding 
Statements drive decision-making, planning, action and review 
at multiple levels of school life.  

   

A1d 
 

There are periodic, data-driven reviews of the school’s Guiding 
Statements which involve the broad school community and 
which ensure that the statements remain vibrant and relevant. 

   

A1e A formal process and defined indicators are in place to assess 
the school’s success in achieving its aims as laid out in its 
Guiding Statements. 

   

 Optional school-generated Indicator (write in): 
 

   

 Optional school-generated Indicator (write in): 
 

   

SSC STEP (i)  Indicator Ratings – mark on table above. 
See above.  
 
SSC STEP (ii)  Standard rating – write on table above. 
See above (4). 
 
SSC STEP (iii)  Analytical summary, with evidence, of alignment with the Standard. 
Write here: 
The Mission of the school is “To learn to live well, with others and for others, in a just community” 
(for us, community is not simply local; it is the local connected to the global). This Mission arose 
at first as a ready guide to thinking about education, but quickly became adopted by the 
community as an accurate statement of our Mission (formalized in 2008). The Mission is 
throughout our literature, it is on the walls, and it is often quoted by members of the community 
– students, teachers, parents and Board. It is foremost in our admission documents, our 
website, our newsletter, our advertising, our handbooks, and so on. From this, and an analysis 
of how this might be brought alive in students, our Vision arises. This was created as a result 
of a series of workshops/meetings with students, parents, Board members, and staff, and 
informed by a substantive literature review, and produced in 2011 as a draft, and then finalized. 
The Vision document articulated the implications of the Vision for teaching and learning, for 
uses of technology, for facility development, for growth, and for conduct. As one outcome of 
this Vision, the school adopted the International Baccalaureate programme, and moved to 
accredit as an IB Continuum school. The choice of this programme also meant that we 
embraced the choice to become an international school, and to be guided in disposition and 
conduct by the Learner Profile, which is a formalized guide for students, teachers, Board, and 
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parents. It also meant that our curriculum is international, meeting the highest of international 
standards at each level. Our report cards are based upon this curriculum, and use the Learner 
Profile as the basis of reporting on disposition and conduct. The Learner Profile has also been 
adopted as the basis for teacher assessment and growth, and are used when determining 
appropriate choices for Board members. The Vision and the Learner Profile are clearly outlined 
in our admissions documents, and used as the basis of our advertising.  
 
The Mission and Vision form the basis of the strategic plan, articulated in 2012 by the Board of 
Governors, following the articulation of the Vision, and an accreditation report from CAIS, which 
involved the entire community. The strategic plan is monitored annually by the administration 
and Board, and forms the basis of the goals for the school each year. These goals are reported 
on by the Head to the Board at each Board meeting, and are data-driven. There is frequent 
internal and external assessment of learning within the school, linked to both the IB curriculum 
and the Provincial curriculum, and the results are shared with the broader community, and used 
to drive reflection and growth. The Head’s Year-End Report is an example of this. There is also 
constant professional development of teachers and staff, linked to reflection upon the school 
goals, and so to the Vision and the Mission. The Mission also informs the Human Resource 
practices of the school, with a view to ensuring that our employees also learn to live well, with 
others and for others, in a just community. 
 
Although not a policy, the strategic plan is reviewed annually, and revised every five years by 
the Board. This is accompanied by a strategic facilities plan and a strategic financial plan, 
designed to support the overall strategic plan, and to ensure that the Vision is realized. At this 
time, there has been substantial progress on our current strategic plan. We intend to use the 
results of the CIS and IBO joint accreditation to drive our next iteration of the strategic plan. At 
this time, current educational thought is supportive of our global, inquiry-based and morally 
guided Vision.   
 
SSC STEP (iv)  Analytical summary of non-alignment with the Standard or areas where 
alignment could be further improved. 
Write here: 
We agree that we need to formulate a process for regular assessment and review of Guiding 
Statements. We believe that the best way to structure this is to parallel the review with the CIS 
accreditation visits, every five years. Although we have done such reviews regularly, it seems 
wise to embed this in policy. 
 
The Vision is highly embedded in everything that we do. However, as a singular statement, it 
needs to be more widely distributed, repeated and referenced. We are currently concluding a 
refresh of our branding, prior to revising our website. We intend to use this as an opportunity to 
frequently highlight the Vision statement, so that it becomes as familiar as the Mission.  
 
SSC STEP (v)  Proposals to address poor or non-alignment. 
Write here: 
Not applicable. 
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STANDARD A1 Visiting Team Input 
 
 
VT STEP (a) Standard rating. 
Write here: 3 
 
 
VT STEP (b) Evidence supporting the rating. 
Write here: 
Through interviews and the documentation provided by the school, the Visiting Team found 
sufficient evidence to agree that the school is widely aligned with indicator A1a. There is a clear 
understanding of the expectations for student learning and guidelines for the well-being of the 
whole community. The VT also observed a very strong ownership of the school’s Mission and 
Vision by staff, students, and parents. Interviews and Endicott Survey results show that 
students and parents view the school as a friendly and welcoming place. 
 
Monitoring of support for the guiding statements is informal: the staff, students, and parents are 
encouraged to communicate with the Headmaster on issues that concern them.  However, 
there is no regular formal procedure in place to monitor the degree of support by stakeholders.  
 
It is clear from speaking to staff, students, and parents that the spirit of the school’s guiding 
statements permeate most aspects of school life, driving decision-making, planning, and action 
at all levels.  
 
At time of writing the Self-Study, there was no formal review process for the Mission and Vision 
statements, and they had not been reviewed for a significant time: eight and five years 
respectively.  Since the Self-Study, the school has completed a rebranding process, which did 
not include Mission or Vision statement review. However, the school has committed to 
implementing a review process that will occur every five years, starting after this VT visit. 
 
At the time of the visit, the school had just finished a rebranding process. This did not involve 
the Mission or values.  
 
The school assesses its success in achieving its aims as laid out in the guiding statements 
through the Headmaster’s End-of-Year Report. This includes measures and indicators relevant 
to the school’s guiding statements and is shared with the wider community.  
 
 
VT STEP (c) Significant Commendations (if any). 
Write here: 
 
The Visiting Team commends: 
 
A1-1: the Board, staff, parents, and student for their knowledge of the Mission statement and 
for demonstrating this through their actions related to the school. 

 
A1-2: the Board and the Headmaster for committing to a five-year review schedule for the 
Mission and Vision statement. 
 
 
VT STEP (d) Significant Recommendations (if any). 
Write here: 
 
The Visiting Team recommends: 
 
A1-1: the Administration Team develop and implement regular monitoring procedures for 
assessing the degree of on-going support for the guiding statements from all stakeholders. 

 
 
VT STEP (e) Additional Advice (if any). 
Write here: 
None. 
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STANDARD A2 Self-Study Input 

 
 

STANDARD A2 
SSC Rating 

on scale 
1 to 4 

The school’s Guiding Statements shall clearly demonstrate a 
commitment to internationalism/interculturalism in education, and 
this shall be reflected throughout the life of the institution. 

Write here: 
4 

 
 

 Indicators for Standard A2 

Rating 
(Please mark) 

WA PA NA 

A2a 
 

The school has created an engaging and contextually 
appropriate definition of internationalism/interculturalism in 
education. 

   

A2b 
 

The school puts into action its definition of 
internationalism/interculturalism in education, both inside and 
outside the classroom, as evidenced by impact on students. 

   

A2c The school expresses its commitment to 
internationalism/interculturalism in education through as many 
avenues as possible. (See list in appendix) 

   

 Optional school-generated Indicator (write in): 
 

   

 Optional school-generated Indicator (write in): 
 

   

SSC STEP (i)  Indicator Ratings – mark on table above. 
See above. 
 
SSC STEP (ii)  Standard rating – write on table above. 
See above (4). 
 
SSC STEP (iii)  Analytical summary, with evidence, of alignment with the Standard. 
Write here: 
(Updated April, 2016) 
The first line of our Vision statement is: “People are drawn to our school from around the world”. 
We are intentionally global, intentionally pan-national, and intentionally intercultural. We do not, 
however, identify our constituency by national groupings. We do not directly serve a transient 
population; we do serve an international Canadian population which seeks international and 
intercultural education in new ways. 
 
The idea of defining internationalism and interculturalism is an interesting idea for us. We note 
that CIS does not define internationalism or interculturalism. This may reflect the fact that such 
definitions are essentially contested, and shift meaning within different national, cultural, social 
and economic contexts.  
 
To some extent, this speaks to our potential response. We live in Canada, an officially 
multicultural country, one which is increasingly described as intercultural, and with a single 
national identity which is, in many ways, identified as a lack of strong single national identity. It 
may be captured as a polyphonous melange of multiple identities within a single chosen 
nationality.  
 
We view nationality as an institutional capturing of one form of identity; claiming a pan-national 
status indicates that almost all of our families identify as Canadian, while recognizing some 40 
countries of origin. We also accept students from other countries who want to study here on a 
student visa, most of whom are in the process of becoming Canadian. Nationality also implies 
citizenship, with attached rights and obligations. Many of our families have some form of dual 
citizenship, yet almost all claim Canadian citizenship as dominant. It is more authentic in our 
school to speak of Canadians from different countries, rather than speaking about current 
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nationality. Our students may identify with varying cultures, but their national identity is 
Canadian.  
 
Our school is on the leading edge of that concept of Canadian interculturalism which draws 
from different nationalities of origin, and multiple cultures within those nationalities, as we move 
past multiculturalism to interculturalism. By interculturalism, we mean that there is a central 
language and cultural mechanism, but within a lived experience of the celebration of difference 
and intentional learning from those differences. Put another way, we view ourselves as pan-
cultural, with a population composed of Canadians from about 40 countries, of mixed ethnicity, 
race, religion, and cultural background. Our children speak over 20 different languages, are 
drawn from multiple religious groups (Christian, Buddhist, Muslim, Taoist, atheist, Jewish…), 
and are ethnically highly diverse. Our school is an ongoing inquiry into the lived experience of 
interculturalism, and we view ourselves as constantly creating forms of new interculturalism as 
we develop. We do not define an end state, as we believe that “change is the only certainty”, 
and that we must continue to discover the many ways in which we can “learn to care for 
ourselves and for others”. 
 
We have teachers from 17 countries, speaking 16 languages, with multiple teaching 
qualifications. Our alumni can be found throughout the world (e.g. Germany, Bali, China, USA, 
Mexico, France, Britain, and so on). Our students apply to, and gain admission to, universities 
in Canada, Britain, Ireland, the United States, Australia, New Zealand, France, Germany, and 
so on.  
 
We recognize that students now live in an increasingly globalized world, and so must be 
prepared to work within multiple nationalities, in several languages, with great cultural 
sensitivity, and with the required knowledge, skills, and dispositions to live successfully and 
harmoniously around the globe. We also believe that the only certainty is change, and that the 
ability to be successful in inquiry and problem-solving is a key to success in the future. With 
that understanding, we sought an appropriate global pedagogy and curriculum; we chose the 
International Baccalaureate, and are now an International Baccalaureate Continuum school.  
 
In choosing this International Baccalaureate curriculum, we have compared this education to 
the UNESCO document, “Learning: The Treasure Within, Report to UNESCO of the 
International Commission”. This document seeks to define the attributes of learning for this 
century, and within a globalized world. They suggest four pillars of learning:  
 
Education throughout life is based on four pillars: learning to know, learning to do, learning to 
live together and learning to be. 
 
Learning to know, by combining a sufficiently broad general knowledge with the opportunity to 
work in depth on a small number of subjects. This also means learning to learn, so as to benefit 
from the opportunities education provides throughout life.  
 
Learning to do, in order to acquire not only an occupational skill but also, more broadly, the 
competence to deal with many situations and work in teams. It also means learning to do in the 
context of young peoples’ various social and work experiences which may be informal, as a 
result of the local or national context, or formal, involving courses, alternating study and work. 
 
Learning to live together, by developing an understanding of other people and an appreciation 
of interdependence - carrying out joint projects and learning to manage conflicts - in a spirit of 
respect for the values of pluralism, mutual understanding and peace.  
 
Learning to be, so as better to develop one’s personality and be able to act with ever greater 
autonomy, judgement and personal responsibility. In that connection, education must not 
disregard any aspect of a person’s potential: memory, reasoning, aesthetic sense, physical 
capacities and communication skills.  
 
Formal education systems tend to emphasize the acquisition of knowledge to the detriment of 
other types of learning; but it is vital now to conceive education in a more encompassing 
fashion. Such a vision should inform and guide future educational reforms and policy, in relation 
both to contents and to methods. 
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We contend that the IBO Continuum meets the criteria established in the UNESCO document, 
and that our Guiding Statements embody the principles of both. The IB Continuum curriculum 
allows our students recognition around the world for their education, enabling them to study 
and to live internationally. The IB is known for its rigour, and programme graduates are now 
recognized as being very well prepared for university and higher-level education. Our 
graduates are multilingual, balanced, knowledgeable, thoughtful, principled, open-minded, 
caring and reflective. We call upon them to be risk-takers, and to base their work on inquiry. 
That is, we embed the Learner Profile into our daily life, as we believe that these dispositions 
and abilities encapsulate the qualities needed for happiness and success around the world, 
and across time. These form the basis for our student reporting, and for our awards. They are 
the basis for selecting our Board members, and the basis for our teacher reporting. The Learner 
Profile is the enactment of our Mission statement, and captures the UNESCO principles fully. 
It requires depth of knowledge, a system of Approaches to Learning and Command terms, a 
well-rounded education, service learning, action in service, the development of personal 
capacities and dispositions, and a global understanding. We study other cultures, inquire into 
the immigrant experience, learn several languages, engage in online learning with people from 
other countries, and write international tests (CEM, IBO, and OECD). In all of our programmes, 
we seek the highest in international standards. As one example, our Sexual Health programme 
is consistent with the principles articulated in the UNESCO document “International Technical 
Guidance on Sexuality Education”. In another example, we have just completed the IBO 
initiative in the MYP on “Building Quality Curriculum”, and received very positive feedback on 
an international scale. We continue to pursue international excellence through ongoing inquiry. 
Inquiry is the basis of our pedagogy, and of our school development, and we live it fully. As our 
Vision makes clear, we “…engage with challenging and complex questions effectively and 
creatively” in our ongoing quest for a truly international and intercultural education.  
 
Our informal and hidden curricula are also aligned with our curriculum-as-plan. We live an 
intercultural life in our school, and this may be exemplified with some anecdotal evidence. Our 
Library is collecting books in several languages. Our parents, working with the Library, are 
creating sets of books – in English – recorded by them – so that non-English speaking parents 
might be able to help their children to learn English, while at the same time supporting a 
maternal language.  We celebrate holidays and important days from multiple cultures, often 
driven by our parents. We have produced plays drawn from other cultures, and concerts using 
varied cultural sources of music.  We engage in travel and service to multiple countries 
throughout the world (Spain, France, Ecuador, Costa Rica, USA, Belize, Japan, Vienna and 
Guatemala). We have hesitated to identify our students by race, nationality, or culture, because 
our students themselves identify as intercultural, and do not see people of different races or 
heritage or nationality as some sort of “other”. We have worked with experts in the field of 
multiculturalism in our professional development, and have come to see that everyone brings 
their own beliefs with them, and so mutual understanding is the basis upon which we proceed. 
We have parents who translate our newsletters for other parents, and who work with the school 
to bring families closer, families who are in the process of adapting to a new country.  
 
As a lived experience, we believe that our school is international and intercultural. We do have 
a definition, but we find that definitions become limiting, and tend more to divide than to unite. 
In a Canadian and post-colonial outpost in Maple Ridge, we would prefer to have an ongoing 
and lived inquiry into what it means to be truly international and intercultural, congruent with our 
belief that change is the only constant, and that constant inquiry is the real measure of a school. 
In the end, we want to learn how to care for ourselves and others, and we want to learn to live 
well, with others and for others, in a just community.  
 
SSC STEP (iv)  Analytical summary of non-alignment with the Standard or areas where 
alignment could be further improved. 
Write here: 
We can provide a definition of internationalism and interculturalism if required. Our Library and 
our Board have worked to provide this if required, and our Library uses it to guide their work.  
 
SSC STEP (v)  Proposals to address poor or non-alignment. 
Write here: 
Not applicable. 

file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Internationalism.docx
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STANDARD A2 Visiting Team Input 
 
 
VT STEP (a) Standard rating. 
Write here: 3 
 
 
VT STEP (b) Evidence supporting the rating. 
Write here: 
 
Although there is ample evidence that the Board, staff, parents, and students exemplify the commonly 
held attributes of internationalism as exemplified by the IB learner profile, the school does not have one 
cohesive agreed definition of internationalism or interculturalism. The library team has developed a 
definition of internationalism, but this is specific to their location.  
 
The VT observed some contention over the possible divisiveness of a school definition of 
internationalism as members of the community expressed concern that such a definition would identify 
students culturally and highlight differences rather than commonalities.  The school prefers to see the 
children as a single, cohesive group.  
 
The school has demonstrated its commitment to internationalism/interculturalism through the adoption 
of the IB programmes throughout the school.  It is noted that the teaching staff felt that they had a voice 
in the adoption of these programmes. The library team also demonstrates its commitment to this 
definition through using their definition of internationalism to drive their acquisition of books. 
 
There are opportunities for international travel to perform service locally and overseas and a range of 
teaching units, which include different cultures, nationalities, and perspectives. This is evident in 
conversations with students who can speak knowledgeably about the perspectives of diverse groups. 
The recent addition of First Nations perspectives to the curriculum is currently being planned by the 
teaching staff. 
 
 
VT STEP (c) Significant Commendations (if any). 
Write here: 
 
The Visiting Team commends: 
 
A2-1: the Board, Headmaster, and teaching staff for the adoption of the IB programmes to complement 
the existing Mission and Vision of the school. 
 
 
VT STEP (d) Significant Recommendations (if any). 
Write here: 
 
The VT recommends: 
 
A2-1: the Board and Headmaster lead the school in research and development of an agreed definition 
of internationalism/ interculturalism, and share and discuss it with the community and consider 
carefully how it relates to the Guiding Statements as a whole. 
 
VT STEP (e) Additional Advice (if any). 
Write here: 
 
None. 
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STANDARD A3 Self-Study Input 

 
 

STANDARD A3 
SSC Rating 

on scale 
1 to 4 

The school’s vision for Students (or similar) shall demonstrate a clear 
commitment to fostering desirable traits related to 
internationalism/interculturalism, and this shall impact upon all students. 

Write here: 
4 

 
 

 
Indicators for Standard A3 

The school is committed to, and is actively promoting in its students, 
internationalism/interculturalism in education through… 

Rating 
(Please mark) 

WA PA NA 

A3a 
 

…. discussion of substantive matters of principle from multiple 
perspectives. 

   

A3b 
 

…. the understanding of the histories, cultures, beliefs, values and 
perspectives of a range of individuals and peoples. 

   

A3c …. the understanding of current issues of global significance relating to 
geopolitics, the environment, health, trade, sustainable development and 
human rights. 

   

A3d …. development of fluency in the language(s) of instruction, in another 
language, and - with as much support as the school can offer - in student 
mother tongues. 

   

A3e …. the development of their disposition to serve the community - local and 
global - through engagement in meaningful and reflective service. 

   

A3f …. the acquisition and refinement of the skills of leading and following, 
collaborating, adapting to the ideas of others, constructive problem-
solving, and conflict-resolution through experiencing leadership in 
authentic contexts. 

   

 Optional school-generated Indicator (write in): 
 

   

 Optional school-generated Indicator (write in): 
 

   

 
SSC STEP (i)  Indicator Ratings – mark on table above. 
See above. 
 
SSC STEP (ii)  Standard rating – write on table above 
See above (4). 
 
SSC STEP (iii)  Analytical summary, with evidence, of alignment with the Standard. 
Write here: 
The indicators for this standard reiterate the International Baccalaureate curriculum in every measure. 
As a Continuum school, the curriculum combined with the Learner Profile means that multiple 
perspectives are called for and taught, both directly and indirectly, at every level. All of our students are 
required to be fluent in the language of instruction (English) and in another language, either French or 
Spanish, achieving at least a Standard Level (most achieve fluency). Support for home languages is 
provided by reading resources in the Library, and in some translation of school newsletters and 
communications. We do not, as a matter of course, encourage the use of home languages other than 
English in the school, as the students must be proficient in English, and that is the reason that many 
attend our school. However, we need to interrogate other possibilities.  Service is a requirement of our 
whole school programme, and is tracked for each student from grade six up. CAS (creativity, action and 
service) is a requirement of the Diploma programme. International service is encouraged, both through 
award-winning fundraising and through service travel to multiple locations. Our Leadership 
Development programme is robust, involving leading and following in House activities, on Student 
Councils, in Theatre, in Outdoor Education, in Athletics, and so on. The direct teaching and assessment 
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of the Learner Profile is central to our school, and speaks directly to A3f. Both the Provincial curriculum 
and the IB curriculum call for the study of a range of people, histories, beliefs, values, and the associated 
geopolitical, health, trade, and human rights issues.  
 
SSC STEP (iv)  Analytical summary of non-alignment with the Standard or areas where 
alignment could be further improved. 
Write here: 
We need to consider and to investigate other sources of support for students and families’ mother 
tongue, or home language.  
 
An important matter is for us to provide easier access to translation services on the part of the 
community.  
 
SSC STEP (v)  Proposals to address poor or non-alignment. 
Write here: 
Not applicable. 
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STANDARD A3 Visiting Team Input 
 
 
VT STEP (a) Standard rating. 
Write here: 2 
 
VT STEP (b)  Evidence supporting the rating. 
Write here: 
 
Through the adoption of the IB programme, the students are exposed to issues of principle and issues 
of global significance, and are encouraged to see different perspectives, as well as learn about histories, 
beliefs, and values of a range of people. There is a strong emphasis on the environment. 
  
The school requires students to have a certain level of proficiency in English (the language of 
instruction), before being accepted to the school. There is a one-year Transitional Learning Programme 
(TLP) which includes children whose native tongue is not English. This incurs an extra cost to parents.  
 
Although the Vision of the school notes that people are drawn to Meadowridge from around the world, 
the school Language Policy clearly states that there is no educational support for mother tongue outside 
of the languages already taught at the school.  The library has started a collection of books in various 
languages. Teachers are informed each year of the mother tongue of their students and are encouraged 
to use this information to develop lesson plans that celebrate multicultural diversity.  There are 
suggestions given to parents to help them to support mother tongue at home. Through observations 
and discussions with staff, the VT noted that students are discouraged from using mother tongue within 
the school building. 
 
The school develops a disposition to serve the community through the Community, Activity and Service 
[CAS] component of the IB programme. Students from Grades 5-12 have CAS included in the timetable. 
The staff is reconsidering the way that Grades 5-12 sign up for these clubs to ensure fair access. 
 
All teachers report a focus on community service throughout the curriculum. Some examples given are:  
service with the elderly, new immigrants, local First Nations groups, local and provincial charities, and 
clearing invasive plants from the local area. The opportunities are generally genuine and are linked to 
student interest and/or the curriculum. 
 
Leadership opportunities are provided from Grade 5 to Grade 12 in leadership and student council 
groups. Senior students who were interviewed had started service clubs and were involved in peer 
tutoring in languages; both found a willing teacher to oversee them. The school has strong participation 
in the Duke of Edinburgh award and also offers Model United Nations. Lower elementary students have 
the opportunity to lead through reading buddies, lunch duties, and responsibility for playground 
equipment.  
 
 
VT STEP (c) Significant Commendations (if any). 
Write here: 
 
The Visiting Team commends: 
 
A3-1: the staff for providing ways of incorporating meaningful community service from Junior 
Kindergarten to Grade 12. 

 
 
VT STEP (d)  Significant Recommendations (if any). 
Write here: 
 
The Visiting Team recommends: 
 
A3-1:  the Administration Team consider providing additional training and/or support to assist teaching 
staff in the development of fluency in the language of instruction for ELL students. 
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A3-2: the Board, Headmaster, and Educational Leadership Team actively promote 
internationalism/interculturalism in education by providing more opportunities to support students in 
their mother tongues. 

 
A3-3: the Educational Leadership Team actively promote internationalism/interculturalism through 
acknowledging and embracing the benefits and enduring value of bilingualism and multilingualism 
within the school. 

 
 
VT STEP (e) Additional Advice (if any). 
Write here: 
 
None. 
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STANDARD A4 Self-Study Input 
 
 

STANDARD A4 
SSC Rating 

on scale 
1 to 4 

The school's admissions policies and practices shall ensure there is 
alignment between its Guiding Statements, its programmes, and the 
students admitted to and remaining at the school. 

Write here: 
4 

 
 

 Indicators for Standard A4 

Rating 
(Please mark) 

WA PA NA 

A4a 
 

The school’s promotional materials and activities project a realistic 
picture of the school and its Mission, objectives and programmes, hence 
enabling parents to appraise the school’s suitability for their children. 

   

A4b 
 

The school's admissions policies and practices require that adequate 
information be obtained, and that appropriate evaluations be carried out, 
to ensure that there is alignment between a student's needs/abilities and 
the programmes offered. 

   

 Optional school-generated Indicator (write in): 
 

   

 Optional school-generated Indicator (write in): 
 

   

 
SSC STEP (i)  Indicator Ratings – mark on table above. 
See above. 
 
SSC STEP (ii)  Standard rating – write on table above. 
See above (4). 
 
SSC STEP (iii)  Analytical summary, with evidence, of alignment with the Standard. 
Write here: 
Our promotional materials speak directly to our Mission, Vision, and values as articulated through the 
Learner Profile. We promote ourselves as providing an enriched programme of education, are specific 
as to the IBO, include links to the IBO website, and include tours of the school on a regular basis. The 
application brochure articulates the Vision clearly and in depth. Applicants are provided with full data 
on the school, including achievement data, university placements, team participation, Athletics, Arts, 
faculty, and so on. The website is complete and detailed. Our current parents attend Open Houses and 
speak directly to inquiring families. We are very clear that our school is challenging, and that we have 
high expectations for well-rounded engagement from students.  
 
Applicants are assessed through interview, visits to the school, and academic testing. This is done 
using curriculum-based assessments, and marked by our own teachers, who then provide 
recommendations. As well, we require confidential references from two sources in previous schools, 
and three years of previous report cards, if possible. We are currently starting to use the SSAT exams 
as a way of obtaining reliable data, especially from offshore applicants. Teachers and Directors then 
decide if the candidate is a good fit with the school. We are increasingly seeing more mission-
appropriate candidates. In prior years, our decline rate was as high as 45%; now it is variable, but far 
lower. This may have to do with the anticipation of the rigorous programme of the IBO, and our past 
standard on IBO assessments.  
 
We are also inquiring and trying our various CEM measures as a potential means of more accurately 
screening applicants.  
 
SSC STEP (iv)  Analytical summary of non-alignment with the Standard or areas where 
alignment could be further improved. 
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Write here: 
Not applicable. 
 
SSC STEP (v)  Proposals to address poor or non-alignment. 
Write here: 
Not applicable. 
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STANDARD A4 Visiting Team Input 
 
 
VT STEP (a) Standard rating. 
Write here:  3 
 
 
VT STEP (b) Evidence supporting the rating. 
Write here: 
 
The VT found significant agreement that the parents’ and students’ experience of the school matches 
with school’s materials in terms of Mission and programmes offered. There was strong agreement from 
staff, administrators, and parents that the current enrolment procedures ensure a good fit between 
student and school.  Parents reported that the communication around admissions is helpful and 
accurate. In addition to testing and observations, there are interviews for prospective families to 
determine the degree of match between their values and those of the school. Communication with 
prospective parents who do not speak fluent English is facilitated through the occasional use of 
translation services, and some communications are printed in English and Mandarin. The school is 
planning to hire a Mandarin-speaking intern who will be able to do translations in real time when needed. 
 
Admissions documentation is clear that acceptance to the school is dependent on English language 
proficiency test results. English language learners who are accepted receive a year of support which is 
paid for by the parents. 
 
The school is clear that it does not have support for significant educational needs and gives each 
prospective student an academic assessment and examines documents from previous schools (where 
applicable). Current parents whose children have significant needs that cannot be met at Meadowridge 
are given assistance in finding an alternative school with appropriate support, if needed. Students with 
special learning needs who are deemed at admissions to be capable of success are admitted. However, 
these students must not be in need of services that interfere with the class or school’s normal operation, 
or be outside the school’s normal operation, and the parent must pay the fees for any additional support 
needed. The VT notes that parent-funded tutors do come to assist students after school hours. 

 
VT STEP (c)  Significant Commendations (if any). 
Write here: 
 
The Visiting Team commends: 
 
A4-1: the Admissions and Marketing teams for providing a realistic picture of the school, hence enabling 
parents to appraise the school’s suitability for their children. 

  
A4-2: the Admissions Team for their excellent communications with parents. 
 
 
VT STEP (d) Significant Recommendations (if any). 
Write here: 
 
The Visiting Team recommends: 
 
A4-1: the Educational Leadership Team align the support programmes offered by the school with the 
needs of existing ELL students. 

 
A4-2: the Educational Leadership Team align the support programmes with the need of any existing 
special educational needs (SEN) students. 
 
 
VT STEP (e) Additional Advice (if any). 
Write here: 
 
None. 



Ratings for Section X – Primary Years Programme 

 

No. Section X 

School 
Rating 

(1-4) 

Team 
Rating 

(1-4) 

1. The curriculum, in its content, design, implementation, assessment and review, 
shall reflect the school’s mission, learning objectives, and policies and shall foster 
global citizenship and student achievement. 

4 3 

2. Students shall have access to a curriculum that provides challenge but also 
supports varied developmental, academic, social, physical and emotional needs 
and fosters the development of skills and abilities that prepare students for 
lifelong learning. 

4 3 

3. Teaching and learning shall be guided by comprehensive curriculum 
documentation that reflects horizontal and vertical articulation as a means of 
providing students with meaningful connections among and between disciplines 
and continuity within disciplines. 

4 3 

4. Students shall benefit from a curriculum and related activities that shall be 
enhanced by the cultural diversity of both the host country and the school 
community, hence contributing to the development of global citizenship in 
students. 

3 3 

5. The school shall provide ongoing professional development that improves the 
design, implementation, and assessment of the curriculum, reflects the needs of 
the faculty, and benefits student learning. 

4 4 

6. Teaching practices shall reflect an understanding of the different ways in which 
students learn, and this is evidenced by student engagement and performance. 

3 3 

7. The school shall provide appropriate support and resources to implement the 
curriculum and allow access and full participation by all students. 

3 4 

8. The school shall have formal procedures and defined criteria to effectively and 
regularly assess the impact of teaching strategies and the level of student 
performance. 

3 4 

9. Curriculum review and revisions shall be completed at periodic intervals, and 
changes shall reflect the school’s mission, current educational practice, and the 
results of student assessment, with the goal of enhancing student participation 
and performance. 

4 4 

10. The school shall have formal processes for recording, analyzing, and reporting 
evidence of both schoolwide achievement and individual student performance to 
parents and other appropriate members of the school community as a means of 
measuring success in meeting stated goals. 

4 4 

 

 

 



The Visiting Team Comments: 
 
There were five changes to the ratings for the PYP – in both directions. 
 
The Visiting Team witnessed that the PYP curriculum is appropriately challenging and promotes critical 
thinking. The PYP teachers at Meadowridge provide stimulating learning environments that successfully 
engage learners. Teachers work hard to support the children they have with learning differences. ELL 
strategies and techniques and appropriate support are not sufficient, and the support resources do not yet 
ensure that all students profit from school offerings (Standard 2).  
 
It is noted that the PYP teachers are effectively and meaningfully working to incorporate the BC Ministry 
curriculum requirements into an IB/international framework ensuring the application of big ideas, 
competencies, and required content to international and global perspective and ideas. There is, however, still 
some significant work to do on merging the BC curriculum and the PYP Scope and Sequence, including the 
integration of the new expectations regarding First Nations. Policies are not fully known and applied 
consistently yet in the curriculum (Standards 1 and 3). 
 
The VT feels the library and IT are strengths of the PYP (Standard 7). Assessment is also a strength of the 
programme (Standard 8). In terms of curriculum review – there is a strong and established commitment to a 
process within the programme itself and more recently as part of a continuum school. The termly revision of 
the PYP report to parents is an example of the strength of Standard 10 and one reason why the VT concurs 
with a rating of 4.  
 
  



Ratings for Section X – Middle Years Programme 

 

No. Section X 

School 
Rating 

(1-4) 

Team 
Rating 

(1-4) 

1. The curriculum, in its content, design, implementation, assessment and review, 
shall reflect the school’s mission, learning objectives, and policies and shall foster 
global citizenship and student achievement. 

4 3 

2. Students shall have access to a curriculum that provides challenge but also 
supports varied developmental, academic, social, physical and emotional needs 
and fosters the development of skills and abilities that prepare students for 
lifelong learning. 

3 3 

3. Teaching and learning shall be guided by comprehensive curriculum 
documentation that reflects horizontal and vertical articulation as a means of 
providing students with meaningful connections among and between disciplines 
and continuity within disciplines. 

3 3 

4. Students shall benefit from a curriculum and related activities that shall be 
enhanced by the cultural diversity of both the host country and the school 
community, hence contributing to the development of global citizenship in 
students. 

3 3 

5. The school shall provide ongoing professional development that improves the 
design, implementation, and assessment of the curriculum, reflects the needs of 
the faculty, and benefits student learning. 

4 4 

6. Teaching practices shall reflect an understanding of the different ways in which 
students learn, and this is evidenced by student engagement and performance. 

4 3 

7. The school shall provide appropriate support and resources to implement the 
curriculum and allow access and full participation by all students. 

4 4 

8. The school shall have formal procedures and defined criteria to effectively and 
regularly assess the impact of teaching strategies and the level of student 
performance. 

3 4 

9. Curriculum review and revisions shall be completed at periodic intervals, and 
changes shall reflect the school’s mission, current educational practice, and the 
results of student assessment, with the goal of enhancing student participation 
and performance. 

3 3 

10. The school shall have formal processes for recording, analyzing, and reporting 
evidence of both schoolwide achievement and individual student performance to 
parents and other appropriate members of the school community as a means of 
measuring success in meeting stated goals. 

4 4 

 

 

 



The Visiting Team Comments:   

The VT concurred with the vast majority of the school’s ratings for Section X.  

The VT increased the rating for Standard 8: MYP faculty should be praised for their knowledge and application 

of assessment criteria and practices. 

Ratings for Standards 1 and 6 were rated as a 3 rather than a 4 by the VT. The MYP faculty should continue 

to explore additional and meaningful ways to value and support the diversity of the school community – 

students and their families – and intentionally incorporate opportunities into the curriculum to supplement 

incidental ‘teachable moments.’ This would include reviewing and revising curriculum to ensure the fostering 

of global citizenship, emphasizing global examples in investigations in equal measure to the host nation, which 

is very well integrated. 

Whilst the MYP faculty members take advantage of the IB educator opportunities to continually strengthen the 

programme implementation and pedagogical approaches, they should now also seek out professional 

development opportunities to further enhance teaching practices to differentiate for and support all learners.  

 

  



Ratings for Section X – Diploma Programme 

 

No. Section  X 

School 
Rating 

(1-4) 

Team 
Rating 

(1-4) 

1. The curriculum, in its content, design, implementation, assessment and review, 
shall reflect the school’s mission, learning objectives, and policies and shall foster 
global citizenship and student achievement. 

3 3 

2. Students shall have access to a curriculum that provides challenge but also 
supports varied developmental, academic, social, physical and emotional needs 
and fosters the development of skills and abilities that prepare students for 
lifelong learning. 

3 3 

3. Teaching and learning shall be guided by comprehensive curriculum 
documentation that reflects horizontal and vertical articulation as a means of 
providing students with meaningful connections among and between disciplines 
and continuity within disciplines. 

3 3 

4. Students shall benefit from a curriculum and related activities that shall be 
enhanced by the cultural diversity of both the host country and the school 
community, hence contributing to the development of global citizenship in 
students. 

4 3 

5. The school shall provide ongoing professional development that improves the 
design, implementation, and assessment of the curriculum, reflects the needs of 
the faculty, and benefits student learning. 

4 4 

6. Teaching practices shall reflect an understanding of the different ways in which 
students learn, and this is evidenced by student engagement and performance. 

3 3 

7. The school shall provide appropriate support and resources to implement the 
curriculum and allow access and full participation by all students. 

4 4 

8. The school shall have formal procedures and defined criteria to effectively and 
regularly assess the impact of teaching strategies and the level of student 
performance. 

3 3 

9. Curriculum review and revisions shall be completed at periodic intervals, and 
changes shall reflect the school’s mission, current educational practice, and the 
results of student assessment, with the goal of enhancing student participation 
and performance. 

4 4 

10. The school shall have formal processes for recording, analyzing, and reporting 
evidence of both schoolwide achievement and individual student performance to 
parents and other appropriate members of the school community as a means of 
measuring success in meeting stated goals. 

4 4 

 

 

 



The Visiting Team Comments: 

The VT concurs with the DP teaching team’s rating on all but one standard. This was in relation to Standard 4 

where the team noted room for growth for DP teachers to intentionally plan to use the diversity and background 

knowledge and experiences of the students to further internationalise and contextualise units. 

The VT notes the DP faculty’s commitment to IB training and development, to reflection and growth, and to 

curriculum revision in terms of the IB continuum links with MYP colleagues in these early stages of programme 

implementation. Although the VT concurred with the rating of 3 for Standard 6, the team wishes to note there 

is still room for increased planned differentiation opportunities for the range of students in DP classes, and 

specific Pro-D in this area could be helpful. 

 

  



 

CONTINUUM COMMENDATIONS AND RECOMMENDATIONS 

 

VT STEP (c)  Significant Commendations (if any). 

Write here: 

The Visiting Team commends: 

B1: the Educational Leadership Team and teachers for their hard work and commitment to the curriculum 

review process and to the development of an increasingly coherent continuum experience. 

B2: the teachers, individually and collectively, for their commitment to holistic approaches to student support 

in the absence of specialist staff and training.  

B3: the faculty for utilizing professional development opportunities and collaborative time to continually improve 

and update the curriculum and pedagogical approaches. 

B4: the faculty for seeking feedback from students in order to review and revise aspects of the curriculum. 

B5: the Headmaster and Educational Leadership Team for comprehensively analysing data and reporting out 

on individual student and school-wide achievement. 

B6: the Educational Leadership Team and the teachers for the assessment processes and practices across 

the continuum. 

 

VT STEP (d)  Significant Recommendations (if any). 

Write here: 

The Visiting Team recommends: 

B1: the faculty receive training in mainstream support techniques and strategies to support students with 

learning differences and challenges to develop greater confidence in meeting their needs within the 

Meadowridge environment.  

B2: the faculty receive training in mainstream support techniques and strategies to support EAL students to 

develop greater confidence in meeting their needs within the Meadowridge environment.  

B3: the teachers plan to purposefully incorporate a wider range of differentiation strategies to meet the differing 

needs of all enrolled students across the continuum. 

B4: the faculty and wider school community examine ways to make authentic links to the diverse cultural 

heritage of the community and to positively acknowledge and value individual differences in order to further 

internationalise and contextualise aspects of curriculum, teaching, and learning. 
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GUIDELINES FOR USING THIS REPORTING BOOKLET 
 
General 
 

1. The school’s Self-Study Report should be created by the Self-Study Committee (SSC) writing into 
the relevant spaces in this ready prepared booklet. The Visiting Team (VT) will add its material 
later in the same booklet. 

 
2. When the SSC has completed its work, the resulting Self-Study Report should be sent as an 

electronic Word document to the accrediting agency / agencies and to all members of the future 
Visiting Team six weeks before the Team Visit is due to begin. The school itself should also keep 
a safety copy of the document at this stage. 

 
 
Specific Guidelines for Part Two Sections A to G 
 

1. The instructions for each of the Self-Study Committee (SSC) and Visiting Team (VT) Steps are 
shown in condensed form (in black font). The full instructions and explanations can be found in 
the “The Main Guide to Evaluation and Accreditation”. 

 
2. The SSC’s responses should automatically show in red font. (If not please convert to red font 

appropriately) 
 

3. The VT comments will automatically show in blue font. (If not please convert to blue font 
appropriately.) 

 
4. It is often convenient to use the “Navigation Pane” or the “Document Map” method to move quickly 

between the Standards, with the option of choosing to move to the Self-Study Input or to the 
Visiting Team Input being available in each case.  

 
On a PC using Word 2010: The Navigation Pane can be shown by clicking on “view” on the tool-bar, then 
choose “navigation pane”. 
 
On a PC using Word 2003: The Document Map can be shown by clicking on “view” on the tool-bar, then 
choose “document map”. 

 
On a Mac using Office for Mac 2004: The Document Map can be accessed by clicking on “view” on the 
tool-bar, then choose “navigation pane”, then choose “document map”. 
 
On a Mac using Word 2010: Go to View, then click on sidebar, and then check Document Map Plane. 

 

Important Notes on Hyperlinks: 

 

o Any hyperlinks used in this report must take the reader directly to the relevant piece 

of text, chart, etc. It is not acceptable to make links to a large document through 

which the reader then needs to spend time searching for the relevant part. 

 

o Any hyperlinks must be made to documents recorded on the DVD or “Memory 

Stick” carrying this report, not to a website. This is because the reader may be 

perusing the report on a computer with no current web access.  

 

o During the week of the future Team Visit, any hyper-linked materials must be made 

available in printed form in the Visiting Team rooms at the school and hotel along 

with the main text of this report.  
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STANDARD C1 Self-Study Input 
 
 

STANDARD C1 
SSC Rating 

on scale 
1 to 4 

The governing body shall be so constituted, with regard to 
membership and organization, as to provide the school with 
sound direction, continuity of leadership, and effective support in 
the current and long term life of the school. 

Write here: 
3 

 

 
 
 

 Indicators for Standard C1 

Rating 
(Please mark) 

WA PA NA 

C1a 
 

The governing body shapes and upholds the mission, articulates 
a compelling vision, and ensures that its decisions support and 
further the mission. 

   

C1b 
 

The governing body promotes strong ethical values and 
compliance through appropriate and effective oversight. 

   

C1c The governing body effectively measures the school’s success 
in putting its mission and objectives into practice, and it 
promotes corrective action if results show this is needed. 

   

C1d 
 

The governing body invigorates itself through planned 
membership, thoughtful recruitment, and inclusiveness. 

   

C1e The governing body provides appropriate orientation and on-
going training for its members in the understanding and 
performance of their duties and in understanding policies and 
their implications. 

   

C1f The governing body is so constituted that it can fulfil essential 
governance duties and provide continuity for the school in the 
event of sudden change in ownership, governance, and/or 
administration. 

   

 Optional school-generated Indicator (write in): 
 

   

 Optional school-generated Indicator (write in): 
 

   

 
SSC STEP (i)  Indicator Ratings – mark on table above. 
See above. 
 
SSC STEP (ii)  Standard rating – write on table above. 
See above (3). 
 
SSC STEP (iii)  Analytical summary, with evidence, of alignment with the Standard. 
Write here: 
Overall, we are widely aligned with this standard.  We show partial alignment with standards 
d), e) and f), which we are addressing. 
Evidence: Mission and Vision statements LINK, Governor ethical practice agreements LINK 
and LINK , Board policy manual LINK , strategic plan LINK, Board orientation manual - NAIS 
Trustee Handbook, Head job description LINK , Endicott survey results LINK. 
 
SSC STEP (iv)  Analytical summary of non-alignment with the Standard or areas where 
alignment could be further improved. 
Write here: 
d) Nominations committee has already begun what will be a continuous process of recruitment 
and planned membership. 

file:///F:/Evidence/Strategic%20Plan/Strategic%20Plan%20-%20April%202012.pdf
file:///F:/Evidence/Confidentialty%20and%20Conflict%20of%20Interest%20Policy.docx
file:///F:/Evidence/Principles%20of%20Good%20Practice%20for%20Governors.pdf
file:///F:/Evidence/Board%20Policy%20Manual
file:///F:/Evidence/Strategic%20Plan/Strategic%20Plan%20-%20April%202012.pdf
file:///F:/Evidence/Job%20Description%20-%20Headmaster.doc
file:///F:/Evidence/Standard%20C%20(Governance)%20-%20Endicott%20Survey%20Results%20(2).pdf
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e) The Board self-evaluation survey indicated we could improve on orientation and training, so 
the Governance committee will develop an improved plan. 
f) The Board self-evaluation survey indicated uncertainty among governors as to whether plans 
were in place.  The Governance committee will make this the subject of one of the regular pre-
meeting Board training sessions. 

 
SSC STEP (v)  Proposals to address poor or non-alignment. 
Write here: 
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STANDARD C1 Visiting Team Input 
 
 
VT STEP (a) Standard rating. 
Write here:  3 
 
 
VT STEP (b) Evidence supporting the rating. 
Write here: 
 
The Meadowridge School Society Board of Governors, a non-profit charitable organisation, has 
a clear understanding of the school’s Mission and Vision statements. The Board has ensured 
that these statements have translated seamlessly into the school’s programmes and practices. 
The Board currently has 12 members with the possibility of extending that number to 15.  All 
current Board members are parents or former parents of the school.  There is no prohibition on 
non-parent membership, and the Board has expressed an interest in recruiting non-parent 
members, when possible and appropriate.   
 
In many cases, a prospective Board member will be invited to serve on a Board committee; 
e.g., a parent with particular expertise in finance might be invited to serve on the finance 
committee.  Later, these non-Board members may be invited to become full Board members. 
 
Orientation programmes for new Board members have been expanded and improved in recent 
years; new Board members have expressed satisfaction with their own orientation onto the 
Board. 
 
The Board recognizes that it needs to be more proactive in providing stewardship to the school 
if a significant planned or unplanned event should occur. A current example is the departure of 
the Headmaster, which is already being anticipated. 
  
 
VT STEP (c)  Significant Commendations (if any). 
Write here: 
 
The Visiting Team commends: 
 
C1 – 1:  the Board for improving its orientation programme for new Board members. 
 
C1 – 2:  the Board for providing sound leadership and support for the school’s Mission and 
Vision statements. 
 
 
VT STEP (d)  Significant Recommendations (if any). 
Write here: 
 
The Visiting Team recommends: 
 
C1 – 1:  the Board considers the possibility of including non-Meadowridge parents as part of 
an overall strategy to further diversify its membership, especially for enhancing areas of 
expertise not offered by parents. 
 
C1– 2:  the Board takes additional steps to anticipate possible significant planned or unplanned 
changes at the school. 
  
VT STEP (e) Additional Advice (if any). 
Write here: 
None. 
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STANDARD C2 Self-Study Input 
 
 

STANDARD C2 
SSC Rating 

on scale 
1 to 4 

There shall be a co-operative and effective working relationship 
between the governing body and the head of school so as to 
establish and sustain high morale, quality relationships, and a 
positive climate for teaching, learning, and student well-being 
throughout the school. 

Write here: 
4 

 

 

 
 

 Indicators for Standard C2 

Rating 
(Please mark) 

WA PA NA 

C2a 
 

There is a clear and effective understanding by the governing 
body and the head of school of their respective functions, and 
these understandings are set out in written form. 

   

C2b 
 

There is a partnership between the governing body and head of 
school which recognises that the effectiveness of the parties is 
interdependent. 

   

C2c The governing body and the head of school enjoy a positive, 
open, and mutually supportive relationship. 

   

 Optional school-generated Indicator (write in): 
 

   

 Optional school-generated Indicator (write in): 
 

   

 
SSC STEP (i)  Indicator Ratings – mark on table above. 
See above. 
 
SSC STEP (ii)  Standard rating – write on table above. 
See above (4). 
 
SSC STEP (iii)  Analytical summary, with evidence, of alignment with the Standard. 
Write here: 
We are widely aligned with this standard.  
Evidence: Head contract (copy will be provided to VT), BOG meeting minutes LINK and LINK 
 
SSC STEP (iv)  Analytical summary of non-alignment with the Standard or areas where 
alignment could be further improved. 
Write here: 
N/A 
 
SSC STEP (v)  Proposals to address poor or non-alignment. 
Write here: 
N/A 
   

file:///F:/Evidence/Annual%20Summary%20of%20Board%20Minutes
file:///F:/Evidence/Board%20Meetings%202014-2015
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STANDARD C2 Visiting Team Input 
 
 
VT STEP (a) Standard rating. 
Write here:  4 
 
VT STEP (b) Evidence supporting the rating. 
Write here: 
 
The Board and the Headmaster state unequivocally that there is a strong and cooperative 
working relationship between them.  The Visiting Team concurs.  Moreover, the Board and the 
Headmaster clearly understand their respective roles in oversight and operational 
management. 
 
VT STEP (c) Significant Commendations (if any). 
Write here: 
 
The Visiting Team commends: 
 
C2 – 1:  the Board and Headmaster for establishing and maintaining a mutually supportive and 
effective working relationship. 
 
 
VT STEP (d) Significant Recommendations (if any). 
Write here: 
 
 None. 
 
 
VT STEP (e) Additional Advice (if any). 
Write here: 
 
None. 
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STANDARD C3 Self-Study Input 
  
 

STANDARD C3 
SSC Rating 

on scale 
1 to 4 

The head of school, while accountable to a higher authority, shall 
be the responsible leader to ensure that teaching, learning, and 
student well-being are supported and that the school’s mission is 
achieved. 

Write here: 
4 

 

 
 
 

 Indicators for Standard B3 
Rating 

(Please mark) 

WA PA NA 

C3a 
 

The governing body has developed a clear, written job 
description for the head of school. 

   

C3b 
 

The head of school provides leadership for the total school 
programme. 

   

C3c The head of school sets educational priorities and outlines 
funding implications for submission to the governing body. 

   

C3d The head of school has final responsibility for the recruitment, 
selection, assignment, orientation, deployment and appraisal of 
all the administrators, teachers and support staff. 

   

C3e The governing body ensures that all issues pertaining to the 
day-to-day operations of the school are addressed through the 
head of school. 

   

C3f The head of school effectively delegates responsibility through a 
leadership structure that is designed to fulfil the school’s mission 
and objectives. 

   

 Optional school-generated Indicator (write in): 
 

   

 Optional school-generated Indicator (write in): 
 

   

 
SSC STEP (i)  Indicator Ratings – mark on table above. 
See above. 
 
SSC STEP (ii)  Standard rating – write on table above. 
See above (4). 
 
SSC STEP (iii)  Analytical summary, with evidence, of alignment with the Standard. 
Write here: 
We are widely aligned with this standard.  Evidence: Head contract (copy will be provided to 
the VT), School organization chart LINK , Admin & HR policy manuals LINK , Head's annual list 
of goals LINK , Head's annual report LINK, Head's progress benchmark reports LINK, Board 
policy manual LINK , Endicott survey results LINK . 
 
SSC STEP (iv)  Analytical summary of non-alignment with the Standard or areas where 
alignment could be further improved. 
Write here: 
N/A 
 
SSC STEP (v)  Proposals to address poor or non-alignment. 
Write here: 
N/A 
 

file:///F:/Evidence/Meadowridge%20School%20Organizational%20Chart%202015-16.docx
file:///F:/Evidence/School%20Operating%20Policies,%20Procedures%20and%20Handbooks
file:///F:/Evidence/Headmaster's%20Report%202014-2015/School%20Goals%202014-2015.docx
file:///F:/Evidence/Headmaster's%20Report%202014-2015/Headmaster%20Year-End%20Report%202015.pdf
file:///F:/Evidence/Headmaster's%20Report%202014-2015
file:///F:/Evidence/Board%20Policy%20Manual
file:///F:/Evidence/Standard%20C%20(Governance)%20-%20Endicott%20Survey%20Results%20(2).pdf
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STANDARD C3 Visiting Team Input 
 
 
VT STEP (a)  Standard rating. 
Write here:  4 
 
 
VT STEP (b)  Evidence supporting the rating. 
Write here: 
 
It is abundantly clear to the entire Meadowridge community that the Headmaster leads and is 
responsible for the total school programme. The Headmaster reports regularly to the Board on 
the full range of educational matters at the school. The Board properly considers the Head to 
be its only direct “employee.” He in turn has final responsibility to recruit all administrators, 
teachers, and support staff. In recent years he has created a number of new administrative 
positions or modified existing ones, many filled with existing personnel. He has stated that the 
administration works collaboratively and cohesively. The VT concurs. 
 
 
VT STEP (c) Significant Commendations (if any). 
Write here: 
 
The Visiting Team commends: 
 
C3 – 1:  the Headmaster for providing strong educational leadership throughout his long tenure 
at the school. 
 
C3 – 2:  the Board for recognizing the Headmaster as the educational leader of the school and 
for supporting him unambiguously in his work. 
 
C3 – 3:  The Administrative Team for its collaborative work on behalf of the school. 
 
 
VT STEP (d) Significant Recommendations (if any). 
Write here: 
 
None. 
 
 
VT STEP (e) Additional Advice (if any). 
Write here: 
 
None. 
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STANDARD C4 Self-Study Input 
 
 

STANDARD C4 
SSC Rating 

on scale 
1 to 4 

The governing body shall have clearly formulated written policies 
and practices which are applied to bring consistency and clarity 
to school operations. 

Write here: 
3 

 
 

 
 

 Indicators for Standard C4 

Rating 
(Please mark) 

WA PA NA 

C4a 
 

The governing body has a comprehensive, up-to-date, and 
effective policy manual for both school and governance 
operations. 

   

C4b 
 

The governing body allots sufficient time to the most important 
concerns and issues, and continuously engages in strategic 
thinking about the school’s direction. 

   

C4c In decision-making, governing body members always put the 
interests of the whole school above all else, avoiding favouritism 
towards any individual or group. 

   

C4d An ethos of transparency is promoted by the governing body to 
ensure that appropriate members of the school’s constituency 
have access to accurate information about decisions and 
matters which impact them. 

   

C4e Governing body policies and practices include a regular and 
systematic appraisal of its governance organization and 
effectiveness. 

   

C4f Governing body policies and practices include a clearly defined 
appraisal process for the head of school, to be conducted 
regularly with his/her full knowledge and to include written 
outcomes and provisions for discussion and appeal.  

   

 Optional school-generated Indicator (write in): 
 

   

 Optional school-generated Indicator (write in): 
 

   

 
SSC STEP (i)  Indicator Ratings – mark on table above. 
See above. 
 
SSC STEP (ii)  Standard rating – write on table above. 
See above (3). 
 
SSC STEP (iii)  Analytical summary, with evidence, of alignment with the Standard. 
Write here: 
Overall, we are widely aligned with this standard, though we recognize that we are not aligned 
with standard f). 
Evidence: Board policy manual LINK, School (Admin) policy manual LINK, Strategic plan and 
updates (including minutes of update sessions) LINK, Financial plan and updates LINK, Board 
committee minutes LINK, Board correspondence to members LINK, annual report LINK, 
Meadowridge website, Board committee membership (includes non-governors) LINK, Board 
committee mandates and yearly goals LINK , Board self-evaluations LINK , Endicott survey 
results LINK . 
 
SSC STEP (iv)  Analytical summary of non-alignment with the Standard or areas where 
alignment could be further improved. 

file:///F:/Evidence/Board%20Policy%20Manual
file:///F:/Evidence/School%20Operating%20Policies,%20Procedures%20and%20Handbooks
file:///F:/Evidence/Strategic%20Plan
file:///F:/Evidence/Strategic%20Plan/Strategic%20Financial%20Plan%20Sept%202013%20-%20rolling%205%20years.pdf
file:///F:/Evidence/Board%20Meetings%202014-2015
file:///F:/Evidence/2016%202017%20Tuition%20Announcement.msg
file:///F:/Evidence/Annual%20Reports
file:///F:/Evidence/Board%20Security%20Groups%202014-15.xlsx
file:///F:/Evidence/Committee%20Mandates.msg
file:///F:/Evidence/Board%20Evaluation
file:///F:/Evidence/Standard%20C%20(Governance)%20-%20Endicott%20Survey%20Results%20(2).pdf
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Write here: 
 
We are not aligned with standard f).  Improvement is in process, including regular meetings of 
HSEC committee with the Head.  As we are looking at hiring a new Head, the HSEC has been 
charged with putting together a new appraisal process for the incoming Head, which would 
include a full Board meeting once or twice a year to review Head performance.  The HSEC will 
report on this process to the full Board. 
 
SSC STEP (v)  Proposals to address poor or non-alignment. 
Write here: 
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STANDARD C4 Visiting Team Input 
 
 
VT STEP (a) Standard rating. 
Write here:  4 
 
 
VT STEP (b) Evidence supporting the rating. 
Write here: 
 
The Board has a wide variety of policy manuals and planning documents to inform and guide 
its work. Board members state that much of the increased breadth and depth of its 
documentation is in response to the Preliminary Report and as a result of the Self-Study, which 
indicated a need to document more and to eliminate gaps.   
 
The informal process of evaluating the Headmaster has now become an annual formal process. 
 
 
VT STEP (c) Significant Commendations (if any). 
Write here: 
 
The Visiting Team commends: 
 
C4 – 1:  the Board for preparing an extensive range of policy statements and planning 
documents.   
 
C4 – 2:  the Board for upgrading the Headmaster’s appraisal to a regular and more formal 
process.   
 
 
VT STEP (d) Significant Recommendations (if any). 
Write here: 
 
None. 
 
 
VT STEP (e) Additional Advice (if any). 
Write here: 
 
None. 
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STANDARD C5 Self-Study Input 
 
 

STANDARD C5 
SSC Rating 

on scale 
1 to 4 

The school shall have educational and financial plans for the near 
and long term that ensure school viability, are supportive of the 
mission and are explained to the school community. 

Write here: 
4 

 
 

 
 

 Indicators for Standard C5 

Rating 
(Please mark) 

WA PA NA 

C5a 
 

There is evidence that the short and longer-term finances of the 
school are sufficient to ensure it can fulfil its educational and 
other obligations for the foreseeable future. 

   

C5b 
 

The school has educational and financial plans for the short, 
medium and long term which are tied to the school’s mission.  

   

C5c Financial considerations and required expertise are incorporated 
into the governing body’s vision and plans for the school.  
 

   

C5d The school’s educational and financial plans are appropriately 
communicated to the school community. 

   

 Optional school-generated Indicator (write in): 
 

   

 Optional school-generated Indicator (write in): 
 

   

 
SSC STEP (i)  Indicator Ratings – mark on table above. 
See above. 
 
SSC STEP (ii)  Standard rating – write on table above 
See above (4). 
 
SSC STEP (iii)  Analytical summary, with evidence, of alignment with the Standard. 
Write here: 
We are widely aligned with this standard, though we believe we could improve alignment with 
standard d) 
Evidence: Yearly external audit reports LINK, strategic and education plans LINK, financial 
plans LINK, Endicott survey results LINK . 
 
SSC STEP (iv)  Analytical summary of non-alignment with the Standard or areas where 
alignment could be further improved. 
Write here: 
We believe we are partly aligned with standard d), the key being "appropriate" communication.  
All audited financial statements, strategic plans and annual reports are available online, but we 
believe, based on feedback from parents in the Endicott survey, that we could do a better job 
of getting this information out to parents.  This is work in process, and the Governance 
committee will look at ways that might communicate this information more easily and 
appropriately to parents.  
 
SSC STEP (v)  Proposals to address poor or non-alignment. 
Write here: 
 
 

file:///F:/Evidence/Certified%20External%20Financial%20Audit
file:///F:/Evidence/Strategic%20Plan/Strategic%20Plan%20-%20April%202012.pdf
file:///F:/Evidence/Strategic%20Plan/Strategic%20Financial%20Plan%20Sept%202013%20-%20rolling%205%20years.pdf
file:///F:/Evidence/Standard%20C%20(Governance)%20-%20Endicott%20Survey%20Results%20(2).pdf
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STANDARD C5 Visiting Team Input 
 
 
VT STEP (a)  Standard rating. 
Write here:  3 
 
 
VT STEP (b)  Evidence supporting the rating. 
Write here: 
 
Financial planning and accountability are very evident in the school’s extensive documentation.  
Strategic planning (including financial implications) is ongoing and is also evident in written form.  Many 
documents are posted on the school’s website.   
 
Despite all of the information posted on the website and sent home in written form, the Board recognizes 
that there seems to be some gaps in communication between the Board and the Meadowridge 
community.  It is important to note that there appears to be few or no concerns about the quality or 
integrity of decisions made by the Board. The Board has pledged to find ways to increase 
communication with the Meadowridge community. 
 
 
VT STEP (c)  Significant Commendations (if any). 
Write here: 
 
The Visiting Team commends: 
 
C5 – 1:  the Board for its extensive documentation of financial accountability and strategic planning. 
 
 
VT STEP (d)  Significant Recommendations (if any). 
Write here: 
 
The Visiting Team recommends: 
 
C5 – 1:  the Board finds additional ways to expand contacts with the Meadowridge community. 
 
 
VT STEP (e)  Additional Advice (if any). 
Write here: 
 
None. 
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GUIDELINES FOR USING THIS REPORTING BOOKLET 
 
General 
 

1. The school’s Self-Study Report should be created by the Self-Study Committee (SSC) writing into 
the relevant spaces in this ready prepared booklet. The Visiting Team (VT) will add its material 
later in the same booklet. 

 
2. When the SSC has completed its work, the resulting Self-Study Report should be sent as an 

electronic Word document to the accrediting agency / agencies and to all members of the future 
Visiting Team six weeks before the Team Visit is due to begin. The school itself should also keep 
a safety copy of the document at this stage. 

 
 
Specific Guidelines for Part Two Sections A to G 
 

1. The instructions for each of the Self-Study Committee (SSC) and Visiting Team (VT) Steps are 
shown in condensed form (in black font). The full instructions and explanations can be found in 
the “The Main Guide to Evaluation and Accreditation”. 

 
2. The SSC’s responses should automatically show in red font. (If not please convert to red font 

appropriately) 
 

3. The VT comments will automatically show in blue font. (If not please convert to blue font 
appropriately.) 

 
4. It is often convenient to use the “Navigation Pane” or the “Document Map” method to move quickly 

between the Standards, with the option of choosing to move to the Self-Study Input or to the 
Visiting Team Input being available in each case.  

 
On a PC using Word 2010: The Navigation Pane can be shown by clicking on “view” on the tool-bar, then 
choose “navigation pane”. 
 
On a PC using Word 2003: The Document Map can be shown by clicking on “view” on the tool-bar, then 
choose “document map”. 

 
On a Mac using Office for Mac 2004: The Document Map can be accessed by clicking on “view” on the 
tool-bar, then choose “navigation pane”, then choose “document map”. 
 
On a Mac using Word 2010: Go to View, then click on sidebar, and then check Document Map Plane. 

 

Important Notes on Hyperlinks: 

 

o Any hyperlinks used in this report must take the reader directly to the relevant piece 

of text, chart, etc. It is not acceptable to make links to a large document through 

which the reader then needs to spend time searching for the relevant part. 

 

o Any hyperlinks must be made to documents recorded on the DVD or “Memory 

Stick” carrying this report, not to a website. This is because the reader may be 

perusing the report on a computer with no current web access.  

 

o During the week of the future Team Visit, any hyper-linked materials must be made 

available in printed form in the Visiting Team rooms at the school and hotel along 

with the main text of this report.  
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STANDARD D1 Self-Study Input 
 
 

STANDARD D1 
SSC Rating 

on scale 
1 to 4 

The school shall have faculty and support staff that are sufficient 
in numbers and with the qualifications, competencies and sound 
moral character necessary to carry out the school’s programmes, 
services, and activities, to support fulfilment of the mission and 
objectives, and to ensure student protection and well-being. 

Write here: 
4 

 
 

 Indicators for Standard D1 

Rating 
(Please mark) 

WA PA NA 

D1a 
 

Recruitment and screening processes are in place to ensure 
that employees in all categories are appropriately qualified and 
of sound moral character. 

   

D1b 
 

The teacher-student ratio reflects the size of classrooms, 
instructional practices, programme requirements and the 
school’s mission in order to foster personalized and meaningful 
learning experiences for students.  

   

D1c The head of school or his/her designees recruit and assign 
professional staff to teaching duties and other responsibilities 
according to their professional competence.  

   

D1d 
 

The head of school or his/her designees assign work loads that 
allow faculty and staff to be maximally effective in carrying out 
their teaching duties and/or other responsibilities.  

   

D1e There are procedures in place for reviewing regularly the 
alignment between personnel competencies and programme 
needs to ensure that the school can implement programmes and 
services in support of fulfilling the mission and objectives.  

   

 Optional school-generated Indicator (write in): 
 

   

 Optional school-generated Indicator (write in): 
 

   

 
SSC STEP (i)  Indicator Ratings – mark on table above. 
See above. 
 
SSC STEP (ii)  Standard rating – write on table above. 
See above (4). 
 
SSC STEP (iii)  Analytical summary, with evidence, of alignment with the Standard. 
Write here: 
D1a  

 Sample Teacher Interview Questions LINK 

 Front Office Interview Questions LINK 

 Questions for Reference LINK 

 Hiring Process LINK and LINK 
D1c 

 Teachers are involved in class composition which aids in workload for staff.   

 Teachers are provided opportunity for discussion and conversation about school 
programmes and services. 

 Staff feel that the school does not operate on a dictatorship level. 
D1e 

 Six month Review LINK 

file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D1/Sample%20Teacher%20Interview%20Questions.doc
file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D1/Front%20office%20interview%20questions.docx
file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D1/Questions%20for%20References.doc
file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D4/Hiring%20Policy.docx
file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D4/Pre%20Employment%20Screening%20Policy.docx
file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D1/6%20Month%20review.docx
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 Performance Review Form LINK 

 Performance Review Form Supplemental Comments LINK 

 Teacher Observation Report LINK 

 As an IB School, we are subjected to a formal evaluation process every five years to ensure 
compliance. 

 
SSC STEP (iv)  Analytical summary of non-alignment with the Standard or areas where 
alignment could be further improved. 
Write here: 
D1d 

 It is difficult to quantify equity amongst teachers. Teachers with more experience may be 
able to accomplish more in less time than a new teacher. 

 
SSC STEP (v)  Proposals to address poor or non-alignment. 
Write here: 

 Teachers with fewer classes or a lower teaching load should be assigned Advisory blocks 
and supervision first. 

 
 

file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D1/Performance%20Review%20Form%20-%20Template.doc
file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D1/Performance%20Review%20Form%20Supplemental%20Comments.doc
file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D1/Template%20-%20Teaching%20Observation%20Report.docx
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STANDARD D1 Visiting Team Input 
 
 
VT STEP (a)  Standard rating. 
Write here: 4 
 
 
VT STEP (b)  Evidence supporting the rating. 
Write here: 
 
Meadowridge School has clear, equitable policies in place for the recruitment of new 
employees; this has been extended to include training of those conducting interviews to ensure 
understanding and compliance with employment law. The school complies with provincial 
mandates for conducting background checks for all current and potential employees as well as 
those contracted to work at the school through third party companies. All employees receive 
training every two years on best practices for safeguarding children, and training materials are 
available digitally for the convenience of the employee. It is a requirement of the province of 
British Columbia that all teachers complete a British Columbia teaching certificate.  
 

While the Endicott Survey results indicate that 52% of employees feel that there is a need for 
additional classroom support, in the form of teacher aides, this was not presented to the Visiting 
Team as being a significant issue. Teachers indicated that they had the resources they needed 
to fulfil the school’s Mission and provide meaningful learning experiences for students.  
 

Faculty and staff speak highly of the uniquely collaborative approach to decision making within 
the school. A number of committees exist to aid in the implementation of programmes and 
services in support of fulfilling the Mission and objectives of the school. This includes a PD 
committee, a facilities committee, and a staff committee. While every effort is made to ensure 
an even distribution of committee membership among faculty from different divisions, support 
staff, and members of the Educational Leadership Team, the size of the employee community 
compared to the number of committees means that is not always possible. 
 

All faculty are expected to serve on at least one committee and lead/coach an extracurricular 
activity, in addition to their regular teaching load. Faculty who are new to Meadowridge are 
given a lighter teaching load for the first year of employment. As a result, veteran faculty may 
carry a heavier class load for a period of time. The school endeavours to offset that load by 
reducing responsibilities in other areas, such as supervision or advisory, and to provide time 
during the school day for collaborative planning.  
 

 

VT STEP (c) Significant Commendations (if any). 
Write here: 
 
The Visiting Team commends: 
 

D1- 1: the HR Director and staff committee for clearly articulating recruitment and screening 
processes through both written policy and in practical training. 
 

D1- 2: the Educational Leadership Team for identifying strategies to help manage faculty and 
staff workloads.  
 

 

VT STEP (d) Significant Recommendations (if any). 
Write here: 
 

None. 
 

 

VT STEP (e) Additional Advice (if any). 
Write here: 
 
None. 
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STANDARD D2 Self-Study Input 
 
 

STANDARD D2 
SSC Rating 

on scale 
1 to 4 

Faculty and support staff shall embrace the school’s Guiding 
Statements and act professionally and ethically in carrying out 
their duties and responsibilities, inspiring excellence and 
students’ best efforts. 

Write here: 
4 

 
 

 Indicators for Standard D2 

Rating 
(Please mark) 

WA PA NA 

 
D2a 
 

Teachers utilize methods and practices which are consistent 
with the school’s Guiding Statements and which inspire, 
encourage and challenge students to reach their full potential. 

   

D2b 
 

Faculty and staff members respect and comply with all 
applicable statutes, government laws and regulations and with 
school expectations for appropriate employee behaviour. 

   

D2c Teachers remain current with content and pedagogy in their 
areas of academic responsibility, and they maintain a high level 
of preparation to foster students’ engagement in their learning.     
 

   

D2d Members of the faculty foster respectful interactions among and 
with students and with their peers, both in classrooms and about 
the school.  

   

 Optional school-generated Indicator (write in): 
 

   

 Optional school-generated Indicator (write in): 
 

   

 
SSC STEP (i)  Indicator Ratings – mark on table above. 
See above. 
 
SSC STEP (ii)  Standard rating – write on table above. 
See above (4). 
 
SSC STEP (iii)  Analytical summary, with evidence, of alignment with the Standard. 
Write here: 
D2a 

 The North Forest is a unique way our school is able to inspire and challenge our students 
to reach outside a typical classroom setting and make connections beyond curriculum. 

 School provides a great deal of Pro-D for all staff. LINK and LINK and LINK 

 Pro-D for all staff is in line with the Vision statement and Mission statement of the school.  
FISA and ISABC workshops are well attended by all staff. 

 All staff have opportunities to engage in co-curricular activities.   
D2b 

 All staff are provided with a copy of the Staff Handbook LINK and sign off that they have 
read and understand the policies LINK. 

 All staff are required to sign a non-disclosure agreement. LINK  

 All staff have a clause in their contract stating that they agree to adhere to the policies of 
the school and note that these may be changed from time to time. LINK 

 Those staff who do not fit in with the professional culture of the school, opt to leave. 
D2c 

 The school has invested over $98,000 in professional development for all staff over the 
past year. LINK and LINK and LINK 

 Teachers are expected to complete a Professional Growth Plan each year. LINK and LINK 

file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D2/IB%20Training%20for%20MYP%20and%20DP%20Teachers.docx
file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D2/Meadowridge%20School%20PYP%20Training.docx
file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D2/Chart%202.docx
file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D2/Employee%20Handbook%20(in%20progress).docx
file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D2/Consent%20to%20Employee%20Handbook.doc
file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D2/NON%20DISCLOSURE%20AGREEMENT.docx
file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D2/Contract%20Clause.docx
file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D2/IB%20Training%20for%20MYP%20and%20DP%20Teachers.docx
file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D2/Chart%202.docx
file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D2/Meadowridge%20School%20PYP%20Training.docx
file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D2/Professional%20Growth%20Goals%20Template%20-%20DRAFT.docx
file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D2/Professional%20Development%20Proposal.docx
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D2d 

 A kind, caring atmosphere is reinforced throughout the school. 

 The Vision and Mission statements are posted throughout the school and are present in a 
variety of communication mediums to staff.   

 Continuum meetings, full school staff meetings, Sunshine Committee all provide for faculty 
and staff to interact in positive ways on a regular basis. 

 
SSC STEP (iv)  Analytical summary of non-alignment with the Standard or areas where 
alignment could be further improved. 
Write here: 
Not applicable. 
 
SSC STEP (v)  Proposals to address poor or non-alignment. 
Write here: 
Not applicable. 
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STANDARD D2 Visiting Team Input 
 
 
VT STEP (a) Standard rating. 
Write here: 4 
 

 

VT STEP (b) Evidence supporting the rating. 
Write here: 
 

All stakeholders demonstrated high levels of commitment to the school’s guiding statements. 
The VT noted that the adoption of the three IB programmes (Primary Years, Middle Years, and 
Diploma Programmes) was as a result of research and voting by the Meadowridge faculty and 
staff, and based on a sense that the programmes reflected the school’s guiding statements.  
 

Students graduating from Meadowridge are well prepared for university. Current parents and 
students speak highly of the commitment of the faculty and staff and highlight that it is that 
example that inspires other community members to do more to advance the school. 
 

School expectations for employee behaviour as well as governmental statutes, laws, and 
regulations are clearly articulated in the Employee Policy Manual. Clear processes are laid out 
for reporting socio-emotional and academic concerns about students, and the school is diligent 
in completing risk assessments for local, national, and international field trips. 
 

The VT noted a number of incidences where teacher teams were planning or co-teaching 
together; the addition of barn doors between PYP classrooms has helped foster this approach. 
Strong interpersonal relationships among faculty, staff, and students were also noted in 
classrooms, recess, and lunch times and in the hallways. 
 

 
VT STEP (c) Significant Commendations (if any). 
Write here: 
 
The Visiting Team commends: 
 

D2- 1: the faculty for utilizing methods and practices that inspire, encourage, and challenge 
students to reach their full potential. 
 

D2- 2: the faculty, support staff, and students for developing positive interactions. 
 

 
VT STEP (d) Significant Recommendations (if any). 
Write here: 
 

None. 
 
VT STEP (e) Additional Advice (if any). 
Write here: 
 

None. 
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STANDARD D3 Self-Study Input 
 
 

STANDARD D3 
SSC Rating 

on scale 
1 to 4 

All personnel shall be employed under a written contract or 
employment agreement which states the principal terms of 
agreement between the employee and the school, and which 
provides for salaries and other benefits that are appropriate to the 
position and to the school’s location. 

Write here: 
4 

 
 

 Indicators for Standard D3 

Rating 
(Please mark) 

WA PA NA 

D3a 
 

The school provides each employee with a written contract or 
employment agreement in which are stated the basic facts such 
as salary, benefits, assignments, length of term of initial service, 
date during which re-employment will be decided, and 
conditions of termination or resignation. 

   

D3b 
 

The school makes clear the factors which are taken into account 
in determining each employee’s remuneration. 

   

D3c Compensation is paid to employees promptly and in accordance 
with a predetermined schedule made known in advance of 
employment.  

   

D3d There are appropriate guarantees for the employee of job 
security for the term of employment, including procedures for 
appeals.   

   

D3e Compensation packages are at a level that enables the school 
to recruit and retain qualified and appropriately experienced 
staff.  

   

 Optional school-generated Indicator (write in): 
 

   

 Optional school-generated Indicator (write in): 
 

   

 
 
SSC STEP (i)  Indicator Ratings – mark on table above. 
See above. 
 
SSC STEP (ii)  Standard rating – write on table above. 
See above (4). 
 
SSC STEP (iii)  Analytical summary, with evidence, of alignment with the Standard. 
Write here: 
D3a 

 Employer has provided written contracts in plain English for all staff members.  

 Teacher Contract (1st year) LINK 

 Employment Agreement LINK 

 Casual Employment Contract LINK 

 Salary Amendment Letter LINK 

 Salary Scale for Teaching Staff LINK 
D3b 

 Total Compensation Reports are provided on an annual basis to staff in an effort to 
showcase their salary and other benefits that are offered. LINK 

D3c 

 Employees are paid on the 15th and last day of each month (this is set out in each 
employee’s contract).  If this falls on a weekend or statutory holiday then the employee is 
paid the Friday prior. All pay is directly deposited into the employee’s bank account. LINK 

file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D3/teacher%20contract%20(1st%20year)%20%20-%20blank.doc
file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D3/employment%20agreement%20-%20blank%20new.doc
file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D3/Casual%20Employment%20Contract%20-%20blank.doc
file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D3/Salary%20Amendment%20Letter.docx
file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D3/Pay%20Scale.xlsx
file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D3/Meadowridge%20-%20Sample%20Total%20Compensation%20Statement%20(00000002).pdf
file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D3/Payroll%20Schedule.xls
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 Teaching staff are paid on a salary grid that is 1-2% above local school district pay scale. 
LINK 

 Non-teaching staff are paid in comparison to National Salary Survey conducted by third 
party. 

D3d 

 See terms of employment contract.  
D3e 

 Teaching staff are paid on a salary grid that is 1-2% above local school district pay scale. 
LINK 

 Non-teaching staff are paid in comparison to National Salary Survey conducted by third 
party. 

 
SSC STEP (iv)  Analytical summary of non-alignment with the Standard or areas where 
alignment could be further improved. 
Write here: 
Not applicable. 
 
SSC STEP (v)  Proposals to address poor or non-alignment. 
Write here: 
Not applicable. 

file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D3/Pay%20Scale.xlsx
file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D3/Pay%20Scale.xlsx
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STANDARD D3 Visiting Team Input 
 
VT STEP (a) Standard rating. 
Write here: 4 

 

 

VT STEP (b)  Evidence supporting the rating. 
Write here: 
 

The school has a range of written contract types, templates of which were made available to 
the VT. This includes basic information such as core responsibilities, salary, and length of 
service. Documentation on employee benefits supplements the contract. Additionally, the HR 
department has developed a total compensation report for each employee to help them further 
understand their benefits and hosts education sessions for all employees on issues related to 
healthcare and retirement, for example. As soon as faculty completes their probationary period 
at the school, they are moved to a continuing contract. Most roles at the school have a very 
clear description associated with them. Updated job descriptions were made available to the 
VT. 
 

Meadowridge has a payroll calendar, which is published to employees, indicating when they 
will be paid. Faculty remuneration is based upon the British Columbia salary scale for teachers, 
and Meadowridge pays slightly more than public schools in the area. The school recently 
completed a three-year project evaluating, alongside other independent schools in the 
province, the salaries for support staff. As a result of this work, Meadowridge re-evaluated the 
pay for all non-academic support staff and, in some cases, increased pay for individuals. 
 

The performance management system is supported by explicitly stated procedures for appeals, 
which are further supported by policies in the Employee Policy Manual as regards conflict 
resolution, workplace bullying, harassment and violence, and a whistle blower policy. 
Additionally, policies are in place to ensure those requesting extended leave can take it with 
assurances of job security. Most recently, this has included extending parental leave for fathers 
but may also include extended compassionate leave. 
 

 
VT STEP (c) Significant Commendations (if any). 
Write here: 
 
The Visiting Team commends: 
 

D3- 1: the HR Director for collaborating with other ISABC colleagues to develop benchmarks 
for pay among support staff. 
 

D3- 2: the Headmaster, the HR Director, and the Board for its generous benefits package, which 
includes the recent addition of counselling and extended leave for fathers. 
 

 
VT STEP (d) Significant Recommendations (if any). 
Write here: 
 
None. 
 

 
VT STEP (e) Additional Advice (if any). 
Write here: 
 
None. 
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STANDARD D4 Self-Study Input 
 
 

STANDARD D4 
SSC Rating 

on scale 
1 to 4 

Written personnel policies and guidelines shall establish 
expectations for the performance of faculty and support staff 
which shall be consistently and effectively applied. 

Write here: 
3 

 
 

 Indicators for Standard D4 

Rating 
(Please mark) 

WA PA NA 

D4a 
 

School policies include:    

i. a statement on non-discrimination    

 ii. recruitment and hiring guidelines that include provisions 
such as background checks which ensure the protection 
of students     

   

 iii. procedures on recruitment, appointment, compensation 
and benefits, promotion and retirement    

   

 iv. clearly stated expectations for faculty and staff behaviour       

 v. a commitment to ethical treatment and respectful 
interactions between faculty, support staff and their 
supervisors.    

   

D4b Personnel policies and practices are described in a handbook or 
manual that is up-to-date and given to all employees prior to 
signing a contract or employment agreement. 

   

D4c Policies and practices foster efficient and effective performance 
and enhanced morale among all employees.  

   

 Optional school-generated Indicator (write in): 
 

   

 Optional school-generated Indicator (write in): 
 

   

 
SSC STEP (i)  Indicator Ratings – mark on table above. 
See above. 
 
SSC STEP (ii)  Standard rating – write on table above. 
See above (3). 
 
SSC STEP (iii)  Analytical summary, with evidence, of alignment with the Standard. 
Write here: 
D4a 
School policies include: 
i. a statement on non-discrimination  

 see Staff Handbook LINK 
ii. recruitment and hiring guidelines that include provisions such as background checks 

which ensure the protection of students  

 see Staff Handbook LINK and LINK and LINK and LINK 
iii. procedures on recruitment, appointment, compensation and benefits, promotion and 

retirement 

 see Staff Handbook LINK and LINK and LINK and LINK 
iv. clearly stated expectations for faculty and staff behaviour 

 see Staff Handbook LINK and LINK 
v. a commitment to ethical treatment and respectful interactions between faculty, support 

staff and their supervisors 

 see Staff Handbook LINK and LINK 
 

file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D4/Human%20Rights%20Policy.docx
file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D4/Employee%20Recruiting%20Procedures.doc
file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D4/Hiring%20Policy.docx
file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D4/Pre%20Employment%20Screening%20Policy.docx
file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D4/Criminal%20Reference%20Check%20Policy.docx
file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D4/Employee%20Recruiting%20Procedures.doc
file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D4/Hiring%20Policy.docx
file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D4/Pre%20Employment%20Screening%20Policy.docx
file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D4/Criminal%20Reference%20Check%20Policy.docx
file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D4/School%20Sponsored%20Event%20Policy.docx
file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D4/Human%20Rights%20Policy.docx
file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D4/Human%20Rights%20Policy.docx
file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D4/School%20Sponsored%20Event%20Policy.docx
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D4b 

 All staff are provided with a copy of the Staff Handbook and sign off that they have read 
and understand the policies. LINK 

 All staff are required to sign a non-disclosure agreement. LINK 

 All staff have a clause in their contract stating that they agree to adhere to the policies 
of the school and note that these may be changed from time to time. LINK 

 
SSC STEP (iv)  Analytical summary of non-alignment with the Standard or areas where 
alignment could be further improved. 
Write here: 
D4a 

 There are no procedures for retirement as there is no mandatory age of retirement in 
Canada. 

 There are no written procedures for appointment or promotion. 
D4c 

 Although there are policies in place, they will not guarantee enhanced morale amongst 
staff.   

 
SSC STEP (v)  Proposals to address poor or non-alignment. 
Write here: 
D4a 

 Recommend that a process be developed for internal appointments and promotions which 
is clearly articulated to all staff so they are aware should an opportunity arise. 

D4c 

 HR is in the process of engaging in Canada’s Top 100 Employer award. This process will 
allow staff an open voice to discuss areas of concern or areas of discontent along with 
showcasing the strengths of the school. 

 

file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D2/Consent%20to%20Employee%20Handbook.doc
file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D2/NON%20DISCLOSURE%20AGREEMENT.docx
file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D2/Contract%20Clause.docx
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STANDARD D4 Visiting Team Input 
 
VT STEP (a) Standard rating. 
Write here: 3 

 

VT STEP (b)  Evidence supporting the rating. 
Write here: 
 

The VT was impressed by the work completed on consolidating a number of different policies 
into one volume, the Employee Policy Manual. This is given to every employee prior to starting 
at Meadowridge, and they are required to sign off on having received it. Endicott Survey results 
suggest that the majority of employees believe the handbook is both comprehensive and useful. 
Of particular note were statements of non-discrimination for employees and clearly stated 
policies for faculty and staff leave with the addition of five additional “Wellness” days on top of 
ten sick days. 
 

Recruitment and hiring guidelines for the Meadowridge community are made explicit through 
the Hiring Policy. This includes an explicit process for internal job postings. Meadowridge 
School has recently redesigned its organizational structure, and concern was expressed to the 
VT that, on occasion, policies around employment may have been overridden and available 
positions were not properly circulated to the community. 
 

A number of stakeholders spoke of employee commitment to the school, acknowledging the 
way employees worked diligently above and beyond their expected role, in the time given to 
students and parents, and the extra responsibilities taken on to support fundraising and 
extracurricular activities. Employees spoke positively about the importance of having on-going 
conversations with peers about best practice and the ‘flat’ leadership model at Meadowridge, 
which provides all employees a voice on school matters.  
 

A key benchmark for morale among the community is the low turnover among employees. 
Employees also spoke with enthusiasm about the opportunity to work collaboratively across 
the IB continuum, the Wellness programme and the addition of counselling as part of the 
benefits package. However, the school does not have established processes or metrics for 
measuring employee morale, and concern was expressed that interventions and initiatives can 
be reactive, rather than proactive and that, despite an open door policy, some employees may 
not be comfortable expressing their concerns face-to-face. 
 

 

VT STEP (c) Significant Commendations (if any). 
Write here: 
The Visiting Team commends: 
 

D4- 1: the Headmaster and the HR Director for their work in supporting the wellness of 
employees through, for example, additional leave, taxi vouchers, and faculty sports events. 
 

VT STEP (d) Significant Recommendations (if any). 
Write here: 
The Visiting Team recommends: 
 

D4- 1: the Educational Leadership Team drafts an explicit policy and process for internal 
promotions to ensure transparency in appointments. 
 

D4- 2: the HR Director continues to build understanding of the needs of the faculty and staff by 
exploring and implementing processes for measuring employee morale and engagement 
through, for example, participation in Canada’s Top 100 Employer Programme. 
 

VT STEP (e) Additional Advice (if any). 
Write here: 
 
None. 
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STANDARD D5 Self-Study Input 
 
 

STANDARD D5 
SSC Rating 

on scale 
1 to 4 

There shall be a clearly defined and implemented appraisal 
system for faculty and support staff based on pre-determined, 
explicit criteria and supported by a programme of professional 
development and/or training which is linked to appraisal 
outcomes and other school priorities for student learning. 

Write here: 
3 

 
 

 Indicators for Standard D5 

Rating 
(Please mark) 

WA PA NA 

D5a 
 

The school utilizes an effective performance appraisal system 
for all categories of faculty and support staff.  

   

D5b 
 

Faculty and support staff appraisal reflects clearly stated criteria, 
is conducted with the full knowledge of the staff member, and is 
reported in writing in a document accessible only to defined 
individuals.  

   

D5c Employees have the opportunity to discuss and appeal against 
any aspect of the appraisal.  

   

D5d Appraisal processes involve the individuals in goal setting and 
provide opportunity for reflection and self-assessment. 

   

D5e The school provides a programme of professional development 
and/or training that links to needs or agreed upon goals 
identified in the appraisal process and reflects other priorities 
identified by the school. 

   

 Optional school-generated Indicator (write in): 
 

   

 Optional school-generated Indicator (write in): 
 

   

 
SSC STEP (i)  Indicator Ratings – mark on table above. 
See above. 
 
SSC STEP (ii)  Standard rating – write on table above. 
See above (2). 
 
SSC STEP (iii)  Analytical summary, with evidence, of alignment with the Standard. 
Write here: 
D5b 

 Teacher or staff member meets with Supervisor to review forms and expectations.  Teacher 
or staff member completes a self-reflection and a series of meeting times are set to 
complete the process of observation, if need be, and written review. Random observations 
may also be conducted. At final meeting, both parties must agree on what has been written. 

 Six month Review LINK 

 Performance Review Form LINK 

 Performance Review Form Supplemental Comments LINK 

 Teacher Observation Report LINK 

 As an IB School, we are subjected to a formal evaluation process every five years to ensure 
compliance. 

D5c 

 If the teacher or staff member wishes to appeal the report then they may do so with the 
Head of School. 

 

file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D1/6%20Month%20review.docx
file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D1/Performance%20Review%20Form%20-%20Template.doc
file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D1/Performance%20Review%20Form%20Supplemental%20Comments.doc
file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Committee%20Collected%20Evidence/Standard%20D1/Template%20-%20Teaching%20Observation%20Report.docx
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SSC STEP (iv)  Analytical summary of non-alignment with the Standard or areas where 
alignment could be further improved. 
Write here: 
D5a 

 We are currently working on a rotational schedule for ensuring that all instructional staff 
receive timely performance reviews.   

D5d 

 Goal setting has not been included in appraisal processes as this is a separate exercise 
amongst staff. 

D5e 

 Staff goals are not always linked to professional development as much of the PD budget is 
spent on IB training and certification. 

 
SSC STEP (v)  Proposals to address poor or non-alignment. 
Write here: 

 It is strongly recommended that all staff be provided training in setting SMART goals and 
that a process is developed to ensure Pro-D is linked to staff professional and personal 
goals. 

 Non-instructional staff performance reviews should reflect the IB Learner Profile. 

 All non-instructional staff should receive regular performance reviews. 
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STANDARD D5 Visiting Team Input 
 
 
VT STEP (a)  Standard rating. 
Write here: 3 
 

 

VT STEP (b)  Evidence supporting the rating. 
Write here: 
 

Meadowridge uses a performance evaluation system for faculty, including goal setting. Goals are set 
annually by faculty and are shared with the Academic Director for their section of the school. During the 
year, teachers refer to the goals in requesting further professional development and reflect on their 
goals at the end of the school year. Faculty speak positively about the open door approach taken by 
the school. They are comfortable giving and soliciting feedback from each other and are comfortable 
when members of the Educational Leadership Team come into their classroom while they are teaching. 
Faculty interviewed suggested that members of the Educational Leadership Team were aware of what 
was happening in classrooms and would informally engage teachers in discussion about their individual 
goals and their teaching. 
 

Faculty who are new to Meadowridge undergo a two-year probationary period where they are observed 
formally as they transition into the community. For continuing teachers, there is a process for teaching 
review, with criteria aligned with the IB Learner Profile. Teachers who have completed the process 
speak positively about the experience, citing the reflective, conversational nature of the process as a 
significant benefit. Similarly, members of faculty also praised the level of ownership they felt over the 
process. They also felt very secure in discussing and appealing against any aspect of the review 
process. Faculty are not formally appraised on an annual basis, and they were unclear as to the 
frequency with which appraisal should occur.  
 

The VT noted disparity in the practice of appraisal for support staff; this was also pointed out in the Self 
Study. While staff are invited to complete the same annual goals process as the faculty, this is not 
always done. Staff report a range of experiences of appraisal, suggesting that processes exist in 
isolation or are not applied consistently.  
 

Employees spoke positively of the professional development opportunities supported by Meadowridge. 
In addition to attending IB workshops, faculty report being able to attend conferences covering a wide 
range of professional interests as well as receiving financial support in the completion of post-graduate 
studies. IB professional development is managed differently. Applications for professional development 
are submitted to the ProD Committee, a peer-led group, for approval. Applications are expected to align 
with individual goals for the year. When a request is denied, employees do have the opportunity to 
appeal to the Headmaster. Support staff are also encouraged to apply for professional development 
funding through this committee.  
 
Faculty participate in staff meetings every Monday afternoon, the theme and content of which rotates. 
This is seen as another opportunity to share professional practice and identify areas of need. The school 
will secure guest speakers and trainers to support faculty, as needed. The HR Director indicated that 
staff are welcome to attend those meetings, when relevant and were encouraged to do so as the school 
worked through the process of adopting the IB programmes. 
 

 
VT STEP (c) Significant Commendations (if any). 
Write here: 
 

The Visiting Team commends: 
 

D5-1: the Headmaster and Educational Leadership team for supporting a diverse programme of 
professional development. 
 

D5- 2: the Educational Leadership Team, faculty, and staff for embracing peer-to-peer feedback to 
grow professionally and encourage good practice. 
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VT STEP (d) Significant Recommendations (if any). 
Write here: 
 
The Visiting Team recommends: 
 

D5- 1: the Headmaster, in collaboration with the HR Director, devises and implements a formal appraisal 
system, based on explicit criteria, for all support staff, providing timely feedback on their professional 
performance. 
 

D5- 2: the HR Director, in collaboration with the Educational Leadership Team, ensures the appraisal 
system for faculty is effectively implemented with timelines and expectations clearly articulated to all 
constituents so that appraisal outcomes can be aligned with professional development. 
 

 
VT STEP (e) Additional Advice (if any). 
Write here: 
 

None. 
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GUIDELINES FOR USING THIS REPORTING BOOKLET 
 
General 
 

1. The school’s Self-Study Report should be created by the Self-Study Committee (SSC) 
writing into the relevant spaces in this ready prepared booklet. The Visiting Team (VT) 
will add its material later in the same booklet. 

 
2. When the SSC has completed its work, the resulting Self-Study Report should be sent 

as an electronic Word document to the accrediting agency / agencies and to all members 
of the future Visiting Team six weeks before the Team Visit is due to begin. The school 
itself should also keep a safety copy of the document at this stage. 

 
 
Specific Guidelines for Part Two Sections A to G 

 

1. The instructions for each of the Self-Study Committee (SSC) and Visiting Team (VT) 
Steps are shown in condensed form (in black font). The full instructions and explanations 
can be found in the “The Main Guide to Evaluation and Accreditation”. 

 
2. The SSC’s responses should automatically show in red font. (If not please convert to red 

font appropriately) 
 

3. The VT comments will automatically show in blue font. (If not please convert to blue font 
appropriately.) 

 
4. It is often convenient to use the “Navigation Pane” or the “Document Map” method to 

move quickly between the Standards, with the option of choosing to move to the Self-
Study Input or to the Visiting Team Input being available in each case.  

 
On a PC using Word 2010: The Navigation Pane can be shown by clicking on “view” on the tool-
bar, then choose “navigation pane”. 
 
On a PC using Word 2003: The Document Map can be shown by clicking on “view” on the tool-
bar, then choose “document map”. 

 
On a Mac using Office for Mac 2004: The Document Map can be accessed by clicking on “view” 
on the tool-bar, then choose “navigation pane”, then choose “document map”. 
 
On a Mac using Word 2010: Go to View, then click on sidebar, and then check Document Map 
Plane. 

 

Important Notes on Hyperlinks: 

 

o Any hyperlinks used in this report must take the reader directly to the relevant piece 

of text, chart, etc. It is not acceptable to make links to a large document through 

which the reader then needs to spend time searching for the relevant part. 

 

o Any hyperlinks must be made to documents recorded on the DVD or “Memory 

Stick” carrying this report, not to a website. This is because the reader may be 

perusing the report on a computer with no current web access.  

 

o During the week of the future Team Visit, any hyper-linked materials must be made 

available in printed form in the Visiting Team rooms at the school and hotel along 

with the main text of this report.  
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STANDARD E1 Self-Study Input 
 
 

STANDARD E1 
SSC Rating 

on scale 
1 to 4 

There shall be effective procedures for identifying the 
learning needs of students, both at admission and while 
enrolled, to ensure that students in the school can benefit 
from the school’s programmes. 

Write here: 
3 

 
 

 Indicators for Standard E1 

Rating 
(Please mark) 

WA PA NA 

E1a 
 

As part of the admissions process, the school secures 
relevant diagnostic information about an individual 
student’s abilities/learning differences/talents and learning 
styles to assist in determining whether the student’s 
educational needs can be met by the school and its 
programmes. 

   

E1b 
 

The learning needs of students enrolled in the school are 
adequately supported by clearly defined and effective 
referral systems and screening programmes. 

  
 

 

E1c On-going assessment procedures monitor the extent to 
which any given student is benefiting from school 
programmes, and effective procedures are used to inform 
school and parent decisions about continued enrolment.  

 
 

  

 
SSC STEP (i) Indicator Ratings – mark on table above. 
See above. 
 
SSC STEP (ii) Standard rating – write on table above. 
See above (3). 
 
SSC STEP (iii) Analytical summary, with evidence, of alignment with the Standard. 
Write here: 

 Overall, our assessment procedures in Admissions provide a thorough understanding of 
new students and we are good at supporting their range of needs, which are relatively 
small. The school conducts assessments, observations, visits, interviews to assess student 
fit with the school’s admissions standards.  

 

 There is clearly written information in the school contract that explains the nature of the 
school’s academically rigorous programme where English is the language of instruction.  

 

 As needed, the Transitionary Learning Programme Coordinator (TLP) does an assessment 
of a candidate requiring language assistance, in collaboration with advancement. 

 

 The school has IEP’s for provincially funded SPED students and Education Plans for 
students with diagnosed learning difficulties (approximately 15 total). All TLP students (22) 
have an individualized learning plan that identifies growth goals and strategies for 
developing their language proficiency in the regular classroom. 

 

 Students receive academic support in the school including a comprehensive tutorial 
schedule and the use of peer tutors across programmes.  At cost to the user, the school 
facilitates the use of Orton Gillingham trained tutors. External medical professionals are 
used to facilitate Psych-Ed testing, personal counselling and acute crisis intervention.  

 

 Grade Level Meetings provide an opportunity to identify struggling students early, spread 
awareness of their challenges and develop collaborative strategies designed to support 
them across multiple classes.  
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 The MYP/DP Advisory Programme continues to develop.  It’s inclusion in the timetable is 
relatively new in Grades 6 to 12.  Common routines include checking student agendas to 
help track homework, organizing student binders and cleaning lockers, as well as, ensuring 
students are aware of coming dates for key school events. Thematic units are covered 
addressing a range of topics including: bullying, cyber-safety, drug & alcohol awareness, 
mental health and addictions.      
 

 This year we have appointed a teacher to improve Advisory Programming with time in the 
schedule to prepare, co-plan with teachers and share resources.  We are better defining 
how to build study and planning skills amongst students in order to support academic 
performance. Teaching students to work smarter, not harder is a focus.  For more details 
on the Advisory Programme see Advisory Program Rationale 6-10 and Advisory 
Programme 2014-2015 and Post-Secondary Planning 10-12. 
 

 Transition meetings between programmes ensure that intake teachers are well aware of 
the students coming into their grade and their particular learning needs.  The Director 
conducts follow up meetings with all teachers to ensure they are aware of the needs of the 
students in their grade.  Students with identified challenges (behavioural or academic) are 
“red flagged” for monitoring and support.   
 

 A wide range of student achievement data is collected and monitored in order to spot 
learning difficulties in individual students and/or learning trends across grades and/or 
subject areas.  We conduct the following assessments across the grades: 
 

o Gates-MacGinitie Reading Assessments (Gr. 2-5) 
o Foundation Skills Assessments – Reading, Writing & Numeracy (Gr. 4 & Gr. 7) 
o MYP Provincial Exam Results – Science, English & Math (Gr. 10) 
o MYP Aptitude Testing – MidYis (Gr. 5) 
o DP CEM Aptitude Testing – (Gr. 10) 
o DP Provincial Exam Results – English 12 & Social Studies 11 
o DP Exam Results 

 

 We conduct common year end assessments in the PYP and our MYP assessments are 
moderated to ensure quality and validity of results. It is important to note that assessments 
are planned between teachers and marking is often done as a team. 
 

 Student achievement data is used to gauge the quality of the school and trends are shared 
with the community through newsletters and.The Headmaster's Year End Report 
 

 A DRAFT School Assessment Policy is being developed as part of our IB accreditation to 
guide how we assess learning across the grades.  
 

 Endicott Survey results reveal that: 
 

o 82.6% of parents believe that “if <their> child is having academic difficulties, 
appropriate help is available”.  

 
SSC STEP (iv) Analytical summary of non-alignment with the Standard or areas where 
alignment could be further improved. 
Write here: 

 It should be noted that assessing the learning difficulties of our youngest learners is 
problematic.  Students in JK (3/4 years of age) don’t often manifest learning difficulties until 
later grades.  As all students learn at different times and rates, it is often not apparent a 
learning difficulty exists until after, sometimes years after, they have been admitted.  

 

 We feel that with a more rigorous support system a greater range of students would be able 
to remediate learning challenges in the early grades and or respond to the academic rigors 
of our programmes. The costs of such support and their effect on tuition prices should be 
closely considered.  

 

 We have found that it is difficult to assess learning challenges in ELL’s (English Language 
Learners).  In at least two cases, we have assumed that a student’s difficulties were the 

file:///C:/Users/abotero/Downloads/Evidence/Counselling%20and%20Advisory%20Support/Advisory%20Program%20Rationale%206-10.docx
file:///C:/Users/abotero/Downloads/Evidence/Counselling%20and%20Advisory%20Support/Advisory%20Programme%20Overview%202014-2015.docx
file:///C:/Users/abotero/Downloads/Evidence/Counselling%20and%20Advisory%20Support/Advisory%20Programme%20Overview%202014-2015.docx
file:///C:/Users/abotero/Downloads/Evidence/Counselling%20and%20Advisory%20Support/Post-Secondary%20Planning%2010-12.doc
file:///C:/Users/abotero/Downloads/Evidence/Headmaster%20Year-End%20Report%202015.pdf
file:///C:/Users/abotero/Downloads/Evidence/Assessment%20Policy%20Draft.docx
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result of yet undeveloped English language proficiency, when in fact it appears they may 
have learning challenges that go beyond their mastery of English.  

 

 From a parent’s perspective, there is limited support for children who have learning or 
physical challenges.  The clear message is, that the school only offers minimum to 
moderate support and that if more is required the school is not intended to serve students 
with more significant learning and/or behavioural challenges.  The contract makes this 
explicit.  Likewise, students are expected to master English and respond to a purposefully 
academically rigorous environment.  
 

 
 

 Parents who have struggling students are reluctant to take their kids out of Meadowridge 
because they love the benefits offered by the community, even if leaving gets them more 
specialized support in other environments.  Perceived benefits include:  
 

o Low teacher/student ratios 
o Abundant individual attention and opportunities for individualized instruction 
o Highly trained and attentive teaching staff 
o A high degree of collaboration between home and teacher 
o Supportive peer group(s) and positive influences 
o High expectations for academic performance. 

 

 Likewise, students with difficulties may exit to a school with more robust programmes, only 
to find that the support offered is actually less than they receive in our school. We tend to 
keep students and offer informal supports for as long as possible.  We are reticent to ask 
them to leave.  In most cases, students stay until they are no longer able to respond to the 
academic demands.  
 

 Endicott Survey results reveal that: 
 

o 43.5% of staff do not feel “the unique abilities/disabilities of students are well 
identified prior to entry into the school”.  

 
SSC STEP (v) Proposals to address poor or non-alignment. 
Write here:   

 Improving our Referral Systems – although there is no formalized Learning Support 
Services Department there are a series of supports available through Grade Level 
Meetings and Directors. We need to do a better job of making explicit procedures for 
identifying and supporting struggling learners, as well as, the support available to help 
them.  We need to formalize and communicate what we currently have in place.  
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STANDARD E1 Visiting Team Input 
 
 
VT STEP (a) Standard rating. 
Write here: 3 
 
 
VT STEP (b) Evidence supporting the rating. 
Write here: 
 
The school has a clear and extensive set of policies and procedures for admissions set out in 
a dedicated section of the school’s website. Applications may be submitted online, and the 
process is designed to be simple and straightforward. Among the website details included are 
the following: welcome letter, list of reasons why students and parents choose the school, 
inquiry form for further information, open house information, tuition and fees, application, 
Inclusion Policy, information for international students, and details about the Transitional 
Learning Programme (TLP) for promising students in need of support in one area. 
 
In its admissions application package, Meadowridge cites its commitment to “welcoming the full 
diversity of the Canadian population to our school, and so ensuring a multilingual, multicultural 
and diverse population of students.”  
 
As explained in the school’s Self-Study Report and confirmed during the visit, the school uses 
a variety of indicators to determine whether a student’s educational needs can be met in the 
programme. Assessment of prospective candidates involves visits, observation, family 
interviews, review of records from previous schools, references, testing by teachers, and, as 
needed, assessment by the TLP Coordinator for candidates requiring language support.  
 
The school’s application package clearly states and requires parents of applicants to 
acknowledge they understand that “Meadowridge School admits only those students that are 
capable of succeeding in a university preparatory programme and have the ability to study in 
an academically rigorous environment with English as the language of instruction.” 
Furthermore, “the School offers an intentionally challenging programme that may not be 
suitable for every child.” Also, “the school does not accommodate special learning needs except 
by agreement of the parties and contingent in part on funding outside of tuition. This is at the 
sole discretion of the Headmaster.”  
 
As indicated in the school’s Inclusion Policy, “Where it is determined that a student with special 
needs can be successful within the Meadowridge programme and within the normal resources 
of the school, given particular accommodations which are indicated through a psychologist’s 
report which is acceptable to the school, Meadowridge will create an educational plan setting 
out appropriate accommodations, consistent with the resources available, and the 
considerations of the International Baccalaureate.” And, “The school may accept students on a 
conditional basis whose maternal language is not English, but whose English is reasonably 
strong, where a single year of English support is deemed sufficient to bring them up to an 
adequate level of fluency in English. This may be provided at additional cost to the parents, and 
is limited in number and scope.”  
 
Enrolled students experiencing academic difficulties and not in need of an educational plan 
may be given a school learning plan, which is coordinated by the programme director. In Grades 
6-12, student advisors support students’ academic work. Peer tutoring is also available. And a 
majority of parents responding to the Endicott Survey data believe that appropriate support is 
available should their children need it.   
 
In the case of an enrolled student experiencing serious difficulty who does not improve, the 
family may be asked to withdraw the child.  
 
Despite the somewhat uncompromising approach suggested in the admission contracts 
regarding admission and retention, there have been individual cases where the school has 
accepted students with a lesser command of English and given them the chance to succeed. 
So too, in a small number of cases, a student has been allowed to stay in TLP for longer than 
one year. Self-Study Committee (SSC) members, when asked, said they and their colleagues 
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would do anything possible to help an at-risk student stay in the school, distinguishing between 
contract and care, and affirming that contractual language is not the same as the treatment of 
children.  
 
The school has developed a new assessment policy for the IB continuum, and student 
achievement data, which is shared in summary with the community, is used to assess the 
quality of the programmes.  
 
While the Endicott Survey data analysis trend indicates that students and staff generally feel 
they have adequate support for English Language Learners (ELLs), 44% of staff responding 
felt they lack strategies for helping ELLs in the classroom. The TLP, created about four years 
ago, initially launched as a pilot and now a set piece of the programme, was designed in part 
to address this concern, and the school reports that external testing results indicate ELL 
students in TLP are succeeding. Much of the positive evidence of student success through the 
TLP is anecdotal at this stage, and the TLP Coordinator and Deputy Headmaster are now 
working on hard data to confirm current anecdotal evidence.  
 
As reported in the Self-Study and reiterated during the visit, the school recognizes the difficulty 
of assessing the learning needs of Junior Kindergarten, Kindergarten, and Grade 1 students, 
who may experience difficulties as they move up through the grades. And no formal support is 
provided for students below upper elementary. 
 
 
VT STEP (c) Significant Commendations (if any). 
Write here: 
 
The Visiting Team commends: 
 
E1 – 1: the Educational Leadership Team for identifying the need to improve the referral system 
and the procedures for, availability of, and level of student support. 
 
 
VT STEP (d) Significant Recommendations (if any). 
Write here: 
 
The Visiting Team recommends: 
 
E1 – 1: the Educational Leadership Team reviews and clarifies its admissions procedures and 
support programs for ELL students in light of its commitment to “welcoming the full diversity of 
the Canadian population” to the school and enrolling a “multilingual, multicultural” student body.  

 
E1 – 2: the Educational Leadership Team reviews its support programmes for enrolled students 
experiencing academic difficulties. 
 
 
VT STEP (e) Additional Advice (if any). 
Write here: 
 
None. 
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STANDARD E2 Self-Study Input 
 
 

STANDARD E2 
SSC Rating 

on scale 
1 to 4 

Children with learning differences or specific needs 
who are admitted into the school shall be given 
support to access and enhance participation in the 
learning environment through appropriate and 
effective programmes that are delivered by suitably 
qualified personnel. 

Write here: 
3 

 
 

 Indicators for Standard E2 

Rating 
(Please mark) 

WA PA NA 

E2a 
 

The number, qualifications and levels of experience 
of learning support personnel are appropriate to the 
number and the needs of identified students. 

   

E2b 
 

The school uses student data as part of the regular 
evaluation of the effectiveness of the learning 
support programme. 

   

E2c Personnel providing services to learning support 
students are clearly identified, and their roles are 
defined and understood by the school community.  

   

E2d The school makes effective use of community 
resources to enhance access to the curriculum for 
students with special learning needs. 

   

E2e Learning support services function as an integrated 
part of the school’s programme with learning 
support staff members working in collaboration with 
classroom teachers, students and parents to 
optimize student learning. 

   

 
SSC STEP (i) Indicator Ratings – mark on table above. 
See above. 
 
SSC STEP (ii) Standard rating – write on table above. 
See above (3). 
 
SSC STEP (iii) Analytical summary, with evidence, of alignment with the Standard. 
Write here: 

 We don’t have a formalized learning support programme or Learning Services Department, 
although there are a series of supports in place to support students with a range of learning 
difficulties. This range is limited by our Admissions contract that states students are 
expected to respond to a purposefully rigorous academic environment without significant 
intervention. 
 

 Students with identified learning challenges are tracked from year to year.  Directors 
manage the development, monitoring and communication of their IEP’s.  Teachers discuss 
student issues frequently at Grade Level Meetings and Divisional Staff Meetings.  
Recommendations from IEP’s and Ed-Plans are adhered to in classrooms.  Interventions 
are minimal and in most cases, students are expected to manage with minimal to moderate 
support.  
 

 In the MYP/DP there is a Lab assistant who works directly with students in the Science 
Labs. 
 

 Orton Gillingham tutoring is arranged for students and the service is supported by parent-
paid user-fees. 
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 UBC/SFU Teaching Candidates (practicum students) provide for even richer ratios in the 
classes they are assigned to. Each year we host a cohort of 4 to 10 students, primarily in 
the elementary and middle years.    

 
SSC STEP (iv) Analytical summary of non-alignment with the Standard or areas where 
alignment could be further improved. 
Write here: 

 We don’t designate learning support staff within our regular faculty.  All students receive 
support from either their Advisor, subject-area teacher and/or both in collaboration with the 
Programme Director. 
   

 No one has specialized training to support SPED. We don’t have significant needs, nor 
experienced staff to support.  When we have had needs, we have accessed the community, 
including psychologists, paediatricians, and counsellors. 

 

 We don’t admit students with significant learning support needs, although the TLP exists 
for ELL’s.  
 

 We continue to develop the quality of our Advisory Programme from Grades 6 to 12.  
 

 Endicott Survey results reveal that: 
 

o 61.2% of staff do not feel “the school provides adequate support for students with 
special needs” (Given we do not admit them in the first place, is this surprising?) 
 

o 69.4% of staff feel we do not have “the number of special needs personnel 
appropriate to the number of identified special education students.  (Given we don’t 
staff a SPED department this is also not surprising?) 

 
SSC STEP (v) Proposals to address poor or non-alignment. 
Write here: 

 Review Supports Offered: To what degree might the school offer more supports or 
supports in different ways for students with learning difficulties?  Might we do so without 
shifting the school’s mission or admission’s criteria?   
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STANDARD E2 Visiting Team Input 
 
 
VT STEP (a) Standard rating. 
Write here: 3 
 
 
VT STEP (b) Evidence supporting the rating. 
Write here: 
 
As indicated by the school Self-Study and in meetings during the visit, there is no formal 
learning support department, only modest support for students is available in the school, and 
the $5,000 cost for participation in the TLP programme, which is limited to one year, is borne 
by the parents. Parent fees also cover tutoring in reading and writing through Orton Gillingham. 
The school makes it clear in its admissions contract that the programme is an intentionally 
rigorous one intended for university-bound students, and applicants must be able to perform in 
a high expectations environment with minimal intervention. The majority of admitted students 
do succeed, as evidenced by a variety of indicators including International Baccalaureate 
results and college acceptances. And the school refers students to professionals in the 
communities for serious issues, as needed.  
 
School programme directors oversee students’ educational plans, advisors play an important 
role in assisting all students, teachers collaborate in support of student progress in grade level 
meetings, student-teacher ratio is low, and teachers provide extra help whenever needed. That 
said, the Endicott Survey results indicate that more than 60% of staff feel there is inadequate 
support and staffing for special needs, and approximately 44% of staff feel that the school has 
not adequately identified students’ learning needs upon their enrolment. So too, 17% of the 
parents surveyed said that there was insufficient support for their child’s learning difficulties. In 
contrast, almost 95% of staff respondents agreed that there are opportunities for high ability 
students to extend and enrich their learning in class or elsewhere.     
 
VT STEP (c) Significant Commendations (if any). 
Write here: 
 
The Visiting Team commends: 
 
E2 – 1: the academic leadership of the school for establishing the Transitional Learning 
Programme in response to student support needs. 
 
 
VT STEP (d) Significant Recommendations (if any). 
Write here: 
 
The Visiting Team recommends: 
 
E2 – 1: the Educational Leadership Team provides appropriate support, including guidance on 
admissions and suitability for the programmes available in the school, from suitably qualified 
personnel in sufficient numbers for students with learning needs.  
 
 
VT STEP (e) Additional Advice (if any). 
Write here: 
 
None. 
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STANDARD E3 Self-Study Input 
 
 

STANDARD E3 
SSC Rating 

on scale 
1 to 4 

Effective language support programmes shall assist 
learners to access the school’s formal curriculum and 
other activities. 

Write here: 
3 

 
 

 Indicators for Standard E3 

Rating 
(Please mark) 

WA PA NA 

E3a 
 

Students who need specialized language support to 
access the curriculum are provided with 
appropriate, clearly defined programmes delivered 
by qualified teachers. 

   

E3b 
 

All staff members have received appropriate 
training and use pedagogical approaches which 
support the needs of language learners. 

   

E3c The school provides sufficient personnel and other 
resources to support student language needs. 

   

E3d The school encourages parents to continue 
development of the student’s home language(s). 

   

SSC STEP (i)  Indicator Ratings – mark on table above. 
See above. 
 
SSC STEP (ii)  Standard rating – write on table above 
See above (3). 
 
SSC STEP (iii)  Analytical summary, with evidence, of alignment with the Standard. 
Write here: 

 Our Transitional Learning Programme (TLP) serves 22 students from grades 3 to 9.  In the 
elementary school the model provides in class support.  The TLP teacher works closely 
with the homeroom teacher to provide homework support and targeted language 
instruction.   
 

 TLP is staffed with: 
o A Coordinator/teacher (0.5 FTE) 
o An intern (1.0 FTE) 

 

 Our TLP Coordinator has formalized ESL training. 
 

 MYP TLP support consists of homework support and purposeful language support.  
Students build mastery of academic vocabulary by keeping a pictorial dictionary.  They 
address 4 curricular units during the year that act as a springboard for language learning.  
Students get a mark for TLP on their report card each term and they are marked according 
to the IB learning rubrics.  
 

 Each TLP student has an Education Plan that outlines their specific learning needs, 
strategies for building language mastery and personal learning goals. 
 

 TLP staff conduct 1-2-1 meetings with students and parents/guardians at Parent/Teacher 
Interviews twice a year. 
 

 TLP teachers contact subject-area teachers and track student performance each reporting 
period.  They advocate on behalf of their students and work with teachers to pin-point 
support needs. 
 

file:///C:/Users/abotero/Downloads/Evidence/TLP/Transitional%20Learning%20Support%20Programme.docx
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 TLP teachers have provided introductory lists of teaching strategies designed to assist 
ELL’s in the regular classroom.  
 

 Students are encouraged to develop their home language proficiency.  However, English 
is the primary language of instruction and students are encouraged to always speak English 
outside of class in order to provide a common platform for interaction amongst students of 
varied linguistic backgrounds.  The DRAFT School's Language Policy is under 
development as a requirement of our IBO accreditation.  
 

 French and Spanish are offered as additional languages of study at the school.  
 

 The library stocks mother-tongue reading in 5 additional languages other than English 
and/or French. 
 

 Students are able to challenge provincial language courses and have done so, writing 
exams for Punjabi and Mandarin. 

 
SSC STEP (iv)  Analytical summary of non-alignment with the Standard or areas where 
alignment could be further improved. 
Write here: 
Although the TLP Coordinator has informally shared with staff strategies for assisting ELL’s in 
the regular classroom and provided some introductory strategies, no formal training of regular 
staff has taken place.  Our TLP Coordinator has liaised with an ESL Coordinator from a local 
school district to share resources and identify school wide supports for instructional support 
(primarily the use of Academic Vocabulary to improve learning across all subject areas).  
However, no training of staff has taken place at the time of writing this report.  
 

 Endicott Survey Results reveal that: 
 

o 44.1% of teachers do not feel “the school has helped <them> to learn strategies to 
accommodate students who need English (or other) language support.  

 
SSC STEP (v)  Proposals to address poor or non-alignment. 
Write here: 

 Teacher Training - ELL Instructional Strategies: the school should investigate what 
instructional strategies are worthy of further investigation.  Strategies would optimally 
support good pedagogy for all students, not just ELL’s.  

 
  

file:///C:/Users/abotero/Downloads/Evidence/Meadowridge%20School%20IB%20Continuum%20Language%20Policy-September%202015.docx


13 
 

STANDARD E3 Visiting Team Input 
 
 
VT STEP (a) Standard rating. 
Write here: 2 
 
 
VT STEP (b) Evidence supporting the rating. 
Write here: 
 
By design, as described in the school’s literature and admissions policies and confirmed during 
the team visit, there is no separate ELL department or programme for ELLs in the school. 
Incoming students who are ELL must be advanced enough in their language acquisition to 
succeed in the target language English programme with short-term support. The school’s TLP 
offers newly enrolled ELLs a programme for a period of about one year. A half-time TLP 
Coordinator/teacher with ESL training and an intern who works part-time in the programme staff 
the TLP. While the initial pilot was designed to provide support for students with varying learning 
needs, in every case students in the programme have been ELLs. TLP for PYP generally 
operates through a push-in model; in MYP it operates as a pull-out programme. 
 
French and Spanish language courses are offered as additional languages in the school.  
 
According to the results of the Endicott Survey, 41% of teachers feel that they have not been 
given sufficient strategies to help students who need English or other language support. The 
TLP Coordinator has assembled a list of strategies and resources for classroom teachers to 
use in teaching ELLs. 
 
The document describing the TLP offers advice to parents on ways to support mother tongue 
language at home, and library holdings include mother tongue texts in five languages other 
than English, French, and Spanish. The Visiting Team (VT) members notes, however, that 
students are actively discouraged from speaking in mother tongue groups in and outside of the 
classrooms at school to avoid language cliques. The school’s position is that everyone is the 
same, they’re all Canadian, and speaking languages other than English divides them. The 
school also maintains that parents do not want their children to speak their mother tongue 
languages even outside of school, with some asking for advice in finding only English-speaking 
social groups for their children. There appears to be no sustained attempt on the part of the 
school to encourage students to use their mother tongues or to educate parents on the 
importance of mother tongue maintenance, bilingualism, and multilingualism.  
 
The school recently produced a new Language Policy, which was approved by the 
administration in April of 2016. Contents include a philosophy statement, details of the IB 
continuum, information on mother tongue support, and information on Language B acquisition 
and IB Diploma language offerings.  
 
 
VT STEP (c) Significant Commendations (if any). 
Write here: 
 
The Visiting Team commends: 
 
E3 – 1: the Educational Leadership Team for collaboratively developing a school-wide language 
policy. 
 
 
VT STEP (d) Significant Recommendations (if any). 
Write here: 
 
The Visiting Team recommends:  
 
E3 – 1: the Educational Leadership Team ensures provision of appropriate in-service training 
for faculty in support of students’ English language acquisition.  
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E3 – 2: the Educational Leadership Team provides sufficient personnel and other resources to 
support student language needs. 
 
E3 – 3: the Educational Leadership Team continues to encourage parents to support students’ 
development of the students’ home language in support of their academic success. 
 
 
VT STEP (e) Additional Advice (if any). 
Write here: 
 
None. 
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STANDARD E4 Self-Study Input 
 
 

STANDARD E4 
SSC Rating 

on scale 
1 to 4 

The school shall ensure that students have access to 
advice and counsel on academic, personal, career and 
tertiary education matters to effectively support their 
current and future development and achievement. 

Write here: 
3 

 
 

 Indicators for Standard E4 

Rating 
(Please mark) 

WA PA NA 

E4a 
 

Personnel providing academic, personal, career and 
tertiary education advice and counsel are sufficient in 
number and have the appropriate experience, 
qualifications, character and skills to provide quality 
services to the school community.  

   

E4b Counselling and advisory programmes are supported 
by clearly documented policies and procedures to 
ensure that community members understand the scope 
of programmes as well as the manner in which to 
access services. 

   

E4c The school provides orientation for students new to the 
school and/or to international education as well as 
transition support for those students exiting the school 
for home or other school systems. 

   

E4d Counselling and advisory programme records are 
available to those who need to use them, are 
adequately maintained, and are stored and backed up 
in a secure manner for an appropriate length of time. 

   

E4e The school regularly evaluates the effectiveness of its 
counselling/advisory programmes, taking into 
consideration student profile and achievement data. 

   

 
SSC STEP (i)  Indicator Ratings – mark on table above. 
See above. 
 
SSC STEP (ii) Standard rating – write on table above. 
See above (3). 
 
SSC STEP (iii) Analytical summary, with evidence, of alignment with the Standard. 
Write here: 

 The Admission process gives lots of information about the school and programmes, including what 
support, if any, is offered.   
 

 Academic support exists, as well as career and university guidance. 
 

 There is a “buddy system” in place to support new students when they arrive to the school. 
 

 Grade level Teams identify, track and coordinate support for struggling students (behavioural, social 
and academic)  

 

 We help families transition to other schools when they leave, either providing direct advice on best 
placement and/or references (verbal & written).  

 



16 
 

 The Parent Guild has outreach programme for new families and a New Family Rep to ensure a 
welcoming atmosphere prevails for those new to the school.  

 

 Every year there is a New Family Orientation before the beginning of regular instruction. Parents 
and students get specific programme information, 1-2-1 contact with cafeteria, uniform and bussing 
staff, as well as, a chance to meet their teachers, current student leaders and other students in their 
classes before we begin regular instruction. 
    

 Directors keep information on students that are referred to a counsellor. We keep both formal 
student files and our own working notes to inform student issues and track interventions overtime.   
 

 University acceptance records are kept by our University Guidance Counsellor Mrs. Cathy White.  
 

 We continue to develop our Advisory Programme Grades 6 to 12 in order to better track and support 
students across the grades.  

 
SSC STEP (iv) Analytical summary of non-alignment with the Standard or areas where alignment 
could be further improved. 
Write here:  

 Programme Review - Our Advisory Programme is developing and we don’t have all the pieces in 
place, or consistent delivery across all grades. We have designated a teacher and provided time to 
strengthen an understanding of essential routines and the curricular content for Advisory.  

 

 Outside of Advisory or meeting with Directors there is no personal counsellor designated on staff, 
nor are we certain there should be one.  If anything, we need to strengthen our staffing for university 
guidance.  

 

 Our student records are audited by the Ministry of Education annually and we have an assigned 
Ministry Liaison Officer or Student Records Clerk to ensure records are accurate and follow 
established protocols.  

 

 Endicott Survey results reveal: 
 

o 80.4% of students feel there is “general advice, guidance and counselling available…at 
school” (which may indicate our current measures actually meet the needs of the majority 
of students) 
 

o 65% of staff do not feel “guidance counselling is available to students for a variety of student 
needs” (which is true given we do not have a designated counsellor) 

 
SSC STEP (v)  Proposals to address poor or non-alignment. 
Write here: 

 Continue to Monitor the Effectiveness of our Advisory Efforts: we should strengthen our 
current programme to ensure consistency of approach and content across the grades.  
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STANDARD E4 Visiting Team Input 
 
 
VT STEP (a) Standard rating. 
Write here: 2 
 
 
VT STEP (b) Evidence supporting the rating. 
Write here: 
 
There are two tertiary and career counsellors who work with students on course selection for the 
International Baccalaureate Diploma Programme and Courses as well as on the college admissions 
process. Because of various leaves at one time or another, there was one fewer counsellor at some 
points, but they are at full staff now and confirm that having two counsellors is a sufficient number to 
support students and the programme. The two divide the list of students between them alphabetically 
and work with the same group of students for three years. There are ample resources available to 
students for college counselling, along with information evenings, a calendar of deadlines, college fairs, 
and support for the application process, testing, etc. The admissions office also provides information 
for students and families. At a meeting with the VT, parents expressed appreciation for the handling of 
both the admissions and college application processes. A positive response rate of about 80% from 
students on guidance and counselling suggests a high rate of satisfaction among the student body. 
 
Support and guidance for social and emotional issues are generally handled by teacher advisors and 
classroom teachers who work together in grade level teams. There are, by design, no guidance 
counsellors on staff. The leadership team stated clearly their position that personal counselling should 
be provided by teachers, rather than school guidance counsellors who might not know students as well.  
 
Every staff member interviewed by the VT noted the culture of caring for students. In the event of a 
serious emotional or social problem, a student would be referred to an outside professional, a 
psychologist, for example, for help. SSC members were confident that all staff knew the appropriate 
procedures to follow and contacts to make when dealing with student concerns.  
 
New students are supported by teachers, advisors, and, through a buddy system, by students. There 
is an orientation programme for new families held at the start of the year for students and parents to 
learn about all aspects of school life. The Parent Guild reaches out to all new families when they enter 
the school. The school works with departing families to support the transition to new schools and, as 
appropriate, makes recommendations for best-fit schools for transferring students. 
 
Records are adequately maintained and stored. There is an annual inspection by the Ministry of 
Education to verify that proper procedures are followed. 
 
The advisory programme is presently under review, and students mentioned in their meeting with 
members of the VT that they had already seen positive changes in advisory activities.  
 
 
VT STEP (c)  Significant Commendations (if any). 
Write here: 
 
The Visiting Team commends: 
 
E4 – 1: the teachers and advisors for their ongoing commitment to and support of students. 
 
 
VT STEP (d)  Significant Recommendations (if any). 
Write here: 
 
The Visiting Team recommends: 
 
E4 – 1: the staff continue to strengthen the advisory programme to enhance the well-being of students. 
 



18 
 

E4 – 2: the Educational Leadership Team ensures that there are sufficient, qualified personnel to 
provide personal education advice and counsel to support the social and emotional needs of students. 
 
 
VT STEP (e) Additional Advice (if any). 
Write here: 
 
None. 
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STANDARD E5 Self-Study Input 
 
 

STANDARD E5 
SSC Rating 

on scale 
1 to 4 

The school shall provide appropriate health care and promote the 
practices of healthy living to serve student well-being and enhance 
access to learning opportunities. 

Write here: 
4 

 
 

 Indicators for Standard E5 

Rating 
(Please mark) 

WA PA NA 

E5a 
 

The school provides adequate health care services to support 
students on the school premises and at school sponsored 
activities off-site. 

   

E5b 
 

The school’s programmes, services and environment encourage 
the adoption of healthy life style choices. 

   

E5c The school facilitates for its community an awareness and 
understanding of local health services, local health requirements 
and potential health concerns. 

   

E5d The school assists its community in understanding and 
responding to potential health hazards in the local and wider 
community. 

   

 
SSC STEP (i)  Indicator Ratings – mark on table above. 
See above. 
 
SSC STEP (ii)  Standard rating – write on table above. 
See above (4). 
 
SSC STEP (iii)  Analytical summary, with evidence, of alignment with the Standard. 
Write here: 

 We have trained first aid responders and as a matter of policy refer serious injuries to local medical 
professionals.  We regularly participate with Fraser Heath on immunizations, flu shots and distribute 
information to families.  

 

 We follow the provincial curriculum as per the Health Learning objectives in PHE.  
 

 We hire a Sexual Health Educator to offer classes to students from JK to 12.  
 

 We offer Curricular Career and Health Education as per the BC curriculum. 
 

 There are protocols in place for emergency procedures. There are postings (signs, information 
posters, etc.) around the school.  Fire, earthquake, lockdown drills are conducted regularly.  

 

 We have annual Inspections by Fire and Police. 
 

 We meet the requirement of 10 drills annually for Fire and Earthquake. 
 

 We work with Fraser Health to provide students with access to Immunization: HPV, Grade 6 and 9 
boosters. 

 

 There is no school policy on immunization and it is therefore not required, but it is promoted and 
encouraged. 
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 We inform and provide information in a timely matter for topics such as Lice, Chicken Pox, Hand, 
Foot and Mouth Disease. 

 

 We employ a Health and Safety Officer. 
 

 We have a Medical Emergency Alert Board that identifies students and staff with critical allergies 
and action to be taken in the event of a medical emergency. 

 

 Each classroom has an Emergency Binder that identifies students with Critical Medical Conditions.  
 

 We meet with families to develop safety plans for students with life threatening allergies and/or 
medical conditions.  
 

 Results of the Endicott survey:  
 

o 94.4% of parents believe that <they> “would get adequate assistance from the staff 
member assigned to look after ill or injured students”. 
 

o 94.2% of parents are “comfortable with the school’s attention to health matters”. 
 
SSC STEP (iv) Analytical summary of non-alignment with the Standard or areas where alignment 
could be further improved. 
Write here: 

 Sick Room:  We currently do not have a room for students who are ill to await pick up by parents.  
They sit in front of the office on the couches.  If there are students who require privacy in order to 
preserve their dignity we do not have a place for them.  Do we need a place for students to wait 
while for pick-up/medical attention? 

 
SSC STEP (v) Proposals to address poor or non-alignment. 
Write here:  

 Action: Review our protocols for what to do with sick and/or hurt children. 
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STANDARD E5 Visiting Team Input 
 
 
VT STEP (a) Standard rating. 
Write here: 4 
 
 
VT STEP (b) Evidence supporting the rating. 
Write here: 
 
Details in the school’s Self-Study and interviews with the school’s first aid response team confirm that 
the school is exceptionally well prepared, in terms of requirements for schools, to respond to 
emergencies on campus and during extension activities.  
 
All classrooms are equipped with first aid kits, emergency instruction cards, and emergency binders 
with information regarding students with critical medical conditions. All adults in the school are prepared 
to assist students, as needed. Procedures are in place and followed for any medical and emergency 
situations that may arise, including steps for first response, hospital transport, parent contact, etc. Two 
members of staff have level two or occupational first aid certification and split their shifts to provide 
coverage in the school from 8:00 AM to 10:00 PM. Coaches, physical education teachers, and many 
support staff, among others, have level one or basic certification. Coaches also have concussion 
training. Science teachers have training in safe handling of laboratory materials.  
 
There are protocols for maintenance of student health records, sharing of health-related information 
with the community, outreach to parents of children with potentially life-threatening medical conditions, 
and safety procedures such as fire, earthquake, and lockdown drills. 
 
To promote a healthy lifestyle for all, the school offers a variety of health and wellness programmes, 
health classes, fitness activities, guest presentations, etc., for students and staff. Cafeteria food is 
locally sourced and, as much as possible, farm to table. 
 
The school reports that, in accordance with British Columbia law, it may not mandate immunizations, 
but the school encourages immunizations and offers them in school for specified grade levels. Flu shots 
are also administered on a voluntary basis. 
 
There are different views regarding the need for a sick room, which the school had in the past, but at 
present the school opts to use flexible spaces and offices for students needing care and privacy while 
awaiting pick-up or basic medical attention. 
 
 
VT STEP (c)  Significant Commendations (if any). 
Write here: 
The Visiting Team commends: 
 
E5 – 1: the first responders for taking on their volunteer roles.  
 
E5 – 2: the Health and Safety Committee for the commitment to a wellness programme.  
 
 
VT STEP (d) Significant Recommendations (if any). 
Write here: 
The Visiting Team recommends: 
 
E5 – 1: the Educational Leadership Team provides a designated private and quiet space for sick and 
injured students and staff. 
 
VT STEP (e) Additional Advice (if any). 
Write here: 
 
None. 
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GUIDELINES FOR USING THIS REPORTING BOOKLET 
 
General 
 

1. The school’s Self-Study Report should be created by the Self-Study Committee (SSC) writing into 
the relevant spaces in this ready prepared booklet. The Visiting Team (VT) will add its material 
later in the same booklet. 

 
2. When the SSC has completed its work, the resulting Self-Study Report should be sent as an 

electronic Word document to the accrediting agency / agencies and to all members of the future 
Visiting Team six weeks before the Team Visit is due to begin. The school itself should also keep 
a safety copy of the document at this stage. 

 
 
Specific Guidelines for Part Two Sections A to G 
 

1. The instructions for each of the Self-Study Committee (SSC) and Visiting Team (VT) Steps are 
shown in condensed form (in black font). The full instructions and explanations can be found in 
the “The Main Guide to Evaluation and Accreditation”. 

 
2. The SSC’s responses should automatically show in red font. (If not please convert to red font 

appropriately) 
 

3. The VT comments will automatically show in blue font. (If not please convert to blue font 
appropriately.) 

 
4. It is often convenient to use the “Navigation Pane” or the “Document Map” method to move quickly 

between the Standards, with the option of choosing to move to the Self-Study Input or to the 
Visiting Team Input being available in each case.  

 
On a PC using Word 2010: The Navigation Pane can be shown by clicking on “view” on the tool-bar, then 
choose “navigation pane”. 
 
On a PC using Word 2003: The Document Map can be shown by clicking on “view” on the tool-bar, then 
choose “document map”. 

 
On a Mac using Office for Mac 2004: The Document Map can be accessed by clicking on “view” on the 
tool-bar, then choose “navigation pane”, then choose “document map”. 
 
On a Mac using Word 2010: Go to View, then click on sidebar, and then check Document Map Plane. 

 

Important Notes on Hyperlinks: 

 

o Any hyperlinks used in this report must take the reader directly to the relevant piece 

of text, chart, etc. It is not acceptable to make links to a large document through 

which the reader then needs to spend time searching for the relevant part. 

 

o Any hyperlinks must be made to documents recorded on the DVD or “Memory 

Stick” carrying this report, not to a website. This is because the reader may be 

perusing the report on a computer with no current web access.  

 

o During the week of the future Team Visit, any hyper-linked materials must be made 

available in printed form in the Visiting Team rooms at the school and hotel along 

with the main text of this report.  
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STANDARD F1 Self-Study Input 
 
 

STANDARD F1 
SSC Rating 

on scale 
1 to 4 

A school climate characterized by fairness, trust, and mutual 
respect shall support student learning and well-being. 

Write here: 
3 
 

 
 

 Indicators for Standard F1 

Rating 
(Please mark) 

WA PA NA 

F1a 
 

A culture of shared responsibility for the social and emotional 
well-being and protection of students is promoted by the school 
leadership and teachers through programmes to address 
awareness, prevention and responsiveness to issues such as 
child abuse, sexual harassment, substance abuse, hazing and 
bullying, and discrimination in any form. 

   

F1b 
 

The school has policies, procedures, and practices that promote 
and address the physical, emotional, and social well-being of 
students and staff.  

   

F1c School community members demonstrate an understanding of 
and appreciation for diversity, thereby supporting a climate of 
mutual respect. 

   

F1d 
 

Fairness in dealing with student concerns is enhanced by clearly 
written statements of expected behaviour, the consequences of 
non-compliance, and a mechanism for appeal.   

   

F1e The school celebrates students’ efforts and achievements in 
meaningful and culturally sensitive ways. 

   

F1f Student, staff and parent information is treated with an 
appropriate degree of confidentiality. 

   

 Optional school-generated Indicator (write in): 
 

   

 Optional school-generated Indicator (write in): 
 

   

SSC STEP (i)  Indicator Ratings – mark on table above. 
See above. 
 
SSC STEP (ii)  Standard rating – write on table above. 
See above (3). 
 
SSC STEP (iii)  Analytical summary, with evidence, of alignment with the Standard. 
Write here: 
The school treats confidential information with a high degree of discretion. School community 
members demonstrate an understanding of and appreciation for diversity, thereby supporting 
a climate of mutual respect. A culture of shared responsibility for the social and emotional well-
being and protection of students is promoted by the school leadership and teachers through 
programmes to address awareness, prevention and responsiveness to issues such as child 
abuse, sexual harassment, substance abuse, hazing and bullying, and discrimination in any 
form. Fairness in dealing with student concerns is enhanced by clearly written statement of 
expected behaviour, the consequences of non-compliance, and a mechanism for appeal. Areas 
of grey need clarity but also allow for flexibility. The multiple people involved in school policy 
enforcement allow for flexibility in application to suit student need. 
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SSC STEP (iv)  Analytical summary of non-alignment with the Standard or areas where 
alignment could be further improved. 
Write here: 
F1b and F1e are in transition from partially aligned to widely aligned. For students, our policies 
and procedures that address physical, emotional and social well-being are well established. 
New staff members have reflected that they have never seen better practice regarding students, 
and there is constant improvement to already successful plans. These are clearly outlined in 
the agenda. We also have team meetings for Grades 6-10 to discuss pastoral care for students, 
though there isn’t an equivalent in Grades 11 and 12. 
 
There is room for clarity regarding addressing staff needs through a more thorough mentoring 
and induction programme. We do have policies in place regarding the physical, emotional and 
social well-being of staff, but these are not as transparent. 
 
Celebration of students’ efforts and achievements is constant and meaningful. This recognition 
comes from both staff and peers, through the eGryphon, student assemblies and individual 
recognition. The school has made significant changes in past years to ensure our celebrations 
are culturally sensitive, however, as our community continues to grow and diversify we 
encounter novel situations to adapt to.  
 
SSC STEP (v)  Proposals to address poor or non-alignment. 
Write here: 
Not applicable. 
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STANDARD F1 Visiting Team Input 
 
VT STEP (a) Standard rating. 
Write here: 3 
 
VT STEP (b) Evidence supporting the rating. 
Write here: 
The Visiting Team found that there were policies and practices in place to safeguard the 
wellbeing of students throughout the school, for example Harassment and Child Abuse 
Prevention policies, sex education, responsible use of technology lessons, and alcohol and 
drug abuse, all at appropriate grade levels.  It was noted in the Self-study that Grades 11 and 
12 teachers had no scheduled time to discuss students of concern.  They now have one hour 
per six-day rotation.  Advisory time for students is once per four rotations.  
 
The VT also found that staff well-being is protected through improved maternity and paternity 
leave, a retirement plan, and counselling available as part of staff benefits.  There are staff 
social events, which build staff cohesiveness and morale. Through interviews, staff indicated a 
generous number of sick days, personal wellness days and discretionary days. The school is 
also applying to be one of Canada’s top 100 employers, a competition to determine which 
employers lead their industry in offering exceptional workplaces for their employees. 
 
Interviews with staff, students, and parents indicate that there is a strong and positive climate 
of trust and mutual respect. They report that the students continue to show their respect beyond 
the school walls. Aspects of diversity are somewhat supported and informed through the 
imminent introduction of First Nations perspectives and themes, and through current cultural 
celebrations such as Diwali and Chinese New Year. The library team is focussing on building 
a collection specifically to promote international mindedness and global perspectives.   
 
The staff, students, and parents all expressed an understanding of behaviour expectations, and 
the consequences of non-compliance, as well as the mechanism for appeal. All of the 
stakeholders interviewed felt it is a fair and equally applied procedure. 
 
Celebration of student effort and achievement takes place in assemblies, during class time, 
through newsletters, in online communications, and at end-of-year award ceremonies. As well 
as sports and academic excellence, student effort is also recognised. At the end-of-year 
ceremony, all students are recognised and celebrated for their personal achievements. 
Students are encouraged to participate in competitions outside of school so that they can 
receive external recognition. 
 
Student, staff, and parent information is kept confidential. The school has an outside agency 
for shredding of documents.  The I.T. department has firewalls in place to protect privacy, and 
students are taught about the responsible use of technology. 
 
VT STEP (c) Significant Commendations (if any). 
Write here: 
The VT commends: 
 
F1-1: the staff for their support and the additional time and effort they spend on promoting the 
well-being of the students. 
  
F1-2: the staff, parents, and students for maintaining a culture of mutual trust and respect. 
 
VT STEP (d) Significant Recommendations (if any). 
Write here: 
The VT recommends: 
 
F1-1: the Educational Leadership Team develops strategies to embed more deeply an 
appreciation of diversity in all its forms throughout the school culture.  
 
VT STEP (e) Additional Advice (if any). 
Write here: 
None. 
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STANDARD F2 Self-Study Input 
 
 

STANDARD F2 
SSC Rating 

on scale 
1 to 4 

Effective communication processes shall foster a productive 
home-school partnership and a positive learning community. 

Write here: 
4 

 
 

 Indicators for Standard F2 
Rating 

(Please mark) 

WA PA NA 

F2a 
 

Effective, formal processes are in place to facilitate a flow of 
information and a meaningful interchange of opinions among all 
sectors of the school community. 

   

F2b 
 

A “whole-school” climate and a positive learning community are 
fostered by effective horizontal and vertical communication 
among the various sections of the school.  

   

F2c The school engages students and parents in creating a 
collaborative culture based on a shared vision, shared 
responsibility and a sense of belonging. 

   

F2d Opportunities are provided for parents to learn about the 
school’s educational aims, programmes, and pedagogical 
approaches so that they can support student learning. 

   

F2e The school creates student learning opportunities by effectively 
using the skills of its own community members and by building 
partnerships with external agencies such as local businesses 
and professional organizations.  

   

 Optional school-generated Indicator (write in): 
 

   

 Optional school-generated Indicator (write in): 
 

   

 
SSC STEP (i)  Indicator Ratings – mark on table above. 
See above. 
 
SSC STEP (ii)  Standard rating – write on table above. 
See above (4). 
 
SSC STEP (iii)  Analytical summary, with evidence, of alignment with the Standard. 
Write here: 
In general the school is widely aligned in most indicators (F2a, F2c, F2d, F2e).  Partial alignment 
is shown in F2b.   
 
F2a/F2b 

 Teacher communication with parents is consistent and prolific throughout the academic 
year.  The year begins with a “Meet the Teacher” and information night, followed by 
emails and phone calls as needed: monthly homeroom communication and curricular 
highlights at PYP level; at MYP and DP levels students’ academic performance and 
well-being are monitored and communicated through email or in person on an 
individual basis. 

 MYP homeroom teachers check and sign homework planners to ensure that students 
are held accountable that students are keeping organized and that parents are aware 
of homework, due dates, and upcoming assignments. 

 
F2c/F2d 

 Community members can keep informed about actions across the continuum and a 
strong sense of community is fostered by: 

o Gryphon communications 
o Annual reports 
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o Deputy Head chats 
o Cultural presentations and events 

 
F2e 

 Meadowridge school creates student learning opportunities by effectively using the 
skills of its own community members (students, staff, alumni, and parents): 

o Gala and golf fundraisers 
o Parent guest speakers 
o Career and professional panel 
o CWOW speakers and activities 
o Community and service events 

 
SSC STEP (iv)  Analytical summary of non-alignment with the Standard or areas where 
alignment could be further improved. 
Write here:   
Communication with parents could be improved by allowing for the inclusion of a wider variety 
of languages. 
 
SSC STEP (v)  Proposals to address poor or non-alignment. 
Write here: 
Not applicable. 
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STANDARD F2 Visiting Team Input 
VT STEP (a) Standard rating. 
Write here: 3 
 
VT STEP (b) Evidence supporting the rating. 
Write here: 
Communication among the school staff enhances the “whole school” climate by such practices 
as including support staff in staff meetings and having one employment handbook for all 
employees.  Teachers indicate that they have input into many areas of school life and policy 
through their work on committees that affect whole-school practices. These committees 
generally have representatives from all three academic programmes, and some support staff. 
 
Students from the student council who were interviewed feel empowered to voice opinions and 
ideas through their councils, which run from Grade 5 to Grade 12.  The councils have been 
involved in many events including: planning Spirit Day events, leading assemblies, and 
suggesting and forming co-curricular clubs. There is a formal process in place for student 
council to suggest and acquire approval for events. In the Endicott Survey, only 59% of the 
general population of students felt that the school provides them with adequate opportunities 
to express their opinions on how the school operates. This was particularly noticeable in Grades 
11-12 where the percentage fell to 44.2%. Student council indicated that they have now 
provided suggestion boxes to gather ideas from the general student population.  
 
Communication from the school to parents is comprehensive. A few of the notable 
communications are: formal academic reports, various types of parent-teacher meetings, 
regular newsletters, Headmaster’s reports, coffee mornings, and frequent education 
information emails. There are also a school information website with public information and a 
private portal for parents.  
 
The flow of information from the parents to teachers and the Headmaster is less formal. The 
parents interviewed indicated that they felt comfortable about sharing opinions regarding the 
school with teachers, and they feel they are listened to with respect. Parents report that the 
Headmaster has an open-door policy.  However, the VT found very little of thorough, formal 
polling of the whole parent community to gather all opinions on key issues, with two exceptions: 
the required Endicott Survey and the voluntary 2011 development of the school Vision. 
 
The school encourages parent participation in many ways, for example: at school social events, 
in the library, in classrooms, and at fundraising events. Links to local schools, immigrant groups, 
charities within and outside the province, WE schools, and a linked school in Guatemala, all 
offer learning opportunities for students at Meadowridge. 
 
The school involves parents in aspects of the daily life of the school through offering volunteer 
opportunities.  Parents interviewed report a strong sense of belonging and ownership of the 
school. 
 
VT STEP (c) Significant Commendations (if any). 
Write here: 
The Visiting Team commends: 
F2-1: the educational and support staff for excellent communications with parents about the 
school’s educational aims, programmes and pedagogical approaches. 
 
VT STEP (d) Significant Recommendations (if any). 
Write here: 
The Visiting Team recommends: 
F2-1: the Board and Headmaster implement more formal and systematic strategies to gather 
regularly the opinions of the whole community on key issues, and use them to inform practice. 
 
F2-2: the Educational Leadership Team investigates the perception among Grades 11-12 
students that they do not have adequate opportunities express their opinions on how the school 
operates. 
 
VT STEP (e) Additional Advice (if any). 
Write here: None. 
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STANDARD F3 Self-Study Input 
 

STANDARD F3 
SSC Rating 

on scale 
1 to 4 

The school shall offer effective programmes and activities which 
complement the formal curriculum in supporting the school’s 
Guiding Statements. 

Write here: 
4 

 
 

 Indicators for Standard F3 

Rating 
(Please mark) 

WA PA NA 

F3a 
 

The development and delivery of the school’s complementary 
programmes demonstrate sensitivity to the needs and beliefs of 
different cultures, foster engagement with the local culture and 
promote global citizenship.  

   

F3b 
 

The school actively supports the development of student 
leadership and encourages students to undertake service 
learning. 

   

F3c The school actively promotes and models global environmental 
awareness and responsibility across its community. 

   

F3d The school regularly evaluates its complementary programmes 
to ensure they remain aligned with its Guiding Statements, meet 
student needs and interests, and foster global citizenship.  

   

 Optional school-generated Indicator (write in): 
 

   

 Optional school-generated Indicator (write in): 
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SSC STEP (i)  Indicator Ratings – mark on table above. 
See above. 
 
SSC STEP (ii)  Standard rating – write on table above. 
See above (4). 
 
SSC STEP (iii)  Analytical summary, with evidence, of alignment with the Standard. 
Write here: 
We believe that Meadowridge School is widely aligned with Standard F3, with respect to all indicators, 
F3a, F3d, and that the school certainly deserves a 4 rating on the sliding scale. 
 
Meadowridge School offers many, diverse opportunities, with regards to the school’s complementary 
programmes.  See CAS document. 
 
With regards to student leadership and service learning, see Service and Leadership Continuums. 
 
Although there is room within the MYP curriculum for global and environmental awareness, the CAS 
programme features recycling, gardening, shoreline clean up, invasive species clean up and work with 
the local Food Bank and Salvation Army.   
 
The CAS programme directly aligns with the school Mission and Vision.  Our co-curricular programme 
changes each term, allowing for student need and interest. 
 
SSC STEP (iv)  Analytical summary of non-alignment with the Standard or areas where 
alignment could be further improved. 
Write here:  
Not applicable. 
 
SSC STEP (v)  Proposals to address poor or non-alignment. 
Write here: 
Not applicable. 
  

file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/CAS%20Loon%20Lake%202015.pptx
file:///C:/Users/abotero/Desktop/Folder%20Pat/Evidence/Service%20and%20Leadership%20Continuums.docx
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STANDARD F3 Visiting Team Input 
 
VT STEP (a) Standard rating. 
Write here: 4 
 
VT STEP (b) Evidence supporting the rating. 
Write here: 
The school’s complementary programmes have a strong focus on sports. In the senior grades, the 
students also have opportunities to engage with local culture and promote global citizenship through 
programs such as the Duke of Edinburgh Award, Model United Nations, and belonging to WE schools, 
to name a few.  Junior grades have opportunities to participate in programmes run by teachers or in 
paid programmes from outside sources such as Mad Science and Bricks for Kids (Lego). There is a 
diverse range of opportunities for students to engage in service learning with the local community. 
 
The school supports the development of student leadership from Grade 5 to Grade 12 through 
opportunities to serve on student leadership teams or student council. In Grade 11, 85% of students 
who answered the survey feel they have leadership opportunities. In Grade 12, this fell to 59% of student 
respondents.  
 
The school makes good use of its location and campus to promote environmental awareness and 
responsibility, and the VT notes that the students are strongly committed to this concept.  The students 
feel that the school provides opportunities to participate in community action.  
 
The Endicott Survey also shows that 28% of students do not think that student activities programmes 
are broad enough to meet their interests. This rate rises to 48% in Grade 11 and 47% of Grade 12. The 
Student Life Co-ordinator is reviewing the complementary program offerings. 
 
VT STEP (c) Significant Commendations (if any). 
Write here: 
 
The Visiting Team commends:  
  
F3-1: the staff for providing a diverse range of opportunities for students to engage in service learning 
with the local community. 
 
 
VT STEP (d) Significant Recommendations (if any). 
Write here: 
 
None. 
 
 
VT STEP (e) Additional Advice (if any). 
Write here: 
 
The Visiting Team advises: 
 
F3-1: the school reviews the complementary programmes to ensure that they meet students’ needs 
and interests. 
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School Name: Meadowridge School 
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Self-Study Component: 

May 30, 2016 
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Visiting Team Component: 

28 October 2016 

 

The Reporting Booklet 
PART TWO – SECTION G 
OPERATING SYSTEMS 

 

SELF-STUDY COMMITTEE RESPONSIBLE FOR WRITING THIS REPORT 
 

Typed Name Role in the School Signature 

Committee for Section G1   

Batty, Ron Parent Ron Batty 

Bournival, Julie Parent and Director of 
Finance 

Julie Bournival 

Burke, Hugh Parent, Headmaster and 
Board Member 

Hugh Burke 

Fry, Kelly Parent and Board Member Kelly Fry 

Gantzert, Rene Parent Rene Gantzert 

Gunning, Craig Parent and Board Member Craig Gunning 

Hardie, Peter Parent Peter Hardie 

Leger, Lance Parent and Board Member Lance Leger 

LePage, Daniel Director of Advancement Daniel Le Page 

Parker, Jason Parent and Deputy Head Jason Parker 

Wong, William Parent William Wong 

Committee for Section G2 
to G4  

  

Atrchian, Borna Student Borna Atrchian 

Bournival, Julie Parent and Director of 
Finance 

Julie Bournival 

Brabban, Denise Parent and Teacher MYP Denise Brabban 

Carroll, Matt Network Administrator Matt Carroll 

Chow-Go, Connie Parent and Teacher PYP Connie Chow-Go 

Conaghan, Mark Director of Facilities Mark Conaghan 

Donaldson, Terry Director of Academics - PYP Terry Donaldson 

Flintermann, Michelle Parent and Teacher MYP/DP Michelle Flintermann 

Gandesha, Sam Parent Sam Gandesha 

Karmali, Eileen Parent Eileen Karmali 

Lalji, Al-Karim Network Administrator Al-Karim Lalji 

Lager, Lance Parent and Board Member Lance Leger 

LePage, Daniel Director of Advancement Daniel Le Page 

Niwa, Patrick Director of Technology Patrick Niwa 

Read, Robert Student Robert Read 

Spurgeon, Scott Director of Athletics Scott Spurgeon 

 
Guidelines and explanations for each Self-Study Committee 
can be found in the relevant Sections in “The Main Guide” 

and the Appendices in “The Self-Study Booklet”. 
 

8th Edition 
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GUIDELINES FOR USING THIS REPORTING BOOKLET 
 
General 
 

1. The school’s Self-Study Report should be created by the Self-Study Committee (SSC) writing into 
the relevant spaces in this ready prepared booklet. The Visiting Team (VT) will add its material 
later in the same booklet. 

 
2. When the SSC has completed its work, the resulting Self-Study Report should be sent as an 

electronic Word document to the accrediting agency / agencies and to all members of the future 
Visiting Team six weeks before the Team Visit is due to begin. The school itself should also keep 
a safety copy of the document at this stage. 

 
 
Specific Guidelines for Part Two Sections A to G 
 

1. The instructions for each of the Self-Study Committee (SSC) and Visiting Team (VT) Steps are 
shown in condensed form (in black font). The full instructions and explanations can be found in 
the “The Main Guide to Evaluation and Accreditation”. 

 
2. The SSC’s responses should automatically show in red font. (If not please convert to red font 

appropriately). 
 

3. The VT comments will automatically show in blue font. (If not please convert to blue font 
appropriately). 

 
4. It is often convenient to use the “Navigation Pane” or the “Document Map” method to move quickly 

between the Standards, with the option of choosing to move to the Self-Study Input or to the 
Visiting Team Input being available in each case.  

 
On a PC using Word 2010: The Navigation Pane can be shown by clicking on “view” on the tool-bar, then 
choose “navigation pane”. 
 
On a PC using Word 2003: The Document Map can be shown by clicking on “view” on the tool-bar, then 
choose “document map”. 

 
On a Mac using Office for Mac 2004: The Document Map can be accessed by clicking on “view” on the 
tool-bar, then choose “navigation pane”, then choose “document map”. 
 
On a Mac using Word 2010: Go to View, then click on sidebar, and then check Document Map Plane. 

 

Important Notes on Hyperlinks: 

 

o Any hyperlinks used in this report must take the reader directly to the relevant piece 

of text, chart, etc. It is not acceptable to make links to a large document through 

which the reader then needs to spend time searching for the relevant part. 

 

o Any hyperlinks must be made to documents recorded on the DVD or “Memory 

Stick” carrying this report, not to a website. This is because the reader may be 

perusing the report on a computer with no current web access.  

 

o During the week of the future Team Visit, any hyper-linked materials must be made 

available in printed form in the Visiting Team rooms at the school and hotel along 

with the main text of this report.  
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STANDARD G1 Self-Study Input 
 
 

STANDARD G1 
SSC Rating 

on scale 
1 to 4 

The management of school finances shall be consistent with best 
financial practices in international schools, in accordance with the 
legal requirements of the host country, and shall support the 
effective delivery of the school’s programmes. 

Write here: 
4 

 
 

 Indicators for Standard G1 

Rating 
(Please mark) 

WA PA NA 

G1a 
 

The head of school and the governing body regularly receive 
understandable financial reports which facilitate careful and 
regular reviews of the school’s short and longer term financial 
health and which ensure appropriate allocation of funding. 

   

G1b 
 

After appropriate input and debate, the governing body 
establishes annual school budgets - including appropriate fee 
levels – which ensure funding for programmes necessary to put 
the school’s Guiding Statements into practice in an effective 
way. 

   

G1c Parents enrolling students are informed in advance of the 
precise nature and scope of their financial obligations, and 
changes in fees are communicated to parents early enough to 
allow them to make arrangements to move their children to other 
schools if necessary. 

   

G1d 
 

The school regularly considers - and where feasible applies in 
an effective manner - culturally appropriate and effective means 
of raising additional funds to support delivery of its programmes. 

   

G1e Accounting processes are orderly, understood by all parties 
involved, and carried out in accordance with sound and ethical 
business practices. 

   

G1f The insurance programme is comprehensive, and provides for 
effective risk and liability coverage for the school and for 
students, employees, visitors and members of the governing 
body. 

   

G1g Total servicing of long-term debt, including both interest and 
principal payments, is fairly apportioned to both present and 
future fee payers. 

   

G1h An annual, external audit of the school’s finances is performed 
by an independent accounting firm, results are discussed at 
appropriate levels within the school, and any necessary action is 
taken. 

   

 Optional school-generated Indicator (write in): 
 

   

 Optional school-generated Indicator (write in): 
 

   

 
SSC STEP (i)  Indicator Ratings – mark on table above. 
See above. 
 
SSC STEP (ii)  Standard rating – write on table above. 
See above (4). 
 
SSC STEP (iii)  Analytical summary, with evidence, of alignment with the Standard. 
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Write here: 
Link to Mandatory Document: The Financial Template 
 
Our strategic plan requires that our finances are predictable, stable and sustainable. 
Committee members determined that indicators G1a, G1b, G1c, G1e, G1f, G1g and G1h 
were all widely aligned with the schools mission, vision, strategic plans, protocols and 
processes.  
 
G1a LINK  

 Various reports are reviewed by the senior administration, finance committee, board 

executive and board of governors.   

 Reports include monthly and quarterly financial statements, and an annual audited 

financial report prepared by external party.  

 A five year rolling financial projection exists and is updated as required to ensure 

longer term financial viability and adherence to debt covenants.  

G1b LINK 

 Annual budgets are prepared from input from all departments involving teachers, 

directors and other faculty.  

 The budget cycle begins in late October with a preliminary budget prepared to 

determine tuition fees LINK for the following school year.  

 A detailed budget is prepared in April for Board approval by June.  

 Finally, a revised budget is prepared in September with firm student counts for the 

current school year.   

 Budgets are zero based and include provisions for amortization. 

G1c LINK 

 Families receive communication regarding tuition fee changes by the start of 

December to provide families with about one month’s notice prior to the start of re-

registration.  

G1e  

 All employees receive an orientation to the finance department and its processes as 

part of the on-boarding process. LINK  

 Various forms are required for access to funds. These need to be signed off by 

different levels of authorization. LINK and LINK and LINK and LINK and LINK 

 Finance staff are trained by existing staff that have hands on experience and may 

seek outside professional development opportunities to enhance skills.  

 Our external auditors have found our internal processes and controls to be effective 

and sound.  

G1f LINK  

 Our comprehensive insurance programme includes Board of Education Insurance, 

Property Insurance, Commercial & Umbrella Liability Insurance, Vehicular 

Insurances, Workers Compensation Program, Keyman Insurance etc.  

 Insurances are renewed annually and reviewed every three to five years.  

 Rentals of our facilities by outside parties requires Certificate of Insurance.  

G1g  

 The school has had some form of debt since it built its first building on the current site 

in the early nineties. As more buildings were constructed both cash on hand and debt 

have been used to pay for these capital assets.  

 Renewals of financing have been occurring about every 5 years and debt has been 

amortized over periods of 15 to 25 years. This means debt servicing has been paid 

by families of the school since the early nineties.  

 In November 2015, as part of the ongoing education of the Board of Governors, a 

presentation was made which reviewed the school’s debt history and current status. 

LINK  

file:///C:/Users/abotero/Downloads/Evidence/Finance/Summary%20of%20Financial%20Data%20for%20Annual%20Operations%20at%20Sept%2018%202015.pdf
file:///C:/Users/abotero/Downloads/Evidence/Finance/G1a
file:///C:/Users/abotero/Downloads/Evidence/Finance/G1b
file:///C:/Users/abotero/Downloads/Evidence/Finance/Tuition%20and%20Other%20Fees
file:///C:/Users/abotero/Downloads/Evidence/Finance/G1c
file:///C:/Users/abotero/Downloads/Evidence/Finance/G1e/New%20Staff%20Orientation%20to%20Finance%20Department.docx
file:///C:/Users/abotero/Downloads/Evidence/Finance/G1e/Purchase%20Order%20Procedures.pdf
file:///C:/Users/abotero/Downloads/Evidence/Finance/G1e/Per%20Diem%20Hotel%20Car%20Rental%20-Updated%20Nov%202015.pdf
file:///C:/Users/abotero/Downloads/Evidence/Finance/G1e/Budget%20Adjustment%20Request%20Form.pdf
file:///C:/Users/abotero/Downloads/Evidence/Finance/G1e/Budget%20Worksheet%20for%20educational%20depts.xls
file:///C:/Users/abotero/Downloads/Evidence/Finance/G1e/Budget%20Worksheet%20for%20non-educational%20depts.xls
file:///C:/Users/abotero/Downloads/Evidence/Finance/G1f
file:///C:/Users/abotero/Downloads/Evidence/Finance/G1g/Board%20Presentation%20on%20Debt%20-%20Nov%202015.pptx


5 

 

 The committee discussed that the current debt servicing undertaken by the school 

was fairly apportioned to both current and future fee payers. It was suggested though 

that it may be prudent to adopt a formal policy regarding debt servicing to provide 

guidance to current and future board and finance committee members when 

considering future financing.  

G1h  

 External audit is performed annually by an independent assurance firm. LINK 

 Once the draft report is prepared members of the Finance Committee and the 

Director of Finance meet with the Assurance firm to review the results of the audit 

and discuss any areas of concern.  

 For the past three years we have received a clean management letter from our external 
assurance firm. LINK 

 
SSC STEP (iv)  Analytical summary of non-alignment with the Standard or areas where 
alignment could be further improved. 
Write here: 
G1d  LINK  

 Fundraising initiatives are undertaken to fund enhancements to our programmes.  

 The school raises funds mainly through three avenues: Annual Giving, Gala 

Fundraiser and Golf Tournament Fundraiser. These forms of fundraising initiatives 

are common in independent schools in Canada.  

 Our approach to requesting fundraising has been generally the same over the last 

number of years, i.e. general invitation vs direct ask.  

 The demographics of our school have changed significantly over the last few years 

and the approach may need revision to ensure we are employing culturally 

appropriate approaches with our constituents.   

 The Advancement Department may require additional support in the area of donor 

research to ensure we know and understand our constituents as well as develop 

plans to ensure we are effective in our fundraising efforts.  

SSC STEP (v)  Proposals to address poor or non-alignment. 
Write here: 
Not applicable.

file:///C:/Users/abotero/Downloads/Evidence/Finance/G1h/FS%20June%202015.pdf
file:///C:/Users/abotero/Downloads/Evidence/Finance/G1h/Auditors%20Management%20Letter%20Sept%202015%20-%20internal%20controls.pdf
file:///C:/Users/abotero/Downloads/Evidence/Finance/G1d
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STANDARD G1 Visiting Team Input 
 
 
VT STEP (a) Standard rating. 
Write here: 4 
 
VT STEP (b) Evidence supporting the rating. 
Write here: 
The school’s Strategic Plan stipulates that sound financial management is required. This 
management lies with the senior administration, finance committee, Board executive, and 
Board of Governors. Management is in accordance with Canadian accounting standards for 
non-profit organizations. 
 
The Endicott Survey reveals a high level of parent (90.9%) satisfaction with the financial and 
general operation of the school and the management of its resources and procedures. Current 
practices include an annual audit by an external audit company, and regular reports on financial 
matters are provided to the Board. 
 
There are clear procedures in place for the development of the budget through the Director of 
Finance and the Finance Committee. Careful financial management has allowed significant 
capital investment for the past several years. The Meadowridge Annual Fund exists to solicit 
contributions and donations from parents, faculty, staff, and the broader community. Some 
fundraising activities are undertaken to supplement tuition income. There are plans to 
significantly develop the school’s fundraising capabilities. 
 
New and continuing families are fully informed of their financial obligations. They are required 
to provide a non-interest bearing loan to the Meadowridge Education Investment Deposit to 
support the school’s financial planning. All incidental charges (including camps and additional 
subject fees) are indicated in information to parents in a timely manner. 
 
There are significant processes in place to provide for both shorter- and longer-term financial 
health, guided by the school’s Mission and Vision. Strategic planning, as evidenced in 
documentation such as “A Vision for Meadowridge, 2035” and the “Comprehensive Strategic 
Review and Annual Goal Setting,” set a clear and sustainable path forward for the school. 
 
VT STEP (c) Significant Commendations (if any). 
Write here: 
The Visiting Team commends: 
 
G1-1: the Board, Headmaster, and Director of Finance for sound financial management, 
ensuring the successful development of various building projects and programme offerings to 
offer wider educational opportunities to the students. 
 
G1-2: the Board and Headmaster for providing a sound long-term strategic vision for the 
school, allowing for purposeful facilities and financial planning. 
 
VT STEP (d) Significant Recommendations (if any). 
Write here: 
The Visiting Team recommends: 
 
G1-1: the Board, Headmaster and Educational Leadership Team continue to develop action 
steps to implement the strategic plan for future expansion. 
 
G1-2: the Board, Headmaster and Educational Leadership Team develop and implement 
fundraising strategies to support their expansion plan. 
 
VT STEP (e) Additional Advice (if any). 
Write here: 
None. 
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STANDARD G2 Self-Study Input 
 
 

STANDARD G2 
SSC Rating 

on scale 
1 to 4 

Grounds, buildings, technical installations, basic furnishings, and 
equipment shall effectively support delivery of the programmes 
required to put the school’s Guiding Statements into practice. 

Write here: 
4 

 
 

 Indicators for Standard G2 

Rating 
(Please mark) 

WA PA NA 

G2a 
 

The school’s facilities/equipment provide for effective delivery of 
educational programmes and a positive context for learning while 
promoting student, staff and visitor well-being. This includes 
satisfactory provision of indoor and outdoor spaces, air quality, 
heating and cooling, shade, shelter, lighting and acoustical 
comfort. 

   

G2b 
 

Teaching, storage and work spaces are suitable in size and layout 
for the age, number and needs of students and for the effective 
delivery of programmes. 

   

G2c Governing body policies and school practices effectively address 
the adequacy, maintenance and improvement of school 
facilities/equipment. 

   

G2d If the school admits handicapped students or personnel, all 
reasonable provision is made for them. 

   

G2e Information and Communication Technology provisions (hardware, 
software, networks, training and maintenance) effectively support 
the management and operational functions of the school. 

   

 Optional school-generated Indicator (write in): 
 

   

 Optional school-generated Indicator (write in): 
 

   

 
SSC STEP (i)  Indicator Ratings – mark on table above. 
See above. 
 
SSC STEP (ii)  Standard rating – write on table above. 
See above (4). 
 
SSC STEP (iii)  Analytical summary, with evidence, of alignment with the Standard. 
Write here: 
Within Standard G, there are few sub-standards that may relate to technology. Taking a wide 
perspective as to how to interpret the standards, three parents, one student, three teachers, 
two network administrators, and the Director of Technology were involved in creating this 
summary. 
 
G2a 

 Documentation includes, map of school indicating fire safety plan LINK . Description 

of site, facilities and school highlights LINK . Mechanical and controls maintenance 

agreement LINK. 

 The group realizes that this is very a very small aspect of the intent of this standard; 

however, because temperature in the school is controlled through software, the group 

felt there was an aspect of technology to address. Because different parts of the 

school are comfortable, while others are either too warm, or too cold, the school 

received a PA. With recent renovations to the mechanical components of the system, 

this should not be an issue in the future. 

file:///C:/Users/abotero/Downloads/Evidence/Facilities/Site%20plan.pdf
file:///C:/Users/abotero/Downloads/Evidence/Facilities/description%20of%20Facilities.pdf
file:///C:/Users/abotero/Downloads/Evidence/Facilities/ESC%20contract.pdf
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G2b 

 The committee found this section regarding teaching, storage and work space size 

and layout to be widely aligned although we do acknowledge the need for extra 

storage space. 

 Documentation includes a detailed floor plan. LINK 

G2c 

 Documentation includes a ten year financial plan for facilities LINK and 

myschoolbuilding.com preventative maintenance calendar LINK .  

G2d 

 Found to be widely aligned although we will have to look at the MYP and design 

portable regarding ramps. 

G2e 

 The group felt there was a wide adoption to effectively support the management and 

operational functions of the school.  The technology department is well-staffed with 

two experienced network administrators and a Director of Technology with technical 

education as well as a degree in education.  

 An extensive operational policy document guides many other aspects of the school’s 

technology operations. In addition to the operational policies, the computer 

infrastructure is designed around user experience.  

 The school uses a number of services such as: a ticketing systems for staff members 

to submit work orders, financial software to manage money, inventory software to 

manage assets, a centralized database to manage student records, admissions, and 

fundraising, a centralized, web-based document storage, 

Technology Documentation: 

 Annual budgets LINK 

 External-eval-tech LINK 

 Meadowridge Tech Policies v4 LINK 

SSC STEP (iv)  Analytical summary of non-alignment with the Standard or areas where 
alignment could be further improved. 
Write here: 

 Consider virtualizing or moving more services to the cloud to reduce the environment 

impact, and ease management of physical equipment. 

 Better documentation to articulate long-term plans and a hardware/software 

replacement cycle. 

 Consolidation of all technology related documents into one master document. 

SSC STEP (v)  Proposals to address poor or non-alignment. 
Write here: 
Not applicable. 

file:///C:/Users/abotero/Downloads/Evidence/Facilities/Floor%20Plan.pdf
file:///C:/Users/abotero/Downloads/Evidence/Facilities/Budget%20Worksheet%20for%20Facilities%202015.xls
file:///C:/Users/abotero/Downloads/Evidence/Facilities/Maintenance%20direct.pdf
file:///C:/Users/abotero/Downloads/Evidence/Technology/Budgets
file:///C:/Users/abotero/Downloads/Evidence/Technology/External-Eval-Tech.pdf
file:///C:/Users/abotero/Downloads/Evidence/Technology/Meadowridge%20Tech%20Policies%20v4.docx
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STANDARD G2 Visiting Team Input 
 
VT STEP (a) Standard rating. 
Write here: 4 
 
VT STEP (b) Evidence supporting the rating. 
Write here: 
Facilities and grounds provide a positive context for learning, while promoting student, staff and 
visitor well-being. The campus covers 27 acres, and recent building projects have included 
expanding the main building, rebuilding the primary building, and adding additional buildings. 
There are also two greenhouses, vegetable gardens, and a forest trail (under development). 
There is a fitness facility, a bouldering wall, and a well-resourced library. 
 
Work is ongoing with a design company to develop the campus further to accommodate up to 
800 students. 
 
The Endicott Survey reveals parents are very satisfied (98.2%) with the facilities, although staff 
do express some concern that the classrooms are rather small, storage space is limited, and 
the teacher lounge is inadequate.  
 
The school has procedures and contractors in place to ensure that maintenance, both planned 
and unplanned, can occur in a timely manner. Regular audit and inspection of buildings for 
maintenance compliance is undertaken. There is no designated private and quiet space for sick 
and injured people to lie down. The school can cater for the needs of students and adults with 
mobility difficulties. 
 
The school has committed to using technology as a learning resource, a 1-1 laptop BYOD 
programme is in place, and provision of technology is strong. One hundred per cent of staff 
agree that the school’s information and communication technology systems support their efforts 
in their work. A 2013 evaluation by an external agency rated the ICT systems in the school 
highly. Documented technology policies and Responsible Use Guidelines are in place and 
clearly articulated. There is no separate technology plan for adoption of new technology in the 
classroom. Adoption of new technology is driven by individual teacher demand. A process is in 
place by which teachers can request funding for additional technology for use in their 
classrooms and beyond. 
 
VT STEP Significant Commendations (if any). 
Write here: 
The Visiting Team commends: 
 
G2-1: the Board and Headmaster for developing a campus that enhances learning 
opportunities for all students. 
 
G2-2: the Board and Headmaster for ensuring new building projects adhere to a high 
standard of environmentally responsible practices. 
 
VT STEP (d) Significant Recommendations (if any). 
Write here: 
The Visiting Team recommends: 
 
G2-1: the Headmaster, in consultation with faculty, develops a plan to improve the teachers’ 
lounge in order to provide suitable facilities for faculty. 
 
G2-2: the Educational Leadership Team provides a designated private and quiet space for 
sick and injured people to lie down. 
 
VT STEP (e) Additional Advice (if any). 
Write here: 
G2-2: the Educational Leadership Team, in consultation with faculty, attempts to provide 
improved equipment and storage space. 
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STANDARD G3 Self-Study Input 
 
 

STANDARD G3 
SSC Rating 

on scale 
1 to 4 

The school shall ensure that its grounds, buildings, technical 
installations, basic furnishings, equipment and systems provide 
for the health and safety of students, personnel and visitors. 

Write here: 
4 

 
 

 Indicators for Standard G3 

Rating 
(Please mark) 

WA PA NA 

G3a 
 

School facilities meet the health and safety codes of local 
authorities and any reasonable stipulations which may be 
required by the accrediting agency/agencies. 

   

G3b 
 

Certificates of inspection and regulations required by law are 
available on file and/or posted in prominent places as 
appropriate. 

   

G3c An internal health and safety committee (or its equivalent) 
actively monitors conditions at the school and is effective in 
ensuring any deficiencies or anomalies are rapidly resolved. 

   

G3d Maintenance services are effective in ensuring that school 
premises and equipment remain in a safe and healthy condition. 

   

G3e Effective measures, including regular rehearsals, are in place to 
address fire or other emergency situations requiring evacuation. 

   

G3f Effective measures, including regular rehearsals, are in place to 
address emergencies requiring “safe haven/lock down”. 

   

G3g The school takes all reasonable steps to operate its facilities and 
related services using environmentally responsible practices, 
hence acting as a positive model for students and the wider 
community. 

   

 Optional school-generated Indicator (write in): 
 

   

 Optional school-generated Indicator (write in): 
 

   

 
SSC STEP (i)  Indicator Ratings – mark on table above. 
See above. 
 
SSC STEP (ii)  Standard rating – write on table above. 
See above (4). 
 
SSC STEP (iii)  Analytical summary, with evidence, of alignment with the Standard. 
Write here: 
G3a 

 Fire safety plan document included. LINK 

G3b 

 Copies of inspection certificates and reports included are – Boiler certificates LINK , 

elevator certificates LINK, Junior kindergarten and after school care licensing 

certificates LINK, kitchen inspection reports LINK, fire inspection reports LINK, 

backflow prevention and assembly test reports LINK, inspection and testing of fire 

alarm system reports LINK, refrigeration LINK, heating and ventilation service report 

LINK . 

G3c 

 Documents included are, minutes from health and safety meetings from January 

2014 – May 2015. LINK 

file:///C:/Users/abotero/Downloads/Evidence/Facilities/FSP%20-%20Manual_Meadowridge.pdf
file:///C:/Users/abotero/Downloads/Evidence/Facilities/Operating%20permit%20boilers.pdf
file:///C:/Users/abotero/Downloads/Evidence/Facilities/Elevator%20permit.pdf
file:///C:/Users/abotero/Downloads/Evidence/Facilities/Fraser%20health%20JK.pdf
file:///C:/Users/abotero/Downloads/Evidence/Facilities/Fraser%20Health%20-%20Food%20Premises%20Inspection%202015.pdf
file:///C:/Users/abotero/Downloads/Evidence/Facilities/Fire%20inspection.pdf
file:///C:/Users/abotero/Downloads/Evidence/Facilities/district%20of%20Maple%20Ridge.pdf
file:///C:/Users/abotero/Downloads/Evidence/Facilities/Fraser%20Valley%20Fire%20Protection%20Reports.pdf
file:///C:/Users/abotero/Downloads/Evidence/Facilities/General%20Inspection%20-%20Refrigeration.pdf
file:///C:/Users/abotero/Downloads/Evidence/Facilities/ESC%20contract.pdf
file:///C:/Users/abotero/Downloads/Evidence/Facilities/Health%20and%20Safety%20Committee%20Minutes.pdf
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G3d 

 Preventative maintenance and work order system in place. LINK 

 Fitness room equipment maintenance inspection included. LINK 

 Regular inspection and servicing from outside contractors. LINK 

G3e 

 Copy of emergency schedule for fire, earthquake and lock down drills included. LINK 

G3f 

 See emergency schedule in G3e. LINK 

G3g 

 Green Committee proposals included. LINK 

 Taking a liberal approach to the intent of this standard, the group felt that 

Meadowridge was widely adopting this standard. By recycling computers, having 

parents submit forms electronically, reducing the number of servers and the space 

required to house those computers, using recycled paper when possible, using 

banner pages to help identify print job owners, and by using low environment impact 

photocopiers, Meadowridge demonstrates positive attributes towards the 

environment. 

SSC STEP (iv)  Analytical summary of non-alignment with the Standard or areas where 
alignment could be further improved. 
Write here: 
Not applicable. 
 
SSC STEP (v)  Proposals to address poor or non-alignment. 
Write here: 
Not applicable. 
 
 
 

file:///C:/Users/abotero/Downloads/Evidence/Facilities/PM%20calendar.pdf
file:///C:/Users/abotero/Downloads/Evidence/Facilities/Fitness%20Equipment%20Maintenance.pdf
file:///C:/Users/abotero/Downloads/Evidence/Facilities/Maintenance%20direct.pdf
file:///C:/Users/abotero/Downloads/Evidence/Facilities/Emergency%20Drill%20Schedule.pdf
file:///C:/Users/abotero/Downloads/Evidence/Facilities/Emergency%20Drill%20Schedule.pdf
file:///C:/Users/abotero/Downloads/Evidence/Facilities/Green%20Committee%20Proposals.pdf
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STANDARD G3 Visiting Team Input 
 
VT STEP (a) Standard rating. 
Write here: 3 
 
VT STEP (b) Evidence supporting the rating. 
Write here: 
Meadowridge School has an active Health and Safety Committee. Comprehensive policies and 
procedures are well-documented to ensure the safety and welfare of staff, students, and 
visitors.  These documents and procedures include inspection certificates, kitchen inspection 
reports, fire inspection reports, and fire alarm testing reports. The school meets the health and 
safety codes of the local authority. The school’s Emergency Maps and Procedures are visible 
in every room although the maps were visually cluttered and evacuation routes were not 
immediately apparent. The VT observed an orderly evacuation drill. Currently five busses are 
available, through a contractor, for students. This bussing service may be increased as the 
school roll increases. Busses currently park next to a playing field and depart from the campus 
using the same exit as pedestrian traffic.  
 
The Endicott Survey shows a high degree of satisfaction from students, parents, and staff with 
the health and emergency procedures at the school (96.3%, 97.2%, and 96.3% respectively).  
It is of particular note that parents rate the campus very highly for being clean and attractive 
(100%), and students feel safe in school (97.5%). 
 
Environmentally responsible practices are in place and being developed further. Recent 
building programmes have exemplified environmentally sustainable practices, and the recent 
establishment of the “North Forest” outdoor learning facility shows a commitment to 
environmentalism. There is a Green Committee with administrative, faculty, and student 
representation providing direction in how to move forward in the school’s ambition to be zero-
waste. In addition the school has taken part in various sustainable development initiatives in 
the locality.  
 
VT STEP (c) Significant Commendations (if any). 
Write here: 
The Visiting Team commends: 
 
G3-1: the Board, Headmaster, faculty and student body for their commitment to 
environmentally responsible practices. 
 
VT STEP (d) Significant Recommendations (if any). 
Write here: 
The Visiting Team recommends: 
 
G3-1: the Educational Leadership Team considers additional steps to ensure that when buses 
depart the school, they are kept separate from playing children and pedestrian traffic to 
ensure the safety of students and parents. 
 
G3-2: the Educational Leadership Team, in collaboration with the Facilities Director, works to: 

 ensure the evacuation maps posted in each room are clear, with evacuation routes 
clearly marked; 

 examine the  routes for evacuation, providing alternative routes where necessary; 
and 

 enhance the process for check-in after mustering at the meeting point to make sure 
the school is successfully evacuated and all students, faculty, support staff, and 
visitors are accounted for in a timely manner. 

 
G3-3: the Facilities Director ensure the timely completion of the installation of safety railings 
for the design technology room and disabled access ramps for the portable buildings by the 
soccer field. 
 
VT STEP (e) Additional Advice (if any). 
Write here:None. 
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STANDARD G4 Self-Study Input 
 
 

STANDARD G4 
SSC Rating 

on scale 
1 to 4 

The school shall provide or arrange for auxiliary services as required to 
support its declared objectives and programmes, and shall ensure that 
such services meet acceptable standards of safety, efficiency and 
comfort. 

Write here: 
4 

 
 

 Indicators for Standard G4 

Rating 
(Please mark) 

WA PA NA 

G4a 
 

Facilities for preparing, serving and consuming food and beverages 
meet appropriate standards of safety, comfort, hygiene and good dietary 
practice. 

   

G4b 
 

Appropriate and regularly reviewed arrangements exist to cover threats 
to the security of people and premises as well as to support – to the 
extent possible – programme continuity under exceptional 
circumstances. 

   

G4c Vehicles used in student transportation are mechanically sound, clean, 
well-maintained, properly licensed and appropriately insured. 

   

G4d School premises are kept in an acceptably clean state at all times of the 
school day. 

   

G4e School trips are well planned and executed, ensuring a positive learning 
environment and supporting the school’s academic or activities 
programme. Appropriate consideration is shown for the comfort, welfare, 
security and safety of students and accompanying adults. 

   

G4f Support staff members and employees provided by contracted suppliers 
who are involved in the delivery of any auxiliary service are employed in 
suitable numbers. 

   

G4g Support staff members and employees provided by contracted suppliers 
are properly qualified and experienced, in appropriate health, well 
trained, and adequately assigned and supervised. 

   

G4h Support staff members and employees provided by contracted suppliers 
make a positive and well appreciated contribution to school life. 

   

 Optional school-generated Indicator (write in): 
 

   

 Optional school-generated Indicator (write in): 
 

   

 
SSC STEP (i)  Indicator Ratings – mark on table above. 
See above 
 
SSC STEP (ii)  Standard rating – write on table above 
See above (4) 
 
SSC STEP (iii)  Analytical summary, with evidence, of alignment with the Standard. 
Write here: 
G4a 

 Committee found that the cafeteria could be too small in the near future if enrollment 

continues to grow. This will be looked at in the campus strategic plan. 

 Documents included consist of kitchen inspection in G3b LINK and healthy school BC 

guidelines LINK that are to be found in this section.  

 
 

file:///C:/Users/abotero/Downloads/Evidence/Facilities/Fraser%20Health%20-%20Food%20Premises%20Inspection%202015.pdf
file:///C:/Users/abotero/Downloads/Evidence/Facilities/Healthy%20Living%20-%20School%20Resource.pdf
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G4b 

 School has silent panic buttons installed at reception. Panic pull stations are installed in 

admin hallway, DP classroom area and café/theatre. There is also a system in place that we 

can remotely lock doors and gates. 

 Committee found though that we do not have any plan in place to continue to educate 

students after an earthquake or any other such disaster that may entail reconstruction of the 

school. 

G4c 

 Copies of vehicle insurance and inspection reports are included. LINK 

G4d 

 There are 4 full time maintenance staff employed at the school and a janitorial company to 

meet the needs for maintenance and cleaning of the facilities. Janitorial contract is included 

LINK.                  

G4e 

 The role of technology to show comfort, welfare, security and safety for Meadowridge 

students is limited; however, the school provides communication via email to parents and if 

cellular phone service is not available, a satellite phone is provided. While at school, Internet 

passes through a tier 1 firewall which filters inappropriate web content as well as malware that 

may be embedded in webpages.  

G4f 

 Meadowridge currently has five kitchen staff, five janitorial staff and twenty four support/non-

instructional staff that meet the needs for any auxiliary services. 

G4g 

 All non –instructional staff, volunteers and employees provided by contracted suppliers are 

subjected to a criminal record check at least once every five years. 

 Two support staff have occupational first aid training. (Certification included). LINK 

 All kitchen staff have food safe training. (Certification included). LINK 

 All janitorial staff are bonded and insured – See contract in G4d. LINK 

G4h 

 Please see list included of staff members and employees provided by contracted suppliers that 
make a positive and well appreciated contribution to school life. LINK 

 
SSC STEP (iv)  Analytical summary of non-alignment with the Standard or areas where 
alignment could be further improved. 
Write here: 
Not applicable. 
 
SSC STEP (v)  Proposals to address poor or non-alignment. 
Write here: 
Not applicable. 
 

file:///C:/Users/abotero/Downloads/Evidence/Facilities/Vehicle%20Insurance%20and%20Inspection%20Reports.pdf
file:///C:/Users/abotero/Downloads/Evidence/Facilities/Cleaning%20services.pdf
file:///C:/Users/abotero/Downloads/Evidence/Facilities/First%20aid%20and%20food%20safe.pdf
file:///C:/Users/abotero/Downloads/Evidence/Facilities/First%20aid%20and%20food%20safe.pdf
file:///C:/Users/abotero/Downloads/Evidence/Facilities/Cleaning%20services.pdf
file:///C:/Users/abotero/Downloads/Evidence/Facilities/List%20of%20Coaches.pdf
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STANDARD G4 Visiting Team Input 
 
VT STEP (a) Standard rating. 
Write here: 4 
 
VT STEP (b) Evidence supporting the rating. 
Write here: 
The school is responsible for selecting canteen service providers, ensuring that healthy and nutritious 
food is provided reflecting the ‘Healthy Schools BC’ performance standards. The Endicott Survey data 
suggests that parents are mostly satisfied (83.1%) with the food provided at school, although students 
less so (65%). 
 
To ensure the safety of the staff and students, the school has installed panic buttons and pull stations 
and a system to remotely lock doors and gates. 
 
All non-instructional staff, volunteers, and employees provided by contracted suppliers have a criminal 
record check at least once every five years. Staff (98.8%), students (93.8%), and parents (98.1%) report 
a high degree of satisfaction with the helpfulness of non-teaching support staff. 
 
The school uses contracted providers for cleaning and janitorial services. The learning environment is 
safe, clean, and attractive. Students (83.1%) and staff (90.0%) are satisfied with the toilet and hand 
washing facilities. 
 
There are a large variety of local, national, and international field trips. Students (96.7%), faculty 
(97.2%), and parents (99.1%) all report high degrees of trust and satisfaction with the planning and 
safety on those trips. Planning and risk assessment documentation is thorough and comprehensive. 
 
VT STEP (c) Significant Commendations (if any). 
Write here: 
The Visiting Team commends: 
 
G4-1: the Headmaster, Facilities Department, and faculty for creating the systems and fostering the 
culture to ensure the campus is attractive, clean and well-maintained. 
 
VT STEP (d) Significant Recommendations (if any). 
Write here: 
None. 
 
VT STEP (e)  Additional Advice (if any). 
Write here: 
The Visiting Team advises: 
 
G4-1: the Educational Leadership Team and food service provider work to identify and respond to 
student concerns about the food service in order to best ensure students are satisfied with the nutritional 
level and appeal of the food provided. 
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GUIDELINES FOR THE WORK OF THE PART THREE COMMITTEE 
 

1. Review the Self-Study Reports from the Part One Committee and Part Two Committees A to G, 
with particular attention to the responses to “SSC Step (v) Proposals to address poor or non-
alignment” in reports A to G. 

 
2. Through a process of discussion, summarizing, and synthesizing, create lists of the agreed 

Major Strengths of the school and the Major Factors Needing Strengthening.   
 
3. Develop a set of suggested Major Action Steps that address each of the areas identified as in 

need of strengthening.  Individual action steps can be written for each identified area, or the 
Steering Committee (or Part Three Committee) may decide to create a single, but more 
comprehensive, action plan that addresses two or more of the identified concerns. Action steps 
should detail: action to be taken, person(s) responsible for actions, timelines, resources/funding 
needed, criteria for measuring completion or success, persons responsible for monitoring 
progress, and impact on furthering the school’s mission (see below). 

 
4. Review the school’s existing planning process(es) and document(s).  These may be called 

strategic plans, long range plans, development plans, or by another name unique to the school.  
Then develop narratives that describe how the school’s planning processes currently work and 
how the recommended actions of the Part Three Committee and the Visiting Team will be 
incorporated into that process.  Include as part of the latter narrative any concerns or factors 
that could impact the school’s capacity to make the needed improvements. 

 
 

Important Notes on Hyperlinks: 
 
o Any hyperlinks used in this report must take the reader directly to the relevant piece 

of text, chart, etc. It is not acceptable to make links to a large document through 
which the reader then needs to spend time searching for the relevant part. 

 
o Any hyperlinks must be made to documents recorded on the DVD or “Memory 

Stick” carrying this report, not to a website. This is because the reader may be 
perusing the report on a computer with no current web access.  

 
o During the week of the future Team Visit, any hyper-linked materials must be made 

available in printed form in the Visiting Team rooms at the school and hotel along 
with the main text of this report.  

 
 
Note: Non-compulsory templates are provided below, and the Committee responsible for Part Three 
may wish to use them. However, the Committee may choose to use any other format to be consistent 
with that which already appears in the school’s other planning documents. 
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LIST OF SCHOOL’S MAJOR STRENGTHS 
 
 

Related 
Standard(s) 

Major Strengths 

All 
 
 

 
Standard A 

 
 
 
 
 
 
 
 

Standard B 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Standard C 
 
 
 
 
 
 
 
 

 
 

 
 
 

Standard D 
 
 
 
 
 

Although there are some areas needing attention, it is notable that there were no areas 
of poor or non-alignment noted in the entirety of the review, nor were any displayed 
through an analysis of the survey.  
 
Our Guiding Statements are clear, aspirational, and broadly accepted and followed. 
They demonstrate a strong commitment to the principles of interculturalism and 
internationalism and this is demonstrated throughout the institution and through the 
content and process of learning. Notably, the International Baccalaureate Learner 
Profile and the depth and range of the IB curriculum reflect the best of international 
practice in education. This reflects those desirable traits related to interculturalism as 
articulated by UNESCO. Our Guiding Statements are clearly aligned with all 
programmes, policies, and admissions.  
 
Teaching and Learning in the school is a strong reflection of the school’s Guiding 
Statements, and meets the requirements of our provincial curricula as well as the 
International Baccalaureate curricula. Student achievement is high, and both the 
planned and informal curricula foster global citizenship. There are multiple teaching and 
learning approaches used which foster the development of a well-rounded, lifelong 
learner. There is good horizontal and vertical articulation of curricula, and much 
interdisciplinary engagement where appropriate. Students are immersed in the local 
environment and culture; they learn about Aboriginal culture; they are informed by our 
diverse cultural community in a variety of ways which extends their global 
understanding. Faculty are well-served by a strong programme of professional 
development which is informed by the needs of the school, the curriculum, and the 
individual teachers, and this has a demonstrable effect on student learning. Student 
performance and engagement is very high, and there are multiple ways in which 
learning is encouraged and supported. Resources within the school are excellent in 
support of teaching and learning. The school uses multiple sources and procedures to 
monitor student learning, and to assess the underlying programmes and strategies 
used. Curriculum review is ongoing, concurrent with programme assessment and 
mandated curriculum changes provincially and internationally. Teacher and programme 
reflection is used to constantly monitor and improve performance. The school publicly 
reports the evidence of student achievement across a variety of domains, grades, and 
formats.  
 
The governing body of the school – the “Board” – are fully committed to the Guiding 
Statements, and conduct Board matters in alignment with the Learner Profile. The 
Board is strategic, ethical, and policy-driven. The Board membership indicates that the 
Board provides continuity of leadership. Planning documents indicate that the Board 
provides sound direction and effective support for the school. In alignment with the 
preliminary visit, the Board has examined, changed, and completed a full policy book in 
accordance with best practice, so as to ensure consistency and clarity within school 
operations. They enjoy an excellent relationship with the Headmaster which is reflected 
in the morale and climate of the school. The Headmaster is widely recognized as the 
responsible leader in the school, and is well supported by administrative staff.  
The Board has a strategic plan in place which is reviewed annually, and renewed every 
five years. These are widely published, and include educational, facility, financial, 
technological, and governance plans.  
 
Faculty and staff are sufficient in number, qualifications, and characteristics such that 
the school’s mission can be realized and students’ well-being is realistically ensured. 
They support the Guiding Statements, are articulate about the Guiding Statements, and 
have voice as partners in the school. There is clear mutual respect. Contracts are clear 
with a probation period commensurate with the duties required. Salary and benefits are 
highly competitive, and reported in total to each employee annually. There is a complete 
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Standard E 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Standard F 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Standard G 
 

and detailed employee handbook, and generally clear job descriptions for each position 
(these are also currently under review). The school has moved in the last three years to 
ensure a regular cycle of supervision for all employees based on the Learner Profile, 
and has established policy to ensure regularity of supervision.  
 
The school is very clear that it provides a highly enriched programme of studies which 
may not be suitable for all learners. We do not provide any formalized learning support, 
and yet we have three students graduating in 2016 who are identified as being severely 
learning disabled – and all have been accepted to fine universities. This has been done 
through an IEP process, which works well for most learners. Our ELL students are 
currently achieving at higher levels than many English speakers, especially after the first 
year of attendance.  
We do not use personal counsellors; in British Columbia, school counsellors may not 
involve themselves in therapeutic interventions. The school has moved to effectively 
double the Career and Post-Secondary Counselling available, commencing in 2016-17. 
Academic counselling has also been strengthened, through the addition of programme 
coordinators, providing the Directors with additional time.  
We currently provide appropriate health care through the use of community resources.  
We have been intentional in promoting healthy lifestyles, including a requirement for 
activity from each student, the provision of excellent food, longer recesses, exercise 
opportunities, and strong sex education programmes. We ensure that we collaborate 
closely with the local health authority.  
 
The school has a number of programmes in place that address the social and emotional 
well-being of its students, including strong pastoral care and advisory programmes. The 
student agenda clearly states behavioral expectations, consequences for non-
compliance, and appeal processes. There is a highly functional staff committee. The 
school climate is described by all constituents as promoting acceptance, collaboration, 
kindness, and care for others. 
 
The school uses a wide range of printed and online materials to keep its community 
informed and knowledgeable about its programmes. The school recently involved 
multiple stakeholders in a rebranding exercise, which clarified the nature of the school to 
many. A new website is coming online in 2016, and a new student information system is 
facilitating smoother interactions between the school and its constituents. A new alumni 
database is currently being implemented. 
 
The school involves parents in multiple ways. There is an active Parent Guild which is 
highly supportive of the school and the parents within the school. There are also 
multiple parent nights, roundtables, fairs, social events, holiday celebrations, and so on. 
The Board is primarily composed of current parents, as are the Board committees. 
There is now a strong system in place to track, place, and thank volunteers to the 
school.  
 
The school offers a wide variety of complementary programmes through the CAS 
structure that operates from Grades 4 to 12. These address both the local and the 
international community. These activities are directly linked to the IB programme, and 
designed to facilitate those dispositions and abilities to allow students to develop as 
global participants, in an international and intercultural world.  
 
The school is in a sound financial position, despite unforeseen costs in excess of seven 
million dollars mostly to repair poor initial building design. There are highly effective 
processes in place for budget development and internal controls, and there is an annual 
audit which is publicly reported. The school is developing a comprehensive fundraising 
plan, so as to avoid over-dependence on tuition for capital costs, and to develop 
philanthropy in the school more generally.  
 
The infrastructure of the school is excellent. It is fully inspected, completely accessible, 
and supported by an online maintenance database and service scheduler. Emergency 
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procedures are in place, including lockdown, and these are regularly practiced. There 
are camera and laser security systems in place for external protection from ingress.  
 
School facilities are outstanding, and beautifully maintained. The main building has 
been fully refreshed this past year. A new building has just been added which won an 
international design award. We have added an ecological study centre, complete with 
forest paths, gardens, and greenhouses, as well as an amphibian pond designed to 
support an endangered species of frog. Our playground has been substantially 
expanded. The school has also added a running track, throwing pit, and long-jump pit, 
as well as a field storage and washroom facility. We have recently completed the 
strategic plan to expand the facility so as to hold 800 students.  
 
The school has a full-time Director of Human Resources, and a Director of Facilities, 
who ensure that the school is clean, well-maintained, and meets the highest standard 
for the care of faculty, staff and students. All contracted employees are screened for 
criminal records and background checks.  
 
The school employs strong risk management procedures and protocols. School trips are 
well-planned, and trip procedures are clear and documented. 
 
The cafeteria is managed by an outstanding staff, and the food is very well received.  
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LIST OF MAJOR FACTORS NEEDING STRENGTHENING 
TO IMPROVE ALIGNMENT WITH STANDARDS 

 
 

Related 
Standard(s) 

Major Factors Needing Strengthening 

 
All 
 
 
 
 
 
 
 
A, F2 
 
 
 
 
 
 
 
E1, E2, E3 
 
 
 
 
 
 
 
 
 
 
 
 
G1d 
 
 
 
 
 
 
 
C 

 
It is worth noting that the school self-reports only one area of non-alignment, 
found in the Governance section. For each major area, the self-study teams found 
the school to be in wide alignment. There are areas which require attention, 
however, and these are considered below. We will begin with a listing of all 
considerations, then provide a more strategic direction to address major factors, 
rather than every single concern.  
  
Four major factors were identified: 

1. As a school, we want to ensure that all families find the school to be 
welcoming, easily accessed, and information rich. With the growth of 
Chinese speaking families, this is becoming a greater challenge. We need 
to find ways to ensure that our communications to families are 
understood, that our interactions are clear, and that all families feel a 
sense of belonging. We do a fairly good job with food, festivals and 
fashions, but we need to move past that to inter-linguistic fluency. 

 
2. There is a lack of cohesion in the ways in which multiple groups view our 

approach to special needs (both learning and emotional) students, and 
also ELL students. Actual results indicate that these children do very well 
at the school over time, if they are within a band defined by our admission 
as able to sustain an intentionally enriched programme of 
studies.  Nonetheless, there is a reluctance to identify a child as outside of 
our institutional ability and vision, especially at the younger years. As 
well, there is a strong sense in which teachers would prefer to view 
pedagogical responsibilities as best handled by a separate programme. 
As a result, there is a call for counsellors and designated special 
needs/ELL teachers. This, however, would change our intended vision and 
institutional intention. We need to sort this out.  

 
3. The real impediment to further growth at our school is resources to build 

larger facilities. Until now, we have had limited fundraising and have 
depended upon a strong cash flow from operations to fund our facilities 
development. We have also added debt, largely in response to unforeseen 
and very large renovations being required. We now need to create a 
culture of philanthropy so as to increase the sense of constituency in the 
school, and so to raise the required funds for expansion and endowment. 

  
4. The governance of the school has been very good, and has enjoyed 

excellent relationships with the Headmaster. They are strategy-oriented 
and take their fiduciary responsibilities very seriously. Nonetheless, there 
needs to be a close look at how the Board governs itself, including 
developing stronger nominations processes, a more defined assessment 
and evaluation of Headmaster performance, and engaging a full review of 
Society bylaws and the policy framework of the school. Finally, the 
planning and review processes of the Board should be clarified with 
regard to school planning.  
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Standard A1 
 
 

Summary of all considerations, as per the Part Two Committees: 
 

 We agree that we need to formulate a process for regular assessment and review of 
Guiding Statements. We believe that the best way to structure this is to parallel the 
review with the CIS accreditation visits, every five years. Although we have done such 
reviews regularly, it seems wise to embed this in policy. 

 

 The Vision is highly embedded in everything that we do. However, as a singular 
statement, it needs to be more widely distributed, repeated and referenced. We are 
currently concluding a refresh of our branding, prior to revising our website. We intend 
to use this as an opportunity to frequently highlight the Vision statement, so that it 
becomes as familiar as the Mission.  

 

 
Standard A2 
 
 

 

 We can provide a definition of internationalism and interculturalism if required. Our 
Library and our Board have worked to provide this if required, and our Library uses it 
to guide their work.  
 

 
Standard A3 
 
 

 

 We need to consider and to investigate other sources of support for students and 
families’ mother tongue, or home language.  

 

 An important matter is for us to provide easier access to translation services on the 
part of the community.  

 
Standard C1 
 
 

 

 The Board Nominations Committee is furthering its work to continually recruit and 
plan for membership on the Board.  

 

 The Board self-evaluation survey indicated we could improve on orientation and 
training, so the Governance committee will develop an improved plan. 

 

 The Board self-evaluation survey indicated uncertainty among governors as to 
whether plans were in place.  The Governance committee will make this the subject 
of one of the regular pre-meeting Board training sessions. 

 
 

 
Standard C4 
 
 

 

 We are not aligned with standard f).  Improvement is in process, including regular 
meetings of HSEC committee with the Head.  As we are looking at hiring a new Head, 
the HSEC has been charged with putting together a new appraisal process for the 
incoming Head, which would include a full Board meeting once or twice a year to 
review Head performance.  The HSEC will report on this process to the full Board. 

 

 
Standard C5 
 
 

 

 We believe we are partly aligned with standard d), the key being "appropriate" 
communication.  All audited financial statements, strategic plans and annual reports 
are available online, but we believe, based on feedback from parents in the Endicott 
survey, that we could do a better job of getting this information out to parents.  This is 
work in process, and the Governance committee will look at ways that might 
communicate this information more easily and appropriately to parents.  

 

 
Standard D1 
 
 

 
D1d 

 It is difficult to quantify equity amongst teachers. Teachers with more experience may 
be able to accomplish more in less time than a new teacher. 

 
 

file:///C:/Users/Users/davidmerkel/Library/Containers/com.apple.mail/Data/Library/Mail%20Downloads/2%20-%20PART%20TWO/Section%20A/Evidence/Internationalism.docx
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SSC STEP (v)  Proposals to address poor or non-alignment. 
 

 Teachers with fewer classes or a lower teaching load should be assigned Advisory 
blocks and supervision first. 

 

 
Standard D4 
 
 

 
D4a 

 There are no procedures for retirement as there is no mandatory age of retirement in 
Canada. 

 There are no written procedures for appointment or promotion. 
D4c 

 Although there are policies in place, they will not guarantee enhanced morale amongst 
staff.   

 
SSC STEP (v)  Proposals to address poor or non-alignment. 
 
D4a 

 Recommend that a process be developed for internal appointments and promotions 
which is clearly articulated to all staff so they are aware should an opportunity arise. 

D4c 

 HR is in the process of engaging in Canada’s Top 100 Employer contest. This process 
will allow staff an open voice to discuss areas of concern or areas of discontent along 
with showcasing the strengths of the school. 

 

 
Standard D5 
 
 

 
D5a 

 We are currently working on a rotational schedule for ensuring that all instructional 
staff receive timely performance reviews.   

D5d 

 Goal setting has not been included in appraisal processes as this is a separate 
exercise amongst staff. 

D5e 

 Staff’s goals are not always linked to professional development as much of the PD 
budget is spent on IB training and certification. 

 
SSC STEP (v)  Proposals to address poor or non-alignment. 
 

 It is strongly recommended that all staff be provided training in setting SMART goals 
and that a process is developed to ensure Pro-D is linked to staff professional and 
personal goals. 
 

 Non-instructional staff performance reviews should reflect the IB Learner Profile. 
 

 All non-instructional staff should receive regular performance reviews. 
 

 
Standard E1 
 
 
 

 

 It should be noted that assessing the learning difficulties of our youngest learners is 
problematic.  Students in JK (3/4 years of age) don’t often manifest learning difficulties 
until later grades.  As all students learn at different times and rates, it is often not 
apparent a learning difficulty exists until after, sometimes years after, they have been 
admitted.  

 

 We feel that with a more rigorous support system a greater range of students would 
be able to remediate learning challenges in the early grades and/or respond to the 
academic rigors of our programmes. The costs of such support and their effect on 
tuition prices should be closely considered.  
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 We have found that it is difficult to assess learning challenges in ELL’s (English 
Language Learners).  In at least two cases, we have assumed that a student’s 
difficulties were the result of yet undeveloped English language proficiency, when in 
fact it appears they may have learning challenges that go beyond their mastery of 
English.  

 

 From a parent’s perspective, there is limited support for children who have learning or 
physical challenges.  The clear message is, that the school only offers minimum to 
moderate support and that if more is required the school is not intended to serve 
students with more significant learning and/or behavioural challenges.  The contract 
makes this explicit.  Likewise, students are expected to master English and respond 
to a purposefully academically rigorous environment.  
 

 
 

 Parents who have struggling students are reluctant to take their kids out of 
Meadowridge because they love the benefits offered by the community, even if leaving 
gets them more specialized support in other environments.  Perceived benefits 
include:  
 

o Low teacher/student ratios 
o Abundant individual attention and opportunities for individualized instruction 
o Highly trained and attentive teaching staff 
o A high degree of collaboration between home and teacher 
o Supportive peer group(s) and positive influences 
o High expectations for academic performance. 

 

 Likewise, students with difficulties may exit to a school with more robust programmes, 
only to find that the support offered is actually less than they receive in our school. 
We tend to keep students and offer informal supports for as long as possible.  We are 
reticent to ask them to leave.  In most cases, students stay until they are no longer 
able to respond to the academic demands.  
 

 Endicott Survey results reveal that: 
 

o 43.5% of staff do not feel “the unique abilities/disabilities of students are well 
identified prior to entry into the school”.  

 
SSC STEP (v) Proposals to address poor or non-alignment. 
 

 Improving our Referral Systems – although there is no formalized Learning Support 
Services Department there are a series of supports available through Grade Level 
Meetings and Directors. We need to do a better job of making explicit procedures for 
identifying and supporting struggling learners, as well as, the support available to help 
them.  We need to formalize and communicate what we currently have in place.  

 
 

 
Standard E2 
 
 

 

 We don’t designate learning support staff within our regular faculty.  All students 
receive support from either their Advisor, subject-area teacher and/or both in 
collaboration with the Programme Director. 
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 No one has specialized training to support SPED. We don’t have significant needs, 
nor experienced staff to support.  When we have had needs, we have accessed the 
community, including psychologists, paediatricians, and counsellors. 

 

 We don’t admit students with significant learning support needs, although the TLP 
exists for ELL’s.  
 

 We continue to develop the quality of our Advisory Programme from Grades 6 to 12.  
 

 Endicott Survey results reveal that: 
 

o 61.2% of staff do not feel “the school provides adequate support for students 
with special needs” (Given we do not admit them in the first place, is this 
surprising?) 
 

o 69.4% of staff feel we do not have “the number of special needs personnel 
appropriate to the number of identified special education students.  (Given we 
don’t staff a SPED department this is also not surprising?) 

 
SSC STEP (v) Proposals to address poor or non-alignment. 
 

 Review Supports Offered: To what degree might the school offer more supports or 
supports in different ways for students with learning difficulties?  Might we do so 
without shifting the school’s mission or admission’s criteria?   

 

 
Standard E3 
 
 

 

 Although the TLP Coordinator has informally shared with staff strategies for assisting 
ELL’s in the regular classroom and provided some introductory strategies, no formal 
training of regular staff has taken place.  Our TLP Coordinator has liaised with an ESL 
Coordinator from a local school district to share resources and identify school wide 
supports for instructional support (primarily the use of Academic Vocabulary to 
improve learning across all subject areas).  However, no training of staff has taken 
place at the time of writing this report.  

 

 Endicott Survey Results reveal that: 
 

o 44.1% of teachers do not feel “the school has helped <them> to learn strategies 
to accommodate students who need English (or other) language support.  

 
SSC STEP (v)  Proposals to address poor or non-alignment. 
 
Write here: 
 

 Teacher Training – ELL Instructional Strategies: the school should investigate 
whether instructional strategies are worthy of further investigation. Strategies 
would support good pedagogy for all students, not just ELL’s.  

 

 
Standard E4 
 
 

 

 Programme Review - Our Advisory Programme is developing and we don’t have all 
the pieces in place, or consistent delivery across all grades. We have designated a 
teacher and provided time to strengthen an understanding of essential routines and 
the curricular content for Advisory.  

 

 Outside of Advisory or meeting with Directors there is no personal counsellor 
designated on staff, nor are we certain there should be one.  If anything, we need to 
strengthen our staffing for university guidance.  
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 Our student records are audited by the Ministry of Education annually and we have 
an assigned Ministry Liaison Officer or Student Records Clerk to ensure records are 
accurate and follow established protocols.  

 
 

 Endicott Survey results reveal: 
 

o 80.4% of students feel there is “general advice, guidance and counselling 
available…at school” (which may indicate our current measures actually meet 
the needs of the majority of students) 
 

o 65% of staff do not feel “guidance counselling is available to students for a 
variety of student needs” (which is true given we do not have a designated 
counsellor) 

 
SSC STEP (v)  Proposals to address poor or non-alignment. 
 

 Continue to Monitor the Effectiveness of our Advisory Efforts: we should 
strengthen our current programme to ensure consistency of approach and content 
across the grades.  

 

 
Standard E4 
 
 

 

 Sick Room:  We currently do not have a room for students who are ill to await pick 
up by parents.  They sit in front of the office on the couches.  If there are students who 
require privacy in order to preserve their dignity we do not have a place for them.  Do 
we need a place for students to wait while for pick-up/medical attention? 

 
SSC STEP (v) Proposals to address poor or non-alignment. 
 

 Action: Review our protocols for what to do with sick and/or hurt children. 
 

                     S
tandard F1 
 
 

 

 F1b and F1e are in transition from partially aligned to widely aligned. For students, 
our policies and procedures that address physical, emotional and social well-being 
are well established. New staff members have reflected that they have never seen 
better practice regarding students, and there is constant improvement to already 
successful plans. These are clearly outlined in the agenda. We also have team 
meetings for Grades 6-10 to discuss pastoral care for students, though there isn’t an 
equivalent in Grades 11 and 12. 

 

 There is room for clarity regarding addressing staff needs through a more thorough 
mentoring and induction programme. We do have policies in place regarding the 
physical, emotional and social well-being of staff, but these are not as transparent. 

 

 Celebration of students’ efforts and achievements is constant and meaningful. This 
recognition comes from both staff and peers, through the eGryphon, student 
assemblies and individual recognition. The school has made significant changes in 
past years to ensure our celebrations are culturally sensitive, however, as our 
community continues to grow and diversify we encounter novel situations to adapt to.  

 

 
Standard F2 
 
 

 

 Communication with parents could be improved by allowing for the inclusion of a wider 
variety of languages. 

 

 
Standard G1 
 
. 
 

 
G1d       

 Fundraising initiatives are undertaken to fund enhancements to our programmes.  
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 The school raises funds mainly through three avenues: Annual Giving, Gala 

Fundraiser and Golf Tournament Fundraiser. These forms of fundraising initiatives 

are common in independent schools in Canada.  

 Our approach to requesting fundraising has been generally the same over the last 

number of years, i.e. general invitation vs direct ask.  

 The demographics of our school have changed significantly over the last few years 

and the approach may need revision to ensure we are employing culturally 

appropriate approaches with our constituents.   

 The Advancement Department may require additional support in the area of donor 

research to ensure we know and understand our constituents as well as develop 

plans to ensure we are effective in our fundraising efforts.  

 

 
Standard G2 
 
 
 

 

 Consider virtualizing or moving more services to the cloud to reduce the 

environment impact, and ease management of physical equipment. 

 Better documentation to articulate long-term plans and a hardware/software 

replacement cycle. 

 Consolidation of all technology related documents into one master document. 
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SUGGESTED MAJOR ACTION, BY STEPS, TO IMPROVE ALIGNMENT WITH STANDARDS 
Please use a separate table for each Major Action 

 

Related 
Standard 
Number 

Major Action 
(laid out in steps as appropriate) 

Persons 
taking & 

monitoring 
action 

Timeline 
Resources 

Needed 
Criteria for 

Completion/Success 
Impact on Furthering the 

School’s Mission 

A 
 
 
 
 
 
 
 
 
 
(A; F2) 
 
 
 
B 
 
 
 
 
 
C 
 
 
 
 
 
 
 
 
 
 
 

Articulate cycle of assessment and 
review of Guiding Statements 
 
Develop statement of 
interculturalism/internationalism 
 
Articulate Vision widely 
 
 
 
Develop stronger support for 
mother tongue/home languages, 
including translation if needed 
 
Continue efforts to document, 
review, and assess curriculum 
 
 
 
 
Provide for a stronger nominations 
process for Board members 
 
 
Provide improved orientation and 
ongoing development for Board 
members 
 
 
Plan and follow formalized appraisal 
method for the Headmaster 
 

Board 
 
 
Head 
 
 
Advancement 
 
 
 
Community 
Coordinator 
 
 
Deputy Head 
and Directors 
 
 
 
 
Board 
Nominations 
Committee 
 
Governance 
Committee 
 
 
 
Head Support 
and 

Done 
 
 
Done 
 
 
Ongoing 
 
 
 
Ongoing 
 
 
 
Ongoing 
 
 
 
 
 
September, 
2016 
 
 
Ongoing 
 
 
 
 
June, 2016 
 
 

None 
 
 
None 
 
 
Rebranding/
website 
development 
 
Translation 
services 
 
 
Release time 
for teachers – 
about $6,000 
per year 
 
 
Meeting time 
 
 
 
Board time 
 
 
 
 
None 
additional 
 

Policy of review when regular 
accreditation visits occur 
 
Acceptance by 
Board/Leadership Team/CIS 
 
Use of Vision in multiple 
communications and formats 
 
 
Widespread knowledge and 
use of translation services 
 
 
Ongoing review of curriculum 
as demonstrated in planners, 
activity, and alignment with 
changing curricula both 
provincial and international  
 
Possession of an ongoing list 
of mission-appropriate Board 
members 
 
Board orientation manual and 
process 
Development time at each 
Board meeting 
 
Written report on Headmaster 
received by Board 
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D 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
E  
E1, E2, E3 
 
 
 
 
 
 
 
 
 

 
 
Plan for improved strategic 
communication to parents 
 
 
Review and complete Policy and 
Procedures manual congruent with 
the Board role in school planning 
 
Write policies related to internal 
appointments and promotions to 
ensure clarity and communication 
with staff 
 
Review the link between teacher 
goals and professional development 
to ensure appropriate congruence 
 
 
 
Create non-instructional staff review 
format incorporating the Learner 
Profile 
 
Ensure that complete job 
descriptions are extant for all staff 
 
Review need for additional supports 
required by students who have 
particular and unusual learning 
needs, including language learning, 
within the context of our Guiding 
Statements. Determine what is 
pedagogical, and what needs to be 
programmed within a consciously 
enriched programme, based on 
achievement data over time. Clarify 

Evaluation 
committee 
 
Governance 
Committee; 
Advancement 
 
Board 
 
 
 
Director, 
Human 
Resources 
 
 
Deputy Head; 
Director, HR; 
Professional 
Development 
Committee 
 
Director, HR 
 
 
 
Director, HR 
 
 
Head of 
School; 
Deputy Head; 
representative 
committee of 
staff; 
Educational 
Leadership 
Team 
 

 
 
January, 
2017 
 
 
May, 2016 
 
 
 
September, 
2016 
 
 
 
September, 
2016 
 
 
 
 
September, 
2016 
 
 
June, 2016 
 
 
December, 
2016 
 
 
 
 
 
 
 
 
 

 
 
None 
 
 
 
Time 
 
 
 
Meeting 
 
 
 
 
Meeting 
 
 
 
 
 
Time 
 
 
 
Time 
 
 
Summary of 
enrolment 
data, 
achievement 
data and 
behavioral 
data for 
students in 
the school 
over past 3-5 
years 

 
 
Revised Strategic Plan, 
Financial Plan, and Facilities 
Plan sent to parents 
 
Completed Board Policy file 
and binder 
 
 
Written policy followed by 
clear communication about 
each opportunity. 
 
 
Proposals for any change 
sent to Administrative Team 
for review 
 
 
 
Completed format, passed by 
Administrative Team and in 
use.  
 
Completed job descriptions 
circulated 
 
Report on special needs 
learners ELL in the school, 
with recommendations for 
policy and practice.  
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E4 
 
 
 
 
 
 
 
 
 
 
 
 
F 
 
 
 
 
G1d 

current supports, and ensure 
communication of those supports.  
 
 
 
 
Review protocols regarding the 
treatment of sick or hurt children, 
with specific reference to provincial 
law, insurance guidance, and 
direction from Fraser Health.  
 
Increase career and post-secondary 
counselling  
 
Monitor and improve Advisory 
Programme 
 
 
Review complementary 
programmes to ensure that they fit 
school Guiding Statements and 
meet student needs 
 
Create an advancement plan for the 
next five years, targeting the 
development of a philanthropic 
community. 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
Deputy Head 
 
 
 
 
 
Headmaster 
 
 
Deputy Head 
 
 
 
Director, 
Student Life 
 
 
 
Headmaster; 
Board 
Advancement 
Committee; 
Advancement 

 
 
 
 
 
September, 
2016 
 
 
 
 
September, 
2016 
 
Ongoing 
 
 
 
June, 2016 
 
 
 
 
December, 
2016 

 
Teacher 
release time: 
5 days 
 
Legal and 
medical 
advice 
 
 
 
1.0 FTE 
 
 
Allocated 
staff/.25 
 
 
Committee 
time 
 
 
 
Professional 
Consultation; 
peer 
consultation 
 
(up to 
$20,000) 

 
 
 
 
 
Revised and clear protocols 
provided and passed by 
Administrative Team. 
 
 
 
Staffing in place 
 
 
Set up indicators of quality; 
report semi-annually on 
progress 
 
Review document presented 
to Administrative Team, and 
accepted. 
 
 
Full Advancement Plan 
presented to and accepted by 
Board of Governors, and 
recognized within Strategic 
Financial Plan and Facilities 
Plan.  
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INTEGRATION OF ACTION STEPS 
INTO SCHOOL-WIDE PLANNING PROCESS(ES) 

 
Describe the process(es) by which school-wide planning currently occurs. 
 
 
SSC please write here:  
 
Currently, the Board develops a Strategic Plan every five years, and reviews the plan annually. 
In the last iteration in 2012, the school Vision was first developed with widespread consultation 
between all stakeholders. That was a Vision for the next 25 years. That Vision document formed 
the basis for the last five year Strategic Plan, and will form the basis for our next five year 
Strategic Plan. We are currently evaluating our last five year Strategic Plan, then creating specific 
goals for the next five years using the data from that review, and the data from this 
comprehensive school accreditation by CIS and IBO as a continuum international school. For 
each area of the Strategic Plan, the school internal team (administration, staff and teachers) 
conducts an evaluation of our current status, and then determines what we need to accomplish 
in the next five years to meet our longer term Vision. As each area is interrogated, the data and 
gap analysis form the basis for an overall plan, normally derived from facilitated Board 
determination. This is circulated to constituents for feedback, finalized, and then implemented 
in one-year increments, which form the basis of the annual goals for the Board and Headmaster.  
 
 
Describe how the suggested action steps for improving alignment with standards, and others suggested 
by the VT, can be incorporated into the school-wide planning process(es). 
 
SSC please write here: 
 
The suggested action steps will be fully integrated into the planning process. We are already 
taking steps to improve our alignment with the standards, and the final determination of the VT, 
the conclusions of the internal teams, and the data from the survey will be regarded as vital 
information to assist our review of the current state of the school, and the steps that we should 
take to fully align. We have purposefully delayed our strategic planning until after the 
accreditation so that we can fully benefit from the insight provided by all of the participants in 
the joint accreditation.  
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VISITING TEAM RESPONSE 
TO PART THREE OF THE SELF-STUDY REPORT 

 
Members of the Visiting Team (VT) responsible for responding to Part Three should peruse all materials 
provided above by the Self-Study Committee (SSC), and then write a concise response to each major 
component of the report in the spaces provided below. 
 
The objective is to produce Team responses which will be helpful to the school and other readers of this 
report. This allows Team Members to be creative in style and content of response. The example 
questions provided are not meant to be compulsory, nor are they an exhaustive list. 
 
SCHOOL’S LIST OF MAJOR STRENGTHS 

e.g. Is the school’s list of Major Strengths justified and complete? 
e.g. If the list is not justified and complete, what changes/additions does the Visiting Team wish 
to make?  

 
VT Response: 
 
The school’s list of Major Strengths is thorough, and inclusion of specific strengths is justified by the 
SSC in its accompanying comments sections. This section of the Self-Study is thoughtfully and clearly 
written, supplemented with examples and results from the Endicott survey.  
 
The VT has submitted comments on the major strengths identified by the SSC throughout the full Visiting 
Team Report. 
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SCHOOL’S LIST OF MAJOR FACTORS NEEDING STRENGTHENING 
e.g. Is the school’s list of Major Factors Needing Strengthening justified and complete? 
e.g. If the list is not justified and complete, what changes/additions does the Visiting Team wish 
to make?  

 
VT Response: 
 
 
The SSC has thoughtfully constructed its list of major factors needing strengthening and has identified 
many of the areas about which the VT has formulated recommendations in the final report. It is 
interesting to note that Section E in the SSC list warranted more explanation from the school side than 
other sections, and the VT has certainly highlighted Section E as one of the key areas needing 
strengthening.  
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SCHOOL’S SUGGESTED MAJOR ACTIONS 
e.g. Is the school’s list of Major Actions justified and complete? 
e.g. Does the list cover all the Major Factors Needing Strengthening which the school itself 
identified? 
e.g. If the list is not justified and complete, what changes/additions does the Visiting Team wish 
to make?  
e.g. Does the school have the capacity to put its major plans into action within a reasonable 
time scale? If not, what might be the obstacles and what does the Team advise to help overcome 
them? 

 
VT Response: 
 
At the time of the visit, most of the major action items identified by the school in the submitted plan had 
already been accomplished or are ongoing at this time. 
 
The Headmaster stated he is looking to give due consideration to the outcomes and recommendations 
from the full CIS/IB synchronized Visit reports during his upcoming strategic planning process with the 
Board in late January 2017, a process that was purposefully delayed in order to incorporate results of 
the accreditation/ re-authorization reports. 
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FIRST COMPONENT: THE COMPILED LIST OF MAJOR COMMENDATIONS AND 
RECOMMENDATIONS 

 
 
The team should insert, using the headings below, its compiled list of the major commendations and 
recommendations chosen by the whole Visiting Team at its final full meeting.  

 
The points chosen for inclusion here should be taken verbatim (both text and reference number) from the 
Significant Commendations / Recommendations in various Sections of the Report and listed under the 
following headings. The number of Major Commendations / Recommendations under each Section heading 
may be one, more than one, or none.  
 
Major Commendations: 
 
A. School Guiding Statements 
A3-1: the staff for providing ways of incorporating meaningful community service from Junior Kindergarten 
to Grade 12. 
 
B. Teaching and Learning 
B1: the Educational Leadership Team and teachers for their hard work and commitment to the curriculum 
review process and to the development of an increasingly coherent continuum experience. 
 
B2: the teachers, individually and collectively, for their commitment to holistic approaches to student support 
in the absence of specialist staff and training. 
 
C. Governance and Leadership 
C3 – 1: the Headmaster for providing strong educational leadership throughout his long tenure at the school. 
 
D. Faculty and Support Staff 
D1- 1: the HR Director and staff committee for clearly articulating recruitment and screening processes 
through both written policy and in practical training. 
 
D5-1: the Headmaster and Educational Leadership team for supporting a diverse programme of 
professional development. 
 
E. Access to Learning 
None 
 
F. School Culture and Partnerships for Learning 
F1-1: the staff for their support and the additional time and effort they spend on promoting the well being of 
the students. 
 
F1-2: the staff, parents, and students for maintaining a culture of mutual trust and respect. 
 
G. Operational Systems 
G1-1: the Board, Headmaster, and Director of Finance for sound financial management, ensuring the 
successful development of various building projects and programme offerings to offer wider educational 
opportunities to the students. 
 
G4-1: the Headmaster, Facilities Department and faculty for creating the systems and fostering the culture 
to ensure the campus is attractive, clean and well-maintained. 
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Major Recommendations: 
A. School Guiding Statements 
A2-1: the Board and Headmaster lead the school in research and development of an agreed definition of 
internationalism/ interculturalism, and share and discuss it with the community and consider carefully how 
it relates to the Guiding Statements as a whole. 
 
A3-3: the Educational Leadership Team actively promotes internationalism/interculturalism through 
acknowledging and embracing the benefits and enduring value of bilingualism and multilingualism within 
the school.  
 
B. Teaching and Learning 
B3: the teachers plan to purposefully incorporate a wider range of differentiation strategies to meet the 
differing needs of all enrolled students across the continuum. 
 
B4: the faculty and wider school community examine ways to make authentic links to the diverse cultural 
heritage of the community and to positively acknowledge and value individual differences in order to further 
internationalise and contextualise aspects of curriculum, teaching, and learning. 
 
C. Governance and Leadership 
C1 – 2: the Board takes additional steps to anticipate possible significant planned or unplanned changes at 
the school. 
 
D. Faculty and Support Staff 
D5- 1: the Headmaster, in collaboration with the HR Director, devises and implements a formal appraisal 
system, based on explicit criteria, for all support staff, providing timely feedback on their professional 
performance. 
 

D5- 2: the HR Director, in collaboration with the Educational Leadership Team, ensures the appraisal system 
for faculty is effectively implemented with timelines and expectations clearly articulated to all constituents 
so that appraisal outcomes can be aligned with professional development. 
 
E. Access to Learning 
E1 – 1: the Educational Leadership Team reviews and clarifies its admissions procedures and support 
programs for ELL students in light of its commitment to “welcoming the full diversity of the Canadian 
population” to the school and enrolling a “multilingual, multicultural” student body.  
 
E2 – 1: the Educational Leadership Team provides appropriate support, including guidance on admissions 
and suitability for the programmes available in the school, from suitably qualified personnel in sufficient 
numbers for students with learning needs. 
 
E3 – 2: the Educational Leadership Team provides sufficient personnel and other resources to support 
student language needs. 
 
E4 – 2: the Educational Leadership Team ensures that there are sufficient, qualified personnel to provide 
personal education advice and counsel to support the social and emotional needs of students. 
 
F. School Culture and Partnerships for Learning 
F2-1: the Board and Headmaster implement formal strategies to gather regularly the opinions of the whole 
community on key issues, and use them to inform practice. 
 
G. Operational Systems 
G3-1: the Educational Leadership Team considers additional steps to ensure that when busses depart the 
school, they are kept separate from playing children and pedestrian traffic to ensure the safety of students 
and parents. 
 
G3-2: the Educational Leadership Team, in collaboration with the Facilities Director, works to 
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 ensure the evacuation maps posted in each room are clear, with evacuation routes clearly 
marked; 

 examine the routes for evacuation, providing alternative routes where necessary; and 

 enhance the process for check-in after mustering at the meeting point to make sure the school is 
successfully evacuated and all students, faculty, support staff and visitors are accounted for in a 
timely manner. 
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SECOND COMPONENT: CONCLUDING COMMENTS 

 
The team should now record concisely: 
 

 the essential features of the team’s view of the school; 
  

 overall comments on the visit; 
 

 the extent to which the school is driven by its mission and led by its vision ; 
 

 the extent to which the school is committed to the promotion of internationalism/interculturalism; 
 

 the extent to which the school is focused on student learning and well-being; 
 

 some concluding advice and encouragement; 
 

 thanks to the school and the Visiting Team.  
 
The concluding statement should, wherever possible, encourage the school to continue to see the 
accreditation process as a positive vehicle for further school improvement. 
 
Note: No hint as to the Team’s overall recommendation with regard to accreditation should be included 
here, or anywhere else in the Team Report. [The overall recommendation with respect to accreditation 
should be submitted to the accrediting agency / agencies as a separate document, not as part of the Team 
Report itself. The school should not be informed of this overall recommendation]. 
 
 
Please write Concluding Comments here: 
 
Meadowridge School has experienced two major phases in its 31-year history. The first stage, beginning at 
its inception in 1985 and lasting until 2000, was filled with instability and uncertainty about the school’s long-
term viability. The second stage began with the arrival of the current headmaster and has lasted until the 
present. This has been a much happier time, marked by steady growth and improvement in nearly every 
metric. The school can now justifiably claim that it is one of the leading independent schools in the greater 
Vancouver area. In short, Meadowridge is becoming a “destination school”, despite its location in the outer 
suburbs of the city. 
 
Is Meadowridge now entering its third stage of history? If so, what element(s) would distinguish this new 
era?  The Visiting Team sees a possible major theme: a heightened sense of internationalism. The fact that 
the school has applied for CIS accreditation – following its recent authorization to be an IB Continuum 
School – seems to be a leading indicator. Moreover, faculty, staff and parents all indicated in significant 
numbers in the self-study survey that internationalism and intercultural understanding are central to the 
school’s identity.  
 
Meadowridge is a fine school with aspirations to be excellent, but has it fully embraced the commitment to 
internationalism and the development of global citizens, which is an expectation of all CIS accredited 
schools and, indeed, is a core principle of the 8th Edition accreditation protocol?  The VT examined this 
question carefully from many angles and we struggled throughout our visit to formulate an answer.  By the 
end of the visit we had reached the unanimous conclusion that much work still needs to be done before 
Meadowridge can fully claim to be an “internationally-minded school”. Although the words “internationalism, 
“interculturalism,”  and “international mindedness” are used extensively, both orally and in writing at the 
school, the VT did not see sufficient evidence beyond the implementation of the IB Learner Profile to 
conclude that the school is truly internationally minded at this stage of its development. Deepening the 
school’s commitment to and sense of International Mindedness is certainly achievable; several of the 
recommendations contained in this report can be a beginning blueprint to progress.  Perhaps a good start 
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would be a re-examination of the school’s Mission and Vision statements, which do not contain the words 
“international” or “intercultural”.  
 
The VT is most grateful to the Meadowridge School community for its generosity and uncounted acts of 
kindness. In particular, we would like to thank Hugh Burke, for his hospitality and interest in our well-being 
throughout our visit; to Jason Parker for leading a very fine Self-Study; and to Natalie Gunning for ensuring 
that every aspect of our visit ran smoothly.  
 
I would also like to acknowledge my thanks and deep appreciation to my colleagues on the VT. We worked 
extremely hard and quickly became a cohesive unit.   
 
Meadowridge certainly has the potential for continued school improvement. The VT is confident that 
significant steps will be realized in the coming years. We feel privileged to have taken part in this process 
and wish the school every chance for success. 
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THIRD COMPONENT: LIST OF TEAM MEMBERS 
 

Please do not indicate which members of the team drafted which sections of the overall report. This is 
because the report should be the result of a whole-team effort and a consensus document. 

 
 

Name, School and Position of Team Member Agency Represented 

 
Team Chair:  
 
David Merkel 
Consultant 
 

 
CIS 

 
Team Co-Chair:  
 
Carole Denny 
Head of School 
International School of Denver 
 

 
CIS 

 
Annalee Jane Higginbottom 
Head of Instructional Technology 
Atlanta International School 
 

 
CIS 

 
Mary O´Byrne 
Teacher, Reading Coordinator 
Mulgrave School 
 

 
CIS 

 
Patricia Doyle van Kirk 
High School English Teacher and former Head of Department 
United Nations International School 
 

 
CIS 

 
Iain Carter 
Middle School Humanities Teacher 
International School of Beijing 
 

 
CIS 

 
Adriana Botero 
Administrative Director 
Colegio Anglo Colombiano 
 

 
CIS 

 


